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The relevance of the problem of involving children of
older preschool age (5-6 years) in assessment and control
activities in preschool education institutions of Ukraine is
primarily related to the mental preparation of children for
school, with the development of critical thinking in vari-
ous types of educational activities in accordance with the
Concept of the new Ukrainian school, which is actively
implemented in the modern primary school of Ukraine.
Any educational activity of a critical orientation requires
children to have assessment and control (self-assessment
and self-control), that is, conscious assessment and control
actions, and is the structural core, the core of the assess-
ment and control activities of children in the process of
any organized classes in various sections of the program,
in independent games, in relationships with other children
and adults; and in the child's daily behavior.

It should be noted that the problem of forming in pre-
school children the actions of assessment (self-
assessment) and control (self-control) was in the centre of
attention of scientists in the 60-80s of the twentieth centu-
ry. Unfortunately, from the 80s of the twentieth century to
the present independent state - Ukraine - scientific re-
search on the organization of evaluation and control activ-
ities have not been the subject of research by scientists.
There is a need to turn to the existing scientific fund of
research on this problem in the second half of the twenti-
eth century.

Theoretical issues of evaluation and control activities in
the educational process of various educational institutions
were studied by psychologists (B. Ananiev, E. Arkhipova,
P. Blonsky, M. Boryshevsky, I. Bronnikov, L. Vygotsky,
P. Halperin, N. Gnedova, L. Itelson etc.), teachers (Sh.
Amonashvili, Y. Babansky, T. Doronova, N. Talyzina,
etc.), scientists of the preschool branch of science (N.
Ankudinova, O. Anishchenko, E. Arkhipova, M. Go-
loshchokina, I Domashenko, T. Doronova, T. Komarova,
L. Tkachenko, R. Shakurov, etc.). The works of scientists
of that time covered mostly methodological issues of
forming evaluative judgments in children of the process
and result of their activities of other children (mutual
evaluation), as well as the formation of self-control in
preschool children in various activities.

A fundamental study on the structure of assessment and
control activities and the formation of assessment and
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control actions in older preschool children in the condi-
tions of bilingualism was conducted for the first time in
Ukraine by Academician AM Bogush [4].

We characterize the structural components of evalua-
tion and control activities, in particular such concepts as
"evaluation”, "evaluation actions", "self-evaluation; "con-
trol”, “"control actions”, "self-control”, “evaluation and
control actions”, "evaluation and control activities".

In dictionary sources, the concept of "assessment” is
defined as: "attitude to social phenomena, human activity,
behavior, establishing their significance, compliance with
certain norms and principles of morality (approval and
condemnation, consent or criticism, etc.)" [12, p.353];
"Measuring individual differences associated with person-
ality traits" [20, p. 317]. In the "Encyclopedia of Educa-
tion" "assessment" is presented as a process, a specific
component of control and as a result that completes it. The
concept of "assessment of learning outcomes" is defined
as establishing the degree of assimilation of educational
knowledge by students, the level of their quality [7,
p.630].

According to A. Bogush, “evaluation always presup-
poses the reflection of what is happening in the subject,
arises in his consciousness due to thinking and only later
is taken out, becomes a material norm; evaluation is asso-
ciated with critical thinking, which acts in the ability to
adequately assess the work of thought (both their own and
others) and the results of activities” [5, p. 93]. The scien-
tist associates evaluation with evaluative attitudes, which,
in her words, "consist of a set of conscious mental acts of
a person, ie a set of evaluations" [5, p. 93]. A. Bogush
defined the criterion of evaluation activity, which is the
"evaluation standard”, which is directly related to the
evaluation and on the basis of which evaluation and con-
trol operations are carried out. According to the scientist,
in the process of educational activity, externally set evalu-
ation standards are further manifested in the form of ac-
quired knowledge, experience, skills and form the basis of
internal reflex evaluation. The scientist is convinced that
evaluation is impossible without a standard [5, p. 93]. The
author notes that evaluation always involves the reflection
of what is happening in the subject, arises in his mind
through thinking and only later is taken out, becomes a
material norm. According to A. Bogush, evaluation is
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associated criticality of the brain, with critical thinking,
which is the ability to adequately assess the work of
thought (both their own and others) and the results of
activities [5, p. 93]. A. Bogush claims that assessments are
used both for educational and upbringing purposes and
notes that under the influence of pedagogical assessment,
children form evaluative actions [5, p. 95]. A. Bogush
considers a model, an example of a verbal characterization
of the behavior or deed of a person (a hero of a work of
art) in accordance with the established norms adopted in a
given society - an evaluative standard of moral and ethical
content, which is compiled on the basis of a moral code
and etiquette accepted in society. According to A. Bogush,
the concept of "evaluative action" is primarily a speech
action, a specific statement that reflects in words a certain
attitude of the child (person) to the subject of evaluation
based on the analysis of the process (or result of activity);
it is a speech action in which the motives that motivate the
child to choose the appropriate assessment are revealed [
5, p. 95]. The scientist claims that evaluation actions are
aimed at evaluating the results of educational activities
and are the basis for analyzing the process of activity,
comparing the obtained result with the specified require-
ments. According to A. Bogush, evaluative actions are
speech actions, in the process of which the motives that
motivate the child to choose the appropriate assessment
and the manifestation of a certain attitude of the child to
the subject of assessment are revealed [5, p. 95].

