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Abstract. The article is devoted to one of the urgent problems associated with the formation of the motivation and self-direction of the
future specialists. The concepts of sdlf-direction and motivation are defined, which are one of the positive values that contribute to the
manifestation of individuality and achievement of success in various spheres of life of an individual. The structure and psychological
essence of motives and motivation, and types of motivation are dealt with. The results of an empirica study of external and interna
motivation are presented. It is concluded that the internal motivation encourages students to independently set goas and is a source of the

pursuit of personal and professional success.
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Relevance of research. The reform of the modern educa-
tional system in Ukraine is connected with the rapid chang-
esin society and the demand for competitive specidigtsin
the labor market. A qualitative training of future speciaists
is especially relevant in our time and provides, in the first
place, the development of positive motivation to the chosen
profession through a well-organized teaching and learning
activity. A specia place in the process of reorganizing of
the educational environment is occupied by the independ-
ent work of students, in particular, the forms, methods, and
techniques of its organization.

The results of the research and the experience accumu-
lated in higher education ingtitutions make it clear that
without a systematic specialy organized and focused indi-
vidual work, it is impossible to become a highly-trained
professional. The undeveloped skills of independent work
become an obstacle on the way to further self-improvement
and self-development in process of implementation of the
future professional activity. That’s why the independent
work of students is seen as the most important component
of their cognitive activities, a powerful reserve of im-
provement of the quaity of education and strengthening of
the effectiveness of the educational process.

The study of the problem of self-direction and motiva-
tion has not only philosophical but also methodological
significance. Since our activities and behavior, asarule, are
not determined unambiguously, they can be induced by a
wide range of mental phenomena. That is why the object
and methods of studying motivation and self-direction are
significantly expanding in our time and require the imple-
mentation of an integrated and systematic approach to its
study. The theoretical and applied aspects of self-direction
and motivation, the importance of which for psychology is
difficult to overestimate, are an important component of
professional competence in the process of training future
professionals. The analysis of self-direction and motivation
is necessary for solving a wide range of psychological
problems, the leading place among which belongs to the
problems of an individual’s activity, its orientation, and a
psychological structure of activity.

In domestic and foreign science, the nature of the learn-
ing motives has been widely studied (V. Aseev, E. 11’in)
[2]. In particular, the issues of the self-direction of students
in higher educational institutions draw the attention of
scientists from both theoretical and methodological points
of view (V. Bondar’, S. Hluzman, O. Kucheriavyi). Aristo-
va compares the traditional and innovative approaches to
the classification of principles, methods, and forms of or-
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ganization of educational activities in the process of form-
ing the motivation of learning; G. L etina emphasizes effec-
tive ways to preserve motivation. The motivational prereg-
uisites of studying separate disciplines are considered (1.
Krasnoholova), as well as motivation and self-direction asa
means of quality training of future professionals (S. Arhan-
gel’skij, V. Burinskij, N. Voskresenska, L. Zhuravska).

The research by A. K. Markova, E. A. Klimov, N. S.
Prjazhnikov, and others prove that the psychologically-
filled professional activity is expressed in an absolute self-
direction of the individual as a subject of work. V. A. Kan-
Kdik, L. M. Mitina, E. I. Rogov, and others emphasize
compliance of self-direction of the highest level with crea-
tivity and call thislevel an individualy independent one. At
the same time, they note that for the development of peda
gogica credtivity, it is important to provide a maximum
independence to a young teacher from the very beginning.
It is better if this will be done a a stage of professiona
training since it is in the university that the basic qualities
of the future specialist are built. A similar point of view is
shared by A. A. Verbickij, L. M. Mitina, V. A. Jakunin, V.
A. Baljuk, E. F. Mosin, M. A. Danilov, R. I. Ivanov, 1. D.
Klegeris, M. 1. D’jachenko, L. A. Kandybovich, and others.
Self-direction is determined by the researchers as both the
quality of the personality of the professiona and the way to
achieve professionaism [5].

The goal of the article isto present the results of an em-
pirical study of external and internal motivation as the basis
for the development of self-direction of future profession-
als.

In the structure of personality, motivation takes a specia
place and is the main concept used to explain the driving
forces of human behavior and activities. The theoretical
certainty and uniqueness of views on the phenomena of
motivation are still far from being complete. This, in par-
ticular, is reflected in the ambiguity of definitions of the
basic concepts of this field of psychology, such as need,
motive, motivation. The theoretica analysis within the
activity tradition alows classifying and structuring various
theoretical and methodological approaches to the analysis
of problemsin the field of motivation.

