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Abstract. The article is devoted to giving general characteristics of a multi-aged group of learners. A multi-aged group of learners 

can include adolescents, adults, and senior learners. Psychological, physiological and social characteristics of each group are consid-

ered. Special attentions should be given to students’ experience. Some ideas of teaching students of different age groups are provid-

ed. Special attentions should be given to students’ experience. 
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Introduction. It is very important to learn foreign lan-

guages nowadays. Being able to speak a foreign language 

provides a wide range of opportunities for work, educa-

tion and travel. That is why more and more people of dif-

ferent ages attend language schools and courses. The 

members of one academic group can include teenagers, 

students of higher educational institutions, adults and 

even senior learners. In spite of the fact that a lot of re-

search work was done dealing with particular age-groups 

(teaching teenagers, teaching adults, teaching senior 

learners), there are no research works devoted to teaching 

a foreign languages in a multi-aged group of learners. 

The review of publications on the topic of the arti-

cle. Features of foreign language learning under the con-

ditions of higher educational establishments attracted the 

attention of many foreign and Ukrainian scientists. Thus, 

H. Artamonov, R. Bezliudnyi, Yu. Dehtiarova, I. Koval, 

Yu. Kolisnyk decribed peculiarities of teaching English 

for special purposes in non-linguistic higher educational 

institutions. The studies done by I. Hirenko ta Yu. Pav-

lovska are devoted to the methodological issues of teach-

ing students a foreign language. Reaseach works of N. 

Hordiienko ta Yu. Laptinova deal with different aspects 

of teachers’ work in multi-level groups of learners. Nu-

merous works by V. Burenko, O. Hladkova, T. Hry-

horieva, R. Yefymova, Ye. Kryvonosova, T. Modestova, 

Ye. Semenova, O. Shum are devoted to teaching English 

to adults. Secientits T. Polshyna, D. Starkova, V. Tylets, 

L. Tsviak, O. Shcherbyna study psychological peculiari-

ties of teaching foreign languages to adults. Research 

works done by O. Banit, R. Presner, O. Tarnopolskyi 

concern organizational and pedagogical conditions of 

teaching English at language schools and courses. Some 

works of foreign scientists C. Bishop-Clark, D.F. Faust 

[9], Lee Ferrel, J. Lynch, R. McKinley, Mariano Sánchez 

[12], Michelle Schwartz [13] are devoted to general issues 

of teaching multi-aged groups of learners. But unfortu-

nately, there are no scientific works dealing with teaching 

foreign languages to a group of students of different ages. 

Materials and methods. While preparing a publica-

tion a variety of methods were used. They are: theoretical 

methods - analysis and synthesis, induction and deduc-

tion, comparison, analogy, used to find out about the state 

of the problem development and to determine the concep-

tual categorical apparatus; scientific provisions generali-

zation and systematization as well as empirical methods - 

questioning, testing, observation, conversation. 

The aim of this article is to describe psychological, 

physiological, behavioral and attitudinal characteristics of 

a multiaged group of learners and to outline the features 

of foreign language teaching in such kind of group. 

Results and discussions. Researchers from various 

fields of humanitarian knowledge - physiologists, psy-

chologists, sociologists, researchers in the field of educa-

tion have stated that a human life can be divided into 

three clearly defined stages, each of which has its own 

peculiarities. 

The first stage is “immaturity”. It can be divided into 

childhood, adolescence, youth. According to the opinions 

of different researchers, this stage lasts to 18-22 years. 

The second stage – adulthood – lasts approximately 

from 20 to 65 years old (in accordance with different 

evaluations – from 18-24 years old to 60-70 years old). It 

is traditionally divided into early adulthood (approximate-

ly to 35 years), mid age (approximately to 50 years old) 

and late adulthood. 

After a person the age of 65 a person enters a period of 

the “third age” [1, p. 131-135; 4, p. 12; 4, p. 53-54]. 

Each period of a human life has deeply studied psycho-

logical-physiological, socio-psychological, and profes-

sional features, on which the specific character of educa-

tional process organization in this period is based. The 

field of study which deals with teaching immature stu-

dents is called pedagogy. The area of education which 

studies how to organize the process of teaching adults is 

andragogy.  

Let’s consider psychological, physiological, cognitive, 

attitudinal and behavioral characteristics of each of the 

above-mentioned group of learners and consider the ways 

of teaching a foreign language to them. A teacher should 

also keep in mind students’ social and cultural back-

grounds, their life and learning experience, preferred 

learning styles. 

According to scientifically-grounded information, 

young people learn faster than adults, they can process a 

large amount of information in shorter periods of time [3]. 

Adolescents also feel comfortable about using technolo-

gy, and they can easily switch from one activity to anoth-

er. Young people are committed to the activities they are 

interested in. They have a great potential for creativity. 

Adolescents have already started to develop abstract 
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thinking. They are better at imitating English sounds and 

intonation. Young people are also competitive. 

Unlike older learners, most young people don’t have 

the immediate need to use newly acquired knowledge.  

The main feature of young people is their search for 

individual identity. Peer approval is more important for 

them than a teacher’s attention of a [10, p. 39]. Adoles-

cents are prone to disruptive behavior, they can’t conceal 

their emotions, and they often bring problems from out-

side school to class. 

Young people are usually motivated by their parents or 

relatives, a threat to be unsuccessful, etc. They rarely have 

internal motivation. 