Sh. Amonashvili agree with the opinion of A. Bogush -
who expresses the opinion that "evaluation™ is "a process,
activity (or action) of evaluation carried out by a person;
"Score" - is the result of this process, this activity (or
action), their conditional-formal reflection. Sh. Amonash-
vili believed that "all our approximate and in general any
activity in general depends on the assessment” [2, p. 8].
According to Sh. Amonashvili, the basis of evaluation
activity is a standard that must be initiated in advance in
the educational and cognitive task as a goal and direction
of activity. On the basis of the standard evaluation and
control operations are carried out. Standards that have
been formed and presented from the outside, are further
defined in the form of knowledge, experience, skills and
become the basis of internal reflex assessment. The scien-
tist believed that the success of assessment and education-
al activities is determined by the presence of appropriate
standards. Thus, evaluation is impossible without stand-
ards [5, p. 32]. The child's ability to operate by standards
and exercise self-control and self-assessment leads to the
completion of the teacher's assessment, said Amonashvili.
The scientist considered the evaluation activity of the
teacher and the collective content of the evaluation as the
basis for the formation of the child's self-esteem [5, p. 41].

Note that we can not disagree with the scientific posi-
tion of scientist N. Talizina, who considered the assess-
ment is not a quantitative measurement of knowledge, but
an arbitrary number that can correspond to certain charac-
teristics of knowledge and skills formed at a certain level
[17, p. 162].

Scientists (Sh. Amonashvili, Y. Zotov, T. llyina, O.
Savchenko, A. Khutorskaya and others) distinguish five
main functions of assessment: motivational (stimulating) -
stimulates the educational activities of the child and its
continuation; diagnostic - indicates the causes of certain
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educational outcomes of the child; educational - forms
self-awareness and adequate self-esteem of the child's
educational activities; information - informs about the
degree of success of the child in achieving educational
standards, mastery of knowledge, skills and methods of
activity, development of abilities; indicative - directs the
child to eliminate certain gaps in knowledge.

Scientists have characterized the types and functions of
assessment and evaluation. The most influential type in
educational activities with children is pedagogical assess-
ment.

According to A. Bogush, evaluation standards are ex-
pressed in the evaluations of teachers, in pedagogical
evaluations [5, p. 94]. The scientist interprets the concept
of "pedagogical assessment" as "adequate positive or
negative judgment of the teacher about the process (or
result) of the child's activities and deeds." Under the influ-
ence of the teacher's assessment, the first children's evalu-
ation judgments are born and formed [5, p. 94]. Scientists
(A. Bogush, O. Usova, E. Florina) have formed the condi-
tions under which pedagogical assessment will have a
positive impact on the assessment of children, such as: a)
the teacher constantly focuses children's attention on vari-
ous aspects of children's behavior and in various activities;
b) forms in the minds of children general criteria for as-
sessing the rules of conduct and relationships; ¢) draws
children's attention to independent activity; d) emphasizes
in the content of his assessment of the child's progress, his
moral growth; e) directs to the result of the activity, and
not to the child [5, p. 95].

B. Ananiev singled out two functions of the influence
of assessment on the child in the process of education and
training: 1) indicative, during which the child by means of
pedagogical assessment is aware of the result of their
actions; 2) stimulating, which encourages action through
the child's experiences of success or failure. The combina-
tion of these functions of pedagogical assessment forms
the child's self-awareness and self-esteem [3, p. 120]. The
scientist believed that pedagogical assessment changes in
the team, under the influence of pedagogical assessment;
in the family - changing the relationship between the child
and the family in a positive (nurturing this relationship)
and negative (makes adjustments between the preschool
and the family) influence and on the part of the child. The
generalization of all this is the mutual assessment of the
teacher, family, team and the child, which is the reverse
side of an important result of pedagogical assessment - the
child's self-esteem [3, p. 131].