Motivation not only shapes (determines) an individual’s
activity but also permeates most of the spheres of higher
mental activity. H. Heckhausen[9] distinguished motive
and motivation in the following way. The concept of mo-
tive contains, in his opinion, such concepts as need, incen-
tive, craving, inclination, aspiration, etc. The motive is
determined by the target state of the individual-
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environment relationship. Motives are formed in the pro-
cess of individual development as a relatively stable eval-
uative attitude of a human to the environment. People differ
in individual manifestations of their nature and strength of
one or another mative. Human behavior at a specific point
is motivated not by any or al possible motives, but those of
the highest motives that are most associated with the ability
to achieve the goal under given conditions (a working mo-
tive). The motive remains working, that is, participates in
the motivation of behavior until the goal or conditions that
have changed have been achieved and have made another
motive more significant for this person.

Unlike the motive, H. Heckhausen defines motivation as
ingtigation to act by a certain motive. Motivation is under-
stood as the process of choosing between different possible
actions, as a process that regulates and directs the action to
achieve specific for this motive states and supports this
orientation. Activity is said to be motivated when it is
aimed at achieving the goa of a particular motive. It de-
pends on the motivation how and in what direction differ-
ent functional abilities of the person, higher interests and
inclination will be used [9].

Attempts to classify motives have been made both in
foreign and in domestic psychology. At the same time, the
digtinction between different types of motives and their
classification by many authors depend on their understand-
ing of the essence of motive.

As mentioned earlier, the lack of differences in under-
standing of the concepts of motive, need, and motivation in
foreign motivational psychology led to the fact that the
classifications of motives in most cases coincide with the
classifications of needs and motivation. Based on this, there
are grounds to consider the previoudy anayzed needs
classifications as classifications of motives. Such are the
classifications by H. Murray, A. Maslow, D. McCléland.

In general, the motivation of training and learning activi-
ties of students should be related to the search for internal
conditions for the growth of the effectiveness of education-
a activities. Therefore, one of the key means of develop-
ment of the motivational sphere of a student’s personality is
a specialy organized activity based on factors that influ-
ence the activation of the internal motivation of students.

The independent work of students is intended not only
for the mastery of each discipline but also for forming the
independent work skills in general: in the academic, scien-
tific, and professional spheres, the ability to take responsi-
bility, to solve problems on their own, to find constructive
solutions and the way out of the criss. In so doing, one
should proceed from the level of independence of appli-
cants and the requirements to the level of the graduates’
self-direction.

The basic idea of controlling the independent work of
students consists of the need to organize this process so that
the students not only expand their knowledge gained during
lectures but also master the methods of scientific learning
by means of independent search, form the ability to self-
educate, develop curiosity and a taste for a creative ap-
proach in their independent work, and thus produce or
improve their qualities, properties, and traits, important for
a successful performance of professional functions. Thus, a
properly organized independent work has not only educa-
tional but also personal and professional significance.

The internal cognitive processes are presented in the
works by S. Maksymenko [4], V. Repkin [7] as a correla-
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tion between theoretical thinking and effectiveness of oper-
ating the theoretical knowledge, between consciousness
and reflection as the ahility to mirror the existence and
one’s self. At this level, there is a specific transformation
and appropriation of methods of mastering knowledge. At
the same time, the theoretical knowledge becomes part of
the consciousness and influences the development of self-
direction.

In the process of learning, students take on the experi-
ence of the older generation through the direct contact with
the outside world, but the acquired knowledge is gained
independently.

First of al, the needs for learning as such become a de-
rivative (from the Latin derivatus which means drawn
from) of the student’s learning life. The needs as an instiga
tion to action in learning manifest in desires, attempting,
and wanting to acquire theoretical knowledge. The need for
education is considered by N. Talyzina as the main psycho-
logical mechanism of motivating the activities of the sub-
ject of learning and his ability to overcome difficulties. The
scientist stresses that “the level of the purposefulness of
learning depends on how a person is able to see and et
before him/her distant, perspective, socialy meaningful
purposes and how much he/sheis induced by realized lead-
ing motives” [8].

