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Abstract. In the XXI century translation study, pedagogy, psychology have been developing rapidly, however the problem of devel-

opment future interpreter’s communicative culture is still insufficiently researched. In the given research work a study of the key 

definitions to the notions “communication” and “culture” is offered, hence definition to the notion “interpreter’s communicative 

culture” is presented. Further in the research work analysis of the main approaches by Ukrainian and foreign scientists to pedagogical 

process of forming interpreter’s communicative culture is presented. The new integrated approach to forming communicative culture 

of future interpreters is introduced in the given paper. This approach combines key aspects of active (intensive teaching methods), 

profession-oriented (students’ needs, interests and requirements of future profession are highly considered in the process of educa-

tion), competence (the emphasis is placed on the result, rather than on the process of educational process) and cultural (beneficial 

interdependence of language and culture in education) approaches. Finally, various teaching tools for development future interpret-

er’s communicative culture are represented. The research clearly shows that implementation of game technologies in educational 

process result in a more beneficial and effective teaching process. Analysis of the in-class experience shows that students who faced 

business games and other interactive activities had higher motivation to participate in the lesson and, thus, acquired new language 

skills, which are necessary in their future profession. 
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Introduction. In the recent years our country has been 

facing an extremely active process of integration into 

European community that resulted in change of the trans-

lator’s role in economic, political and social life of the 

nation. Nowadays demand for interpreters’ professional 

training of is growing rapidly. Taking into consideration 

the above mentioned factors, universities are forced to 

change their approaches to preparation of future transla-

tors. It is vital to develop student’s communicative cul-

ture, as the main role of an interpreter today is not to 

render words and phrases, but to act as a mediator be-

tween representatives of different nations. Today commu-

nication is highly influenced by culture. Even the means 

of communication chosen by businessmen depend upon 

cultural habits. Previously it was considered that in indus-

trialized countries like the USA, Germany, France etc, 

people rely heavily on electronic technology, tending to 

use e-mails and the Internet rather than face-to-face com-

munication. But recent research has shown that Japan, 

which has access to the most up-to-date technology, still 

relies mainly on real-life direct communication 

[6]. Analyzing these facts, we can come to conclusion, 

that determining factor for choosing means of communi-

cation is not the degree of industrialization, but historical 

and cultural predominance of the nation. In the process of 

their professional training future interpreters have to be 

taught, that there are cultural differences in ways of send-

ing and retrieving messages, moreover in the content of a 

message itself. For instance in countries of Mediterranean 

region, Central and Eastern Europe, Latin America and 

Africa personal bonds and informal agreements are much 

more binding, than a signed document. Representatives of 

these countries tend to leave much of the information 

unspoken, understood from the context. In business, 

they pay immense attention to body language and intona-

tion, silences and pauses. Whereas in countries 

of Western Europe people would expect to receive clear, 

specific and accurate message, they strictly observe word-

ing of a document, being precise with every spoken or 

written phrase. All the above-mentioned differences 

should be observed and considered by a professional 

interpreter. It is vital for him to consider receiver’s prag-

matics and to adopt the message to meet his demands. 

Literature review. Analysis of recent research made 

by national and international scholars, namely 

V. Burikina, N. Volkova, M. Herskovits, V. Katkova, C. 

Goman, shows that the problem of forming interpreter’s 

communicative culture has not been investigated proper-

ly. First of all, we believe it is necessary to study such 

notions as “communication” and “culture” in general, and 

then to offer definition of the notion “interpreter’s com-

municative culture”. For many years the problem of effec-

tive information exchange (communication) has been 

studied by numerous scholars all over the world. The 

history of communication investigation goes back to an-

tiquity (IV-I century BC). In that period the essence of 

information exchange process was identified as well as 

some aspects of its studying and application. Such promi-

nent philosophers of that period as Demosthenes, Socra-

tes, Aristotle, M. Aurelius, Cicero were working on this 

problem [12]. Sophists have also studied the process of 

information exchange. Their work was primarily aimed at 

development of speech pomposity, they tried to increase 

the influence of every word pronounced. Socrates pro-

claimed: “A word puts us over animals. With its help we 

can build cities, create laws and perceive arts”. Even at 

that period philosophers realized the power of speech, 

they paid special attention to the ability of making 

speeches and culture of dialogue. Socrates has said: “Talk 

to me so that I could see you” [12]. 

While studying modern approaches to defining a no-

tion “communication”, we can see that according to ency-

clopaedia “Communication is 1) means of transporting 

and connection between community facilities. 2) transmit-

ting information from one person to the other in the pro-

cess of their activity” [1]. Philosophic dictionary denotes 

“communication (Latin communication – informing, 

transmitting) as a contextual aspect of social interaction. 
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Actions aimed at transmitting and receiving a message. 