B. Ananiev, considering assessment as a dynamic sys-
tem, identified three levels of its development: 1) partial
assessments (individual judgments of the teacher about the
quality of the child's personality and its achievements
during the survey); 2) fixed grades (scores that indicate
the grade); 3) integrated assessments (pedagogical charac-
teristics). The scientist divided partial assessments into
three large groups: a) lack of assessment, indirect assess-
ment, indefinite assessment; b) negative assessments
formed by remarks, objections, condemnations with the
addition of sarcasm, reproaches, threats, notations; c)
positive assessments formed by consent, encouragement,
approval. According to the scientist, partial assessment in
the mind of the child serves as the foundation of objective
self-assessment and forms the level of its assessment
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needs (assessment demands), which precedes the current
account of success in its fixed form as a necessary com-
ponent [3, p. 144].

Thus, assessment means the process of comparing and
comparing the knowledge, skills and abilities of children
with the given pedagogical requirements, which is associ-
ated with a critical attitude of the child to the process and
result of different activities.

According to G. Lublinska, evaluation activity is a spe-
cial form of human activity, which is constantly evolving
and enables him to understand the environment with the
greatest accuracy and objectivity and to establish a relia-
ble and useful connection with it. It helps to "understand
what the eyes see and hear the ears, to understand the
valuable, the good, the promising, to consolidate and
reject or condemn the bad, the negative" [10, p. 58].

Touching upon the problem of the development of the
personality of a preschool child, G. Uruntayeva convinc-
ingly notes that it is the adult who stimulates the for-
mation of the child's evaluation activities by identifying
his own attitude to the environment and evaluation ap-
proach; the direction of the child's activities through the
accumulation of experience of individual activities, tasks,
means of solving and evaluating their performance, as
well as through systematization, generalization, awareness
and verbalization of this experience; presentation of sam-
ples of activity, thus presenting to the child criteria of
correctness of its performance; organization of joint ac-
tivities with peers, which helps the child to see in others a
person, take into account their wishes, take into account
their interests, in addition to transfer to communication
with peers patterns of activities and behavior of adults [19,
p. 257].

Under the evaluative activity of preschool children we
understand the expression of a critical attitude of the child
to the process and result of various activities.

Among the many characteristics of personality, self-
esteem is the core of arbitrary self-regulation, which de-
termines the direction and level of human activity, his
attitude to others, people, himself. Self-esteem is a psy-
chologically complex phenomenon. It is a component
between many connections and relationships with all
mental formations of the individual and acts as an im-
portant determinant of all forms, activities and communi-
cation. The formation of self-esteem begins at an early age
and continues to develop and improve throughout later
life.

The educational program "Confident Start" for older
preschool children characterizes the degree of psychologi-
cal maturity of the preschooler by the formation of self-
awareness, which includes one of many factors - adequate
self-esteem. Easy adaptation of the child to the new social
status of the student is the result of the formation of ade-
quate self-esteem in preschool children, which is a topical
issue today.

In psychological and pedagogical research on the de-
velopment of self-esteem in preschool children, attention
has been paid to many scientists: the development of self-
esteem, the structure of function are revealed in the works
of L. Bozhovich, I. Kon, M. Lisina, E. Erickson, K. Rog-
ers, etc .; regularities of self-esteem formation in child-
hood were considered by L. Bozhovych, V. Gorbacheva,
M. Lisina, V. Mukhina, etc.; Manifestations and features
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of self-esteem in the behavior of a preschool child were
studied by B. Ananiev, I. Bronnikov, M. Lisina, R. Shaku-
rov, and others.

In many psychological and pedagogical terminological
sources there is a consensus on the definition of "self-
esteem" - is the assessment of the individual himself, their
capabilities, qualities and place among other people [20,
13, 12, 8]. In the Encyclopedia of Education, the concept
of "self-esteem" is presented as a "psychological personal-
ity formation, which gives a person the opportunity to
assess their physical and spiritual condition, their capabili-
ties, orientation, activity, social significance, their rela-
tionships with the outside world and other people. Self-
esteem is a prerequisite for the realization of two im-
portant states of self-directed behavior: self-control and
self-improvement" [7, p. 799].