A characterigtic feature of needs is its meaningfulness,
that is, the motivation of actions. The motive is what prede-
termines the aspiration of a person to this, and not to any
other purpose. According to H. Kostiuk’s definition, “the
geneticaly primary basis for motivating the person is
higher primary and secondary needs.. These needs are
recognized and experienced by the person, thereby giving
rise to incentives for activities aimed at satisfaction” [3].
The motives have elements of persona orientation in their
content, realized for a certain purpose. In educational activ-
ities, it is especidly important to determine the conditions
of manifestation and formation of motives. Motives are of a
multi-faceted nature, but their main function is a conscious
choice of actions to meet the need. The motive cannot
become an internal stimulus to action if it has not received
a subjective stimulation from a psychologica phenomenon
of need.

There are different classifications of the motives of
learning activities. The most widespread classification is
the model of motives suggested by A. Markova[5].

The first group of motives is associated with the under-
standing of learning out of a sense of responsibility by
students, etc.; the second is determined as a cognitive need;
the third is related to the habit of the regular sessions, with
a desire for self-education; the fourth is connected with
personal success. ambition, sense of self-worth.

The motives are classified based on how the motive is
related to the goal: the first group is the motives, based on
the broad societd goals that lead to understanding the so-
cia significance of educationd activities, learning as a
duty; the second group is the motives, which have a desire
for personal success as their source, i.e. the personal mean-
ing and value come to the foreground; the third group is
motives arising from cognitive needs. As atype of activity
of the learner, the main source of cognitive motives turns
out to be the learning processitself [5].

The study of the motives of learning activitiesis given a
lot of attention in both psychological and didactic studies.
The developments are usually conducted in many direc-
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tions: the motives for studying in different age groups; the
structure of the working mechanisms of the motives of
cognition and the dynamics of their development; for-
mation of learning motives; the study of the conditions of
development of activity and self-direction in educational
activity; expanding the content of the motive of learning in
the context of socio-economic changesin society, etc.

It is determined that the motives of educational activities
can be different, but the main motive is cognitive interest.
The generalization of the signs of the motives of cognitive
activity alows to determine their interrelation in all of
one’s actions, attitudes, and aspirations to study: 1) readi-
ness and ability to different types of study both in practica
and theoretical terms; 2) the tendency to experiment, which
manifests itself in the reluctance to blindly believe, and in
the desire to independently test and personally verify every-
thing; 3) an increased intellectual activity, which is stimu-
lated not only by the natural age-related curiosity but also
by the desire to develop and demonstrate to everyone
around one’s abilities, and to receive a high assessment; 4)
the reflection of intellectua abilities, especially the opera-
tion of the conceptual apparatus, the improved ability to use
it logically and abstractly; 5) awareness of the content of
the practical value of theoretical knowledge, which will be
used in the future in one’s professional activities.

Consequently, the formation of a stable motive as a cog-
nitive interest requires taking into account the development
of reflection. Thus, V. Davydov proves that the reflection
in educational activity is the process of correlation of
means of actions, which are carried out in specia condi-
tions, among which the interaction of subjects of study is
crucia for the successful mastering of educational material.

According to I. Kon’s definition, reflection is “the abil-
ity of the subject to overtake the position of the observer
and the controller in relation to himself/herself, higher
actions and thoughts, and also implies the ability to over-
take the postion of the researcher in relation to another
acting person, with which this subject interacts.” L. Hapo-
nenko’s research has proved that reflexive communication
in educational activities is a psychological condition for the
development of “an internal monologue, internal dialogue,
internal polyphonic dialogue (pologue), which, according
to the level of formation, provide verba and nonverbal
behavior according to their cultural character in external
manifestations” [1].

The next factor in the development of self-direction in
educational activities is the internal educational task. The
introduced concept deepens its features, content, and spe-
cifics. Thus, creative thinking, which takes place in the
process of solving the educationa problem, is revealed on
the material of various variants of the impediment of the
conditions for their solution. Thus, the process of solving
the learning problem is a continuous interaction of the
motives of learning the new.

H. Kostiuk considers self-direction an important feature
of the subject of study. “The decisive role in the assimila-
tion of each concept belongs to the menta activity as the
manifestation of the independence of the learner to deter-
mine the ways of solving the problem” [3]. The systemati-
zation of theoretical anaysis alows us to generdlize it
schematically.