The key function of communication – reaching social 

unity while preserving individual features of every ele-

ment [10]. Within the frameworks of our research, we 

offer to use the definition offered by V. Katkova: “Com-

munication is a form of connection, stipulated by social 

interaction in which every participant has a specific com-

municative role and particular communicative skills [5].  

Next we are going to study the notion “culture” and de-

fine the term “interpreter’s communicative culture”. A 

word “culture” derives from Latin «cultura» (cultivation, 

care, development) first meant working on the land, work 

of a grain grower, but later this word was used in a differ-

ent, figurative meaning – knowledge, good behaviour. In 

modern science there are more than 200 definitions of this 

term, but we are going to study only those, which corre-

spond to the topic of our investigation [12]. 

According to C. Goman, culture is a set of shared val-

ues that a group of people holds. Every culture has a set 

of rules that its members take for granted [2]. 

N. Mitrova gives a generalized definition of this term. 

She believes that culture is a combination of skills and 

abilities, which provide mutually beneficial communica-

tion of people and effective solving of various communi-

cative tasks. It is composed of various psychological and 

ethical knowledge, skills, rules and norms of communica-

tion, general education, ability to think positively and 

finding ways to resolve different problems [8]. 

W. Sumner considers that culture is a level of devel-

opment acquired in any field of humans activity [11]. 

M. Herskovits believes that culture is a combination of 

behaviour and way of thinking that is typical for a particu-

lar community [4]. 

Aim. The aim of the research is to present the defini-

tion to the notion “interpreter’s communicative culture” 

as well as to analyze the existing approaches to interpret-

er’s communicative culture formation and introduce new 

integrated pedagogical approach to forming the above-

mentioned phenomenon.  

Results and discussions. Considering the main defini-

tions offered by Ukrainian and foreign scholars in our 

research we are going to use the following definition: 

interpreter’s communicative culture is a structured func-

tional combination of person’s knowledge, skills and 

abilities, which enables him to reach socio-

communicative goals in the process of his professional 

activity. 

Communication culture of people in different situa-

tions is based on certain rules, which have been developed 

by their society for many years. These rules define forms 

of interaction accepted in a particular society and are 

called etiquette. It embraces both technical aspects of 

communication, i.e. rules of behaviour and principles 

which should be followed, otherwise it would cause 

blame or even punishment. Numerous rules of etiquette 

have become integral elements of communication culture. 

Thus, taking into consideration the above mentioned 

facts, we can say that forming future interpreter’s com-

municative culture is a vital aspect in his professional 

training. 

Having defined the notion “interpreter’s communica-

tive culture” it is worth stating which approach to forming 

this culture is the most effective. Within the frameworks 

of our investigation we offer to use the classification of 

approaches to teaching foreign languages published by S. 

Nikolaeva [9]. The author divides approaches as to the 

type of psychological effect, as to the object of study and 

as to the method of teaching.  

While investigating psychological aspect of studying 

foreign languages, S.Nikolaeva differentiates behaviouris-

tic, inductive-conscious, cognitive and complex ap-

proaches [9]. In behaviouristic approach she offers to 

evaluate the development level of student’s automatic 

reactions to words and phrases read or heard in foreign 

language. If choosing inductive-conscious approach, it is 

necessary to use intensive method of teaching. First stu-

dents use a particular phrase or grammatical phenomenon 

and only after that they realize models and rules of using 

it. Cognitive approach presumes that students learn 

grammatical and lexical rules first and then use them in 

their speech. Whereas in complex approach all conscious 

and subconscious aspects are combined.  

According to the object of our research there are lan-

guage, speech and active approaches. In language ap-

proach the educational process is oriented to the studying 

language as a system. If at the lesson the speech approach 

is used, students are asked to express their thoughts with-

out preparation. The focus of the active approach is on 

student’s speech, which is caused by the situation and 

fulfilled by means of language system. 

According to the methods of teaching there are only 

two approaches:  

• direct or intuitive approach – the language is 

studied in the process of communication and intuitive 

understanding of language units, moreover the native 

language is not used; 

• cognitive or conscious approach students fully 

understand language units and are able to explain the 

reason of their use, native language is used. 

Having studied the main approaches to forming com-

municative culture we have identified the absence of 

special approach to training future interpreters. Consider-

ing the main goals and objectives of forming interpreter’s 

communicative culture, we believe that in the process of 

professional interpreters’ training it is worthwhile using 

integrated approach to forming future translators’ com-

municative culture. This approach will naturally combine 

certain features of active, profession-oriented, compe-

tence, and cultural approaches as they are aimed at form-

ing skills and abilities necessary for successful work of an 

interpreter. Thus we offer to study each of the above men-

tioned approaches to forming interpreter’s communicative 

culture in more details. 