S. Honcharenko characterizes the concept of "self-
esteem" as a human judgment about the degree of pres-
ence in it of certain qualities, properties in relation to a
certain standard, sample. The scientist believes that self-
esteem is not only a manifestation of self-esteem, but also
the result of mental operations - analysis, comparison,
synthesis [18, p. 296].

The level of development of self-esteem, according to
A. Bogush, affects the formation of self-control, ie self-
esteem precedes the formation of self-control. The scien-
tist defines self-esteem as “a conscious attitude of an indi-
vidual to his actions, deeds, behavior, environment and to
himself, which is based on comparing and comparing the
process and results of his activities with a given pattern
and requirements of society, other people or the individu-
al. Self-esteem cannot exist outside of thinking and speak-
ing ”[ 1, p. 201]. The difference between self-control and
self-esteem, the scientist sees in the regulation of their
activities in accordance with the requirements of others or
the individual himself. Self-assessment is the basis of self-
control, because self-control begins and ends with self-
assessment [1, p. 201]. There is a close relationship be-
tween self-esteem and self-control, as noted by A. Bo-
gush, but they are preceded by mutual evaluation and
mutual control, which are used by the individual in the
process of combining, i.e. mastered evaluation criteria
personality transfers to their own activities [1, p. 206] . A.
Bogush convincingly proves that the communication of
children with adults and the authority of the educator
plays a significant role in the formation of self-esteem,
because it is under the influence of the teacher it becomes
objective and adequate [1, p. 203]. The scientist's research
proves that the pedagogical assessment and control used
in the process of communication determine the formation
of similar assessment and control actions in children.
According to A. Bogush: "evaluation and control actions
are a prerequisite for such components of educational
activities as self-evaluation and self-control”, which in-
clude: the ability to evaluate and control the activities of
peers, ie mutual evaluation and mutual control; the ability
to evaluate and control their own activities, ie self-esteem
and self-control [1, p. 195]. The scientist argues that in the
process of educational activities, evaluation and control
actions perform a dual function: first, as a condition and
means of learning, the formation of appropriate speech
skills; secondly, as an important condition for the applica-
tion of acquired knowledge, acquired skills and abilities.
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According to A. Bogush, the evaluation and control ac-
tions that preschool children should have include: mutual
evaluation and mutual control, self-evaluation and self-
control [1, p. 206].

Examining the mental development of a preschool
child, D. Elkonin notes that self-esteem is fully formed in
a child before entering primary school and has the follow-
ing components: the presence of skills related to practical
activities and moral qualities manifested in submission or
disobedience to the rules of behavior that exist in a partic-
ular team. So, a preschool child goes from "myself", to
separating himself from an adult to self-knowledge, to
discovering his inner world, which is strongly connected
and coordinated with external activities [21, p. 141].

M. Lisina considers self-esteem more in a narrow sense
because it separates it from the elements of imagination,
the child's knowledge of himself. The scientist distin-
guishes the following types of self-esteem: general (relat-
ed to the holistic attitude of the child to himself as a favor-
ite of others, whether it is important for them, or vice
versa, as an insignificant being); specific ( reveals the
child's attitude to the success of his separate, private ac-
tion); absolute (reveals the child's attitude to himself out-
side of his relationship with other people, as an experience
of whether he is loved at all or not); relative (reveals the
child's attitude to himself in comparing himself with other
people)[ 9, p. 136].

Thus, under the self-esteem of preschool children we
understand the evaluative judgments of the child about
personal qualities, about the process and result of their
activities.

Thus, the analysis of the scientific literature showed
that in psychological and pedagogical science quite thor-
oughly positioned theoretical positions on the nature,
types and characteristics of the concepts of "assessment",
" estimate " and their types and functions. Let us now turn
to the concept of "control".

In  psychological and pedagogical terminological
sources, the concept of "control" is defined differently: "a
type of activity that consists in checking something,
someone” [14, p. 80]; "One of the relatively complete
mechanisms of regulation of cognitive processes” [20, p.
214]; "The final component of mastering a certain content
block and a kind of link in the system of educational activ-
ities of the individual” [7, p. 417]. The main tasks of con-
trol are to identify the level of accuracy, volume, depth
and effectiveness of knowledge acquired by children,
obtaining information about the nature of cognitive activi-
ty, the level of independence and activity of children in
the educational process, establishing the effectiveness of
methods, forms and methods of teaching. The process of
control and evaluation of children's educational activities
should take into account the principles of systematicity,
objectivity, differentiation and consideration of individual
characteristics of children, publicity, unity of require-
ments, friendliness [7, p. 417].