Thus, according to the results of the theoretical analysis,
presented by the internal factors of the development of self-
direction in educational activities, the need for education is
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a key psychologica mechanism that urges the student to:
self-determination of the purpose of learning in the course
of higher life; determining the individua style of educa
tional work; development of scientific solution of profes-
siond tasks. The generdization of the sphere of needs and
motivation, the development of cognitive processes, effec-
tive operational methods for solving the learning problem,
and the reflection of these processes create a methodol ogi-
cal basis for the perception and mastery of professional
competence.

It’s traditional for Western psychology to distinguish
and contrast two main types of motivation: internal (intrin-
sic) and external (extrinsic). The latter is quite common in
Western psychology and “is almost as old as the experi-
mental psychology of motivation itself,” said H. Heck-
hausen. With intrinsic (or internal) motivation we are deal-
ing when the goal is thematically homogeneous with ac-
tion, thus the action is performed for the sake of its own
content. With extrinsic (or externa) motivation we are
dealing when the action and result are the means of achiev-
ing some other goa (reward, avoidance of punishment,
competition, etc.), with which this action is related not
immanently, due to its nature, but in some arbitrarily as-
signed outwardly way.

However, recently, many psychologists have noted the
conditionality of contrast between internal and external
motivation. This conditionality is manifested in the fact
that, on the one hand, interna motivation is always present
even in the activity, which is mainly motivated externaly,
and on the other, any activity can be performed for the sake
of something else. Indeed, it is possible to single out two
types of motives that are distinguished by the nature of
their semantic connection with the activity. However, firgt-
ly, any motive appears in one or another quality only in a
specific, definite motivational structure. None of the mo-
tives can be cdled internal (creating meaning, according to
A. N. Leont’ev) in general, outside of his place in the sys-
tem of specific activities. Any activity must be performed
not for its own sake, and any motive should be subordinat-
ed to other, external needs. In this context, J. Nuttin pro-
vides the following example: a student must perform
hig’her learning in order to get his’her parents’ favor, but
he/she must struggle for their favor to obtain their permis-
sion to study. Analyzing this example, J. Nuttin emphasizes
that in this case, we have two different ratios of purpose
and means, but not two fundamentdly different types of
motivation. Secondly, the distinction between them is that
some of them have a cognitive function, while others are
deprived of it. The discrepancy, as shown earlier, is related
to the nature of the relationship of the subject’s activity
with hig’her real needs. In the case when this connection is
artificial, the motives are perceived asincentives, and activ-
ities—as being devoid of independent meaning and gaining
it only through the motive-stimulus.

In its pure form, however, the mentioned occurs rela-
tively infrequently. After al, activity, as aready men-
tioned, is usually not related to one, but to a number of
needs. The general meaning of a specific activity is a com-
bination of its partial meanings, each of which reflects its
attitude to any of the subject’s needs that are associated
with this activity directly or indirectly, in a necessary, Situa-
tional, associative, or some other way. Therefore, an activi-
ty that is quite induced by external motives is as an infre-
guent occurrence asis the existence of the activity in which
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they are completely absent.

A. N. Leont’ev suggests, in this context, to distinguish
among the needs that can give meaning to any activity,
specific and non-specific. The specific need for this activity
is such that is fundamentally impossible to fully implement
in other activities. For example, the range of possible per-
sonal meanings of a sexual contact that is enumerated by I.
S. Kon, such meanings are connected with specific needs as
the lessening of a sexual tension (relaxation), child-bearing
(procregtion), getting a sensua pleasure (recreation), inti-
mate communion (communication), and the meanings that
are connected with non-specific needs are self-assertion,
maintaining the ritual, satisfaction of curiosity, compensa-
tion, etc. Perhaps, the reflected, adienated meaning is gained
by an activity that isinduced by non-specific needs.

Despite the disadvantages of the classification of mo-
tives in question, foreign psychology still maintains a clear
focus on sources of motivation that serve as a basis for
diginguishing different types of motivation. A striking
example of such a classfication is the one created by a
group of authors (N. H. Leonard, L. L. Beauvais, R. W.
Schoall). The latter can be considered as a model that inte-
grates the views of various scholars on the motivation. Five
sources of motivation became the basis for this classifica-
tion:

1) Internal

2.) Instrumental

3.) External self-concept

4.) Internal self-concept

5.) Goal internaization

Let’s consider each of the five sources of motivation
while addressing the traditional and modern classifications
of motivesthat are found in the literature.