Active approach to future interpreter’s training is real-

ized by means of intensive teaching methods (role-

games). In this case students can study phonetic, lexical 

and grammatical rules in the process of a real-life use. At 
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Methods of study. Considering the aim of our paper 

we used the following methods of research: theoretical 

study of the problem, analysis of current approaches to 

translation/interpretation teaching methods and question-

ing 3rd year students. Hence, we identified the main diffi-

culties which face future interpreters in the process of 

their education, and offered a way to overcome the above-

mentioned troubles while forming future interpreter’s 

culture.  



the lesson the student’s work is organized in a way that 

forces them to use a particular language material to reach 

a stated communicative purpose. Besides, an imaginary 

real-life situation helps students to interact more effec-

tively, while rivalry caused by the rules of the game stim-

ulates their motivation. We have decided to identify the 

active approach as the first one after a survey conducted 

in 2016 among 3rd year philology students at Alfred No-

bel University, Dnipro. The results of the investigation 

have shown that 64% of students consider that absence of 

real-life communicative situations is the main reason for 

difficulties at the beginning of their professional life. 

Furthermore, most of the students consider that courses 

offering them role-games as a teaching method are the 

most effective. 

Within the framework of the integrated approach we 

offer to consider requirements of students’ future profes-

sion (feature of profession oriented approach). In the 

process of university education it is of vital importance to 

make sure, that students could realize the modern re-

quirements of the chosen profession. To be successful in 

both national and foreign labour markets, graduates have 

to realize how the real work is done. Students can under-

stand the main peculiarities of their future profession due 

to the meetings with representatives of business, partici-

pation in workshops as well as internships. All these 

teaching methods could give the students an opportunity 

to see how the system works and to realize how they can 

use particular skills and knowledge, obtained in the pro-

cess of university education. Our teaching experience 

shows that those students, who have started their profes-

sional work while studying at the university are motivated 

better and aimed at positive result because they fully 

realize practical application of theoretical knowledge in 

real life. 

We believe that the main goal of integrated approach 

should be not the process of education, but its results 

(feature of competence approach). This idea results in the 

shift of priorities – the main purpose of education should 

not be accumulation of knowledge, but forming and de-

velopment of student’s ability to act, using the previous 

experience of successful interpretation in the specific 

situation. Such approach ensures that a graduate is ready 

to render his professional services effectively. 

Translator’s professional work involves deep interrela-

tion between language and native speakers’ culture. Inte-

grated approach to forming future interpreter’s communi-

cative culture has in its basis an idea that culture is a goal, 

and the language is an educational tool (feature of cultural 

approach). Such shift of interests took place in 1980-

1990. In that period at foreign language lessons students 

were taught not only language as it is, but also culture of 

the country it originated from. This feature of integrated 

approach presumes including the following courses cur-

riculum: culture studies, history of the language, basics of 

psychology etc. Moreover we offer to use two tendencies 

for interpretation of language and culture facts: 1) from 

fact of language to the facts of culture; 2) from facts of 

culture to the facts of language. Such a comprehensive 

training of future interpreters will let them realize cultural 

peculiarities of representatives from different countries 

and consider them while conducting negotiations or ren-

dering translation services.  

In the integrated approach student as a subject of edu-

cation process is a central figure, moreover the system of 

education presumes full understanding and consideration 

of individual psychological, age and national peculiarities 

of the students as well as their interests. Thus, we believe 

that integrated the approach would be the most beneficial 

for forming future interpreter’s communicative culture in 

the process of their university education. 

We believe that for successful implementation of the 

integrated approach the most effective would be the use 

of interactive methods of teaching, namely game technol-

ogy. Using role-games as a teaching tool is becoming 

increasingly popular among trainers both in Ukraine and 

abroad. It can be explained by high level of motivation 

and thus results in the groups which faced not only tradi-

tional, but also interactive teaching methods were sub-

stantially better. According to D. Green and C. 

Blaszczynski the main features of a game as a teaching 

method obtains, are motivation, lack of stress and indi-

vidual student’s work [3]. A role-game in future interpret-

er’s training increases motivation, stimulates brain-

storming activity, enables students express their natural 

behaviour thus improving their comprehension abilities. It 

is a useful pedagogical tool since it lets students feel and 

act as if in a real-life situation similar to the situations of 

their future professional environment. 

The essence of a role-game itself defines its primary 

goal – to develop and improve student’s professional 

competence. After defining the topic of the game, its goal 

may be altered, it can be oriented to particular aspects of 

students’ future professional work, thus forcing students 

to solve particular professional tasks. Another favourable 

aspect of a business game as a teaching tool is its corre-

spondence to the course topic. With its help the students 

are given a chance to practice in using all obtained lexical 

and grammatical material on a given topic. 