Under control actions A. Bogush understands “con-
scious regulation of the child's speech activity to prevent,
identify and correct speech errors, as well as ensuring
compliance of educational results with the submitted (or
compiled independently) plan, requirements, sample,
pronunciation standards" [1, p. 206].

M. Yarmachenko distinguishes the narrow and broad
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meaning of "control™: first - it is "supervision, observa-
tion, verification of student performance™; secondly, "con-
trol helps to identify gaps in knowledge and skills of stu-
dents, repetition and systematization of material, estab-
lishing the level of readiness to learn new material, devel-
oping the ability to work responsibly and focused, use
techniques of self-examination and self-control, stimulat-
ing students' responsibility and competitiveness" [7, p.
417].

An important component of educational activities that
should be formed in every child, as noted by
E. Rapatsevich, is control and self-esteem, which are
essential in the educational process. The scientist notes
that the lack of control leads to the inability to assess what
is in the future a prerequisite for learning difficulties [11,
p. 330]. In order to form the child's control and self-
esteem, E. Rapatsevich suggests bringing one simple thing
to the child's consciousness: "only by telling the educa-
tional material to yourself, peers, and parents can you
make sure that you have learned it or not. That is, to
demonstrate the control function of repetition.” The next
necessary condition, the scientist sees the need to accus-
tom the child to constant comparison, comparison of their
work with any sample, both during the task and after its
completion. After all, it is the independent verification of
these actions and the comparison of the result with the
answer, for all their differences perform the same function
- control [11, p. 332].

N. Talyzina notes that control is an integral part of
learning. An important condition for the effective acquisi-
tion of knowledge by children, the scientist considered the
systematic control over the acquisition of knowledge and
the timely introduction of appropriate adjustments in this
process [17, p. 149]. N. Talyzina notes that attention is
self-control, which is carried in your minde, abbreviated,
automated. The scientist is convinced that attention is the
action of control, at the same time, in her opinion, not
every action of control is attention, only the action that the
child keeps in mind, reduced and automated, ie attention is
the final stage of mastering control [17, p. 243].

O. Rudnytska considers control in musical activity not
only as a component of the functional structure of musical
activity, which is carried out in accordance with its main
and intermediate goals, conditions and forms of perfor-
mance, tasks, but also an independent activity with a spe-
cific purpose - " establishing the correspondence of what
is being checked to what was supposed to be obtained
according to a certain standard”[ 15, p. 161]. The scientist
notes the complexity of the control structure and reveals
the components of control, which are its specific func-
tions: detection of what is controlled (knowledge, under-
standing, skills, actions, motives, etc.), measurement of
what is detected and its evaluation [15, p. 161]. The main
factors on which the result of control depends, O. Rudny-
tska considers objective (actually the semantic side of the
child's activity) and subjective (the position of the teacher,
due to his pedagogical skills to express knowledge, quali-
ties of delicacy, tact, humane attitude to the child, chosen
tactics and strategy of professional activity) [15, p. 164].
The scientist outlined various forms of control, which are
used depending on the tasks, stages of training and goals
of accounting for work, such as: current and boundary;
oral (conversation, survey) and written (control tasks);
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direct (in interaction with the child) and indirect (based on
the results of her work); individual (detailed, in the pro-
cess of individual lessons) and frontal (with the help of
separate questions to all children who answer in the pro-
cess of group lessons); non-standardized (carried out by
the teacher) and standardized (carried out using the same
type of questionnaires for all children using templates and
technical means of processing results; covert and explicit
(with warning of children to check); planned and unex-
pected; control by the educator and mutual control by
children. O. Rudnytska also considers such means of con-
trol as: observation, questions and tasks (questionnaires,
tests, tasks, assignments) [15, p. 165].

Thus, under the control actions of preschool children
we understand the ability of the child to juxtapose and
compare their own actions, process and result of activities
with externally set requirements or pattern.