The first type of motivation is marked as the one that has
the process itself as its source. Consequently, if a personis
motivated to perform any work or behavior only for the
satisfaction that he/she receives from this work or behavior,
it is a motivation derived from the process. The work itself
acts (influences) as a source of motivation: the one who
works enjoys what he does.

According to H. Murray, this type of motivation is indi-
cated as the needs of interna satisfaction, and as physiolog-
ical needs according to A. Maslow. A similar motiveisaso
caled the internal motivation to getting pleasure (E. Deci)
and the internal motivation to perform a task that does not
depend on external control or awards (B. M. Staw).

The second type of motivation is related to the instru-
mental award. The latter motivates individuals when they
feel that their behavior will lead to certain tangible results,
such as payment, promotion, bonuses, etc. A similar motive
or need was described by H. Murray and D. McClelland as
aneed for power, and as a need for security by A. Masow.

The third type of motivation is caused by external
sources: the individua is focused primarily on the others,
seeking from them the confirmation of his'her traits, com-
petencies, values. In this case, the idea self is assimilated
from the role expectations of reference groups. The indi-
vidual behaves in such a way as to satisfy the expectations
of members of the reference group, initially in order to be
accepted by them, and after gaining that, in order to obtain
the status. According to other descriptions, this motive
includes the need for affiliation (D. McClelland, H. Mur-
ray), the need for love, affection, and affiliation (A.
Maslow).

40

The fourth type of motivation has internal prerequisites.
The individua is internaly oriented, so he himself/herself
establishes the internal standards of traits, competencies,
and values, which become the basis for the ideal. Subse-
quently, the person is motivated toward the kind of behav-
ior that supports these standards and allows him/her to
achieve higher levels of competence. Similar motives were
described by D. McClelland and H. Murray as a need for
achievement, as a need for self-esteem by A. Madow, as
motivating factors by F. Herzberg, the dominant place
among which is occupied by achievements in work, and as
a need for growths by C. Alderfer, which is related to the
development of individual potential.

The fifth, and the last, type of motivation suggests that
behavior is motivated by the internaization of the goal.
Individuas learn attitudes and behaviors that are relevant to
their personal values system. Each worker believes in the
goa and is therefore motivated by the purpose of his team.
A. Maslow described such motive as sdlf-actualization.

Domestic psychology offers various classifications of
motives. Some of them are based on the needs classfica-
tion, respectively distinguishing biological and social mo-
tives. Others take the place of the stimulus as a classifica-
tion basis, which actualizes the need (intrinsic and extrinsic
motives). In addition, the motives are divided into personal
and social, selfish and socialy significant, ideological and
moral, as well as collectivistic. The basis for these classifi-
cations is the attitudes of a personality, his’her morality,
and orientation.

Motives are classified according to the type of activity
that a person manifests: motives for communication, play,
study, professional or sporting activities, etc. Another ap-
proach to the classification of motivesis the one taking into
account their time characteristics: situational and those that
are manifested continuoudly or periodicaly.

E. P. II’in divides the motives according to their struc-
ture: primary (abstract)—those with an abstract purpose
only, secondary—those with a specific purpose; the latter
are subdivided into complete (including al components
that make up the structure of the motive) and reduced
(those that are formed without the block of the internal
filter) [2].

An interesting classification of motives is the one sug-
gested by A. V. Petrovskij. The basis for this classification
is the degree of representation of the psychologica content
of the motive in the mind. Accordingly, two groups of
motives are singled out: conscious and unconscious. Con-
scious motives represent the need more or less clearly,
which directly urges to action; the unconscious ones do not
have such aclear representation.

Let’s consider this classification in more detail. The
conscious motives of behavior include interests, aspira
tions, and beliefs, the unconscious include attitudes and
inclinations.

Interests are understood as the matives, which embody
emotionally-painted cognitive needs of the individual.
Interest is nothing more than an emotionally-colored intel-
lectua selectivity; an interest arises when its object causes
an emotional response. The interest combines the emotion-
al and rational.

The correlation between these components allows the al-
location of direct and indirect interests. Direct interests are
connected primarily with the emotional attractiveness of
the activity directed toward the corresponding object. Indi-
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rect interests relate to the outcome of the activity. The
component of mind is prevailing in them. Direct and indi-
rect interests are closdly interrelated. Quantitative charac-
teristics of interests are their wideness, depth, and stability.