Young people don’t often have a stable system of be-

havior and doing their work. They are bad at time-

management and often leave doing things until the last 

moment.  

Considering features of young people it is crucial for 

the teacher to be able to build rapport. A genuine interest 

in teens’ lives helps build strong relationship with them. It 

is advisable to spend the first minutes of the lesson talk-

ing informally about young people’s lives. It is important 

for the teacher to spend some time getting to know stu-

dents’ interests and using them while planning lessons. A 

teacher should also find out what types of activities teens 

prefer: watching videos, listening to music, making short 

videos, etc. Working with young people a teacher takes 

all the responsibility for planning and conducting lessons.  

Taking into account the fact that young people easily 

get bored, a teacher should vary types of tasks, activities, 

topics, order in which they usually do things. Classes can 

be conducted in alternative places, too. Considering 

young people’s desire to compete, a teacher should create 

more difficult tasks to keep teens engaged. There should 

be an element of competition, track of points and a prize 

system.  

Let’s discuss adults as foreign language learners. Re-

cently a number of works on adult learners’ characteris-

tics have been published [5], [3], [6], [2], [7] and others.  

Unlike young people, adults are usually highly moti-

vated. They know what goal they want to achieve. Adult 

learners come to a classroom having a wide range of life 

experience: social, family, professional, basing on which 

they evaluate all new information. Adults’ experience can 

serve as an important source of learning for the adults and 

their groupmates. Adult learners also have more learning 

experience. Some of them might have studied another 

foreign language. Adult learners want to use the 

knowledge they obtain as fast as possible. 

Adult students are self-sufficient and independent per-

sonalities and they don’t like to be dominated and ruled 

by other people. Unlike younger students, adult learners 

find it more comfortable to cooperate and collaborate with 

groupmates. They also prefer doing activities at their own 

pace. 

There is no doubt that adult learners study better if they 

feel good physically and emotionally, have no health 

problems. 

Adult learners have developed abstract and logical 

thinking. They are more disciplined than young learners 

and can stay concentrated for longer periods of time. 

Moreover, being highly motivated, adult learners are pre-

pared to struggle and work hard no matter how boring the 

activity is.  

There is a widespread opinion that people’s memory 

worsens as they get older. It is true that a human memory 

deteriorates, but to a very slight extent, which doesn’t 

prevent them from learning and obtaining new infor-

mation. Moreover, there is evidence that memory capacity 

depends on human activity. Those people who have intel-

lectual jobs have no problems with learning no matter 

how old they are [5, р.129]. Another factor to keep in 

mind is that adults have developed analytical abilities.  

Adults are usually very busy with everyday lives. They 

have to combine their studies with performing profession-

al and social duties, taking care of children and other ob-

ligations. They sometimes come to a classroom in a bad 

mood; have no time to do homework. To deal with the 

situation, a teacher’s job is to create a positive atmosphere 

in the classroom, to cheer the learners up. Instead of giv-

ing a large amount of homework a teacher could give a 

few five-minute tasks which could be dome while having 

pauses at work, during lunch break, on a public transport, 

etc. 

Some other problems adult learners might have in-

clude: being afraid of making a mistake, fear of losing 

one’s authority, being afraid of looking stupid in the pres-

ence of younger learners. A teacher’s task is to create a 

friendly atmosphere, to explain that mistakes take place in 

any learning process, to create situations of “success”. 

Another category of learners in a multi-aged English 

classroom is senior learners. The reasons for which senior 

learners attend a foreign language classroom are different. 

They want to be able to speak a foreign language, to read 

books in the original, to be able to help their grandchil-

dren with studies, for the sake of socializing. Moreover, it 

has been scientifically proved that learning languages in 

later life helps to avoid dementia [8]. Senior learners are 

more disciplined and more responsible than younger stu-

dents. They rarely miss classes, take an active part in a 

group work, and always do their homework [11].  

Senior learners have some physiological and psycho-

logical peculiarities to consider. They get tired more easi-

ly. They have poorer memory than younger students. 

They do tasks more slowly. It is known that older learners 

have problems with sight and hearing. Some of senior 

learners can have chronic diseases. A teacher should pay 

attention to the light in the classroom, place seniors closer 

to the whiteboard, write with big letters, supplement au-

dio-material with the script, provide more time for doing 

tasks. Senior learners also have a wide range of experi-

ence they would like to share.  

When dealing with a multi-aged group of learners the 

first task a teacher needs to do is to find out students’ 

needs. He also has to consider socio-psychological and 

physiological characteristics. A teacher should find an 

individual approach to each of his pupils. The tasks 

should be based on learners’ experience.  

A teacher’s task is to create an atmosphere in which all 

the learners would feel comfortable.  

Keeping in mind the main objective of learning a for-

eign language that is to acquire communicative compe-

tence, a multi-aged foreign language classroom ideally 

suits this purpose. A variety of students’ experiences 

should be used to create real-life situation and to practice 
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using foreign languages. Teaching materials must be rele-

vant to their diverse life experiences and knowledge. Au-

thentic materials are more preferable.  

Conclusion. To conclude, we have to state that teach-

ing foreign languages in a multi-aged classroom should be 

based on learners’ psychological, physiological and socio-

logical characteristics. A lot of attention should be paid to 

learners’ experience. Student-oriented learning is pre-

ferred.  
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