We would like to offer a role-game “Telephone negoti-

ations” which is designed for a 3rd year Philology students 

studying Business English course. The majority of stu-

dents and graduates believe that the main problem occur-

ring while conducting phone negotiations is the lack of 

actual “live contact” with an interlocutor. This is ex-

plained by the fact that in the process of their professional 

training students usually translate information that comes 

either from the teacher or from their colleagues. In this 

case a young translator pays huge attention to the speak-

er’s mimics, using it as a hint to acquiring as much infor-

mation as possible.  

It is worth mentioning that teaching telephone commu-

nication is an important aspect of training future interpret-

ers, thus we are offering a non-traditional approach to 

presenting this information. 

A role-game as a teaching tool has three stages: prepa-

ration, active and analytical stages. The trainer partici-

pates in such a game at the preparation and analytical 

stages when the students receive instructions and rules, as 

well as at the time of final analysis of the game results. As 

a preparation for the game students are explained that it is 

necessary to avoid neutral phrases (“hello”, “yes”) while 

answering a phone call, instead it is advisable to state the 

name of the company, organisation or department. In the 

form of instruction, the trainer specifies general norms of 

business etiquette. Moreover before the game a group 
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receives the list of phrases that should be avoided, namely 

“I do not know”, “We cannot do this”, “You have to” etc. 

Before the game students are offered to make up a list of 

questions for telephone negotiations, they are also re-

minded that telephone communication has to be short and 

precise. 

After receiving instructions and finishing preparation 

at home, follows the second stage of the role-game – 

active. There are two modes for this game. The first one is 

suitable for groups with average knowledge, as it doesn’t 

have any extra complications. The trainer divides students 

in groups of three people each. This way each group will 

have the roles of “Translator”, “Foreigner”, and “Native 

Businessmen”. All participants know what information 

they have to obtain and what information they have to 

transmit, thus they are conducting telephone communica-

tion according to the stated tasks. 

The second mode was developed on the basis of stu-

dents’ feedback as to the process and expected results of 

their education. Graduates and students, who provide the 

service of telephone communication interpretation have 

specified that a lot of problems are caused by poor signal 

and therefore their inability to anticipate what an interloc-

utor is likely to say. Thus the second mode of this role-

game involves extra complications and is suitable for 

advanced groups. While students are conducting transla-

tion of an imaginary telephone conversation, the trainer 

turns on a player that produces various sounds (music, 

street traffic, people’s voices etc), furthermore the trainer 

may walk among students and ask questions thus distract-

ing them. Students are explained that this environment is 

similar to real-life working conditions, and this type of 

training will make them more competitive in the labour 

market. 

At the third analytical stage the trainer assesses stu-

dents’ work, gives comments, answers questions, advises 

how to improve the results and asks students for a feed-

back. 

Our experience shows that role-games are most effec-

tively used at the final stage of studying a course or topic 

within a course. Only after a substantial theoretical work 

and learning vocabulary and grammar on a given topic 

students will be able to participate in a game, efficiently 

and fluently communicate with their partners. 

We also share G. McSharry and S. Jones’s opinions as 

to the step by step preparation for the role game [7]. At 

the initial stage students learn the necessary vocabulary 

themselves, using vocabulary and textbooks if necessary. 

At the beginning of studying some topic it is extremely 

important to inform students that at the end of work with 

this topic they will participate in a role-game, thus helping 

students to concentrate on particular aspects of their edu-

cation. At the second stage the trainer creates micro situa-

tions which are parts of a future role-game. At this stage 

students can practice particular lexical and grammatical 

units, which will help them to express their opinion on a 

discussed problem. At the last stage students work with 

language units which correspond the best to the topic of 

the game. 

Considering the above mentioned, we can say that the 

role-game as a pedagogical tool for forming future inter-

preter’s communicative culture is extremely useful. Pre-

paring the lesson with game elements requires from both 

a trainer and a student an extra effort, but practical expe-

rience shows that such activities increase productivity, 

motivate students and train them for future real-life trans-

lation in their professional career. 

Conclusions. Modern educational process of future in-

terpreter’s professional training is believed to be complex 

and integrated. A trainer has to consider the most up-to-

date requirements of labour market, students’ individual 

features and other aspects while developing scope of the 

lesson. A more beneficial educational process, better 

outcomes and achievement of pedagogical goals can be 

reached using the integrated approach as well as interac-

tive teaching methods. With the help of authentic video 

materials which stimulate competition and enhance com-

munication process, students can face their future profes-

sional environment within the framework of the lesson. 

The above-mentioned approach will make graduates more 

competitive in the global world market. 
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