When entering the university, the students do not always
conscioudly approach the choosing of a future profession.
The result is low motivation for learning, and hence the
formal approach to obtaining knowledge and their inde-
pendent improvement. The main motives for joining the
university are: the desire to be among young students, the
great social importance of the profession and the wide
scope of its application, the profession’s correspondence to
interests and inclinations, as well as its creative possibili-
ties. There are differences in the significance of motives
among girls and boys. Girls more often appreciate the great
socia significance of the profession, the broad scope of its
application, the opportunity to work in large cities and
scientific centers, the desire to participate in students’ ama-
teur activities, amaterial security of the profession. Where-
as boys more often note that the chosen profession corre-
sponds to their interests and inclination. They aso refer to
family traditions.

In recent years, psychologists and educators have be-
come more aware of the role of positive motivation for
learning in securing a successful mastering of knowledge
and skills. It was found that a high positive motivation can
play the role of a compensating factor in case of insuffi-
ciently high abilities. However, this factor does not work in
the reverse direction—a high level of abilities cannot com-
pensate for the lack of alearning motive or its low level of
manifestation and cannot lead to significant success in
learning.

The awareness of the high significance of the motive of
learning for a successful study led to the formation of the
principle of a motivational provison of the educationa
process. The importance of this principle stems from the
fact that in the process of studying a a university, the
strength of the motive of learning and mastering the chosen
specialty is reduced, which has been repeatedly emphasized
in the studies. According to the data obtained by A. M.
Vasil’kov and S. S. Ivanov during the polls of the students
of the Military Medical Academy, the reasons for this are;
unsatisfactory prospects of work and service, shortcomings
in the organization of the educationa process, conditions of
life and leisure, shortcomingsin educational work.

To successfully await the results of independent work of
students, it is necessary: to create certain conditions and
prove in a motivated way the necessity of its implementa-
tion, to methodically correctly organize an independent
work; to provide a connection with future professional

activities. To this end, a study was conducted which a-
lowed to find out the peculiarities of the manifestation of
external and internal motivation among future specialists,
as wdll as the relationship between them. In addition, we
Were able to trace the dynamics of the students’ motivation
at different stages of study at a higher education establish-
ment.

M ethodology and methods of resear ch. The sample of
the study was 283 people, mostly female (86%), students of
the metropolitan and regional higher educational institu-
tions of Ukraine, aged between 18 and 23, average age—
20.8 years. The following measuring tools have been used:
the Influence on the Position and Personality Motivation
(PPM) test to diagnose the intrinsic and extrinsic motiva-
tion [10].

The results of the study. The external motivation is a
construct that describes the determination of behavior of
the subject in situations when factors that initiate and regu-
late his’her behavior are outside his self. The externa moti-
vation is based on rewards and punishments, and other
types of external stimulation.

The internal motivation, on the contrary, is a construct
that describes the determination of behavior of the subject
in situations when factors that initiate and regulate his/her
behavior are in the center, inside his self. Internal motiva-
tion is where the action of the subject is self-sufficient and
is carried out for its own sake. The state of inner motivation
is largely determined by the needs of self-determination
and competence; in this condition, a person has an internal
locus of causality (he/she feels that he/she is an actua fac-
tor of higher own behavior), is aware of higher own com-
petence (perceives himself/herself as an effective agent in
the interaction with those/that who/which surrounds
him/her).

Table 1. Results of diagnostics of external and internal motivation
according to the Influence on the Position and Personality Motiva-

tion test
Me M z
External motivation (PPM) 371 | 371 | 057
Internal motivation (PPM) 390 | 397 | 048

To measure internal and external motivation, the Influ-
ence on the Position and Personality Motivation (PPM) test
has been applied [10]. The results of external and internal
motivation diagnostics are shown in the tables...

The manifestation of the indicators of internal motiva
tion is datigticaly significantly higher than those of exter-
nal motivation (according to the Wilcoxon signed-rank
criterion; Z =-6.124; p <0.001).