Examining the problem of educating self-control in the
behavior of primary school children, M. Boryshevsky
noted that an indispensable condition for the moral devel-
opment of the child, an essential criterion of his upbring-
ing is the ability to self-control their own actions and
deeds. According to the scientist, the formation of self-
control in children has a close relationship with the practi-
cal solution of moral norms and rules of conduct in inter-
nal regulators [6, p. 140]. The leading condition for the
effective formation of self-control in children, M. Bo-
ryshevsky considered providing each child with a position
in the team of peers, which gives him the opportunity to
act as an object and as a subject of activity and behavior.
The scientist puts forward the following requirements to
teachers, which will contribute to the successful formation
of children’s assessment and control functions and deeper
mastery of norms of behavior: involving children in the
simplest requirements and monitoring their implementa-
tion by peers; pay special attention to the development of
a system of mutual control and education on this basis in
children of mutual responsibility; the need for a compre-
hensive approach to the formation of self-control of the
behavior of pupils, who must simultaneously act on vari-
ous aspects of the child's mental activity, its intellectual,
emotional and volitional spheres [6, p. 141].

Thus, the self-control of preschool children means the
child's ability to independently adjust, juxtapose, compare
the process and result of their activities in accordance with
the requirements proposed or developed (by the child)
plan, timely correction and elimination of deficiencies,
both in the process and in a result of the activity.

In particular, E. Rapatsevich presents the structure,
types and functions of the evaluation and control act.
Consider each of them.

The structure of the evaluation and control act:

- performance by the educator and pupils consciously,
developed as a sequence of actions, external and internal
evaluation and control activities;

- any evaluation and control activity consists of sepa-
rate acts of control and evaluation in which the object of
control and evaluation and the standard with which the
object is compared are present;

- the object of control and evaluation may be the fact
that the child performs any action, deed, task of the educa-
tor, the nature and features of the child's performance of
this task, action, the level of his knowledge, skills, devel-
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opment of any quality, personality traits;

- the standard of activity is the entity that exercises con-
trol;

- control is a process of comparison, comparison, estab-
lishment of common or different in the object and the
standard;

- the subject chooses any criterion by which to assess
the object of control, formulates the result of the assess-
ment in the form or detailed assessment [11, p. 333].

Depending on the subject who carries out the assess-
ment and control act E. Rapatsevich divides them into
external, carried out by the educator and internal, carried
out by the child. External evaluation and control acts,
depending on the purpose of the educator are divided into
the following: ascertaining, with which the teacher certi-
fies the fact that children perform any tasks, the presence
of anything; examiners, with the help of which the teacher
finds out the quality of children's mastery of knowledge,
skills and abilities; diagnostic, with which the teacher
certifies the level of development of children's mental
processes (attention, memory, thinking, imagination),
personality qualities (interests, motivations, etc.), educa-
tional skills [11, p. 339].

Functions of external evaluation and control acts: 1)
orientation of the educator in the process of educational
activity of each child, in the process of development of his
personality allows to purposefully plan his educational
activity and timely adjust the process of its implementa-
tion; 2) the orientation of the educator of children on their
achievements in educational work and shortcomings ex-
cites them to intensify their work, to eliminate these short-
comings; 3) the formation of the child's correct idea of the
required level of mastery of educational material, the
development of each child's adequate self-assessment of
their educational opportunities in any activity should pro-
mote conscious self-determination, education and devel-
opment of established interests and inclinations; 4) teach-
ing children the techniques of mutual and self-control,
mutual and self-esteem in any activity; 5) attention can be
considered as mental control (according to P. Halperin)
[11, p. 340].

Thus, the formation of evaluation and control actions in
preschool children depends on: the type of activity in
which evaluation and control actions are offered to the
child; the nature of pedagogical assessment and control
used by the educator in speech development classes; the
number of errors in the story and the nature of speech;
assessment situation (actions aimed at the speech of an-
other or on their own); the degree of language acquisition
by children; mutual and self-control [1, p. 288].

Thus, we can generalize and position our vision of the
concept of evaluation and control activities of preschool
children - stimulated activity of children to critical attitude
and evaluation of the process and result of various activi-
ties, which include conscious actions of evaluation, con-
trol, self-evaluation, self-control, mutual evaluation, mu-
tual control.

Starting an experiment of research on the formation of
evaluation and control actions in preschool children in
different activities, the pedagogical conditions were de-
termined, the implementation of which will ensure the
successful formation of evaluation and control actions in
children in different activities. Among them: the integra-
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tion of different activities in the formation of assessment
and control activities in preschool children; stimulating
children's critical attitude to the process and result of vari-

CCBY4.0

ous activities; the presence of emotionally positive stimuli

to the evaluation and control activities of children before
school age.
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