Table 2. External and internal motivation and a year of study

Group Median, Me Kruskal-Wallis H-test
1st year | 3d year [Sthyear| o2 df p
External motivation (PPM) | 3.85 3.68 3.75 | 1.667 2 0.435
Internal motivation (PPM) 3.88 4.10 395 14934 2 |0.085
A measure of external motivation does not change dur-  is not established.
ing the study, and an internal motivation manifestation _ ) _ _
statistically significantly changes (p < 0.1): rises from the Table3. Level of mmlfestatlc;?o?]f external and internal motivar
first to the third year (U = 510; - - 5
p < 0.05) and falls from the third to the fifth (U = 869; p Manifestation level (% of S‘”O.'e';‘s)
<0.1) . ( ) Lgv; Medium H|go
= R . External motivation (PPM 10. 75.1 14.
Statistically significant differences between the levels of Internal motivation (PPM) 118 759 54

manifestation (table...) of externa and internal motivation
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Between the interval indicators of interna and external
moativation, a significant positive correlative relationship
was observed (rs = 0.233; p < 0.001), as well as between
the levels of manifestation of internal and external motiva-
tion (x® = 28.096; df = 4; p < 0.001). Thus, internal and
external motivations not only do not exclude each other but
rather are interrelated characteristics and are together re-
sponsible for such a persondlity and activity feature as
motivatedness.

Conclusions. Due to internal motivation regarding self-
direction, the student attains: 1) abilities to concerted activi-
ty as signs of perceived self-regulation in educational activ-
ities; 2) ahility to initiation of systematization and generali-
zation of theoretical material presented in the academic
discipling; 3) ability to build an educational cooperation in
exchange and enrichment of mediation of theoretical mate-
rial in practice.

The development of the motivation of students’ inde-
pendent work is a key to strong knowledge, promotes self-
improvement, self-fulfillment, and self-expression, as well

as cooperation between the teacher and the students. The
formation of motivation is possible provided: the utility of
work performed; introduction of active teaching methodsin
the educational process; use of the motivating factors of
knowledge control; encouraging the students for their suc-
cess in learning and creative activity. Motivation is suc-
cessful only when a person succeeds in linking the goal
with personal values. Various tasks suggested for inde-
pendent study and evaluation points give the students the
opportunity to track their own successes.

Thus, determining the internal motivation of students for
salf-study is based on the process of acquiring knowledge
and skills. An important condition for the development of
the internal motivation of amodern student is the personali-
ty of the teacher and his attitude to work. That is, the teach-
er himsalf should be an example and stimulate his need for
learning. The cooperation and mutual understanding be-
tween the teacher and the student have been and till are the
main driving force in the formation of motivation to study.
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BHyTpeHHsisl MOTUBaLUS KaK GaKTop pa3BUTHSA CAMOCTOSITEIbHOCTH OydyLIero crieliuaanucTa

M. M. [IaBaok

AnHotanus. CTaTbsl MOCBSIICHA OJHOW W3 aKTYyaJbHBIX MPOOJIEM, CBS3aHHBIX CO CTAHOBJICHHEM MOTHBAIMH M CaMOCTOSTEIHBHOCTH
Oynyuero creruanicta. OnpeaeneHo MOHATHE CAMOCTOSTEIBHOCTH ¥ MOTHUBALMH, SBILIIOTCS OHUMH U3 TOJIOKHTEIbHBIX IEHHOCTEH,
KOTOpBIE CIIOCOOCTBYIOT NPOSIBICHUIO HHAMBHIYAIbHOCTH W JIOCTIDKEHHIO YCIEIIHOCTH B Pa3NMYHBIX cepax KHU3HEAeITeTbHOCTH
JIMYHOCTU. PaccMoTpeHa CTpyKTypa M MCUXO0JI0THYECKYIO CYIIIHOCTh MOTUBOB M MOTHUBALIMH, BU/IbI MOTHUBAIMHU. [IpecTaBieHsl pe3yib-
TaThl SMIIUPUYECKOTO HCCIIEIOBAHUS BHEIIHEH W BHYTpeHHe! MoTuBaui. ClellaH BBIBOJ O TOM, YTO BHYTPEHHSSI MOTHBALUS TTO0YX-
JIaeT CTYACHTOB K CAMOCTOSITENILHOM MTOCTAHOBKE IIEJIeH U SIBISIETCS HCTOYHUKOM CTPEMJICHHE K JIMYHOMY U MPO(ECCHOHAIBHOMY YCIie-
Xy.
Knroueswie cnosa: camocmosmenbHOCHb, MOMUS, MOMUBAYUS, AKMUBHOCHTb, CAMOPE2YIAYUsL, OesTMETbHOCIb, OYOVIyUe CHeYUATUCTIbL.
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