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N. V. Gagina, O. V. Los

Chernihiv National University of Technology, Chernihiv, Ukraine
*Corresponding author. E-mail: lena@kilko.name

Paper received 26.01.17; Accepted for publication 02.02.17.

Abstract. The authors study the specific role of active learning methods and techniques in teaching foreign languages. The particular
attention is focused on dramatization and theatre techniques to promote learners” motivation, increase foreign language competences,
develop their mental functions and abilities through entertainment. Different aspects of implementation of dramatizing are empha-
sized. The importance of emotional content of theatre oriented tasks in personal academic performance and achievement is pointed

out.
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Relevance of the study. The vast majority of educators,
psychologists, researchers support the idea of active learn-
ing in terms of successful foreign language acquisition,
since active student engagement facilitates effective and
meaningful learning and affords greater opportunities for
interaction, collaboration, exploration, problem solving,
critical thinking, development of communication skills
and personal capabilities.

Analysis of recent researches and publications.
Some early ideas which have been the most influential on
the contemporary conception of active learning were
developed by such prominent thinkers as Dewey J.,
Freire P., Montessori M., Piaget J., Ryley G., Vygotsky L.
and others. The scholars believed that knowledge and
skills are acquired most effectively through active interac-
tion of learners with other people and things in the world,
thus gaining personal experience of finding out something
new, combining new information with existing mental
models, constructing knowledge in a meaningful way,
that enables them to apply this knowledge efficiently
when solving any practical or theoretical problems, mas-
tering knowledge and increasing the level of learners’
competence in cooperation.

According to L. Vygotsky, social interaction plays a
fundamental role in the development of cognition and is
essential to the learning experience. “Though the teacher
is powerless to produce immediate effects on the student,
he is all-powerful when it comes to producing direct ef-
fects on him through the social environment. The social
environment is the true lever of the educational process,
and the teacher’s overall role is reduced to adjusting this
lever. Thus the teacher educates the student by varying
the environment [4, p.49]”, writes L. Vygotsky. It is also
emphasized that only through interactions with others we
reach the higher-order levels of thought and learning.
Accordingly, the range of skills developed with peer col-
laboration exceeds what can be attained alone [5, p. 57].
For that reason the process of learning is influenced great-
ly by the environment students are placed in and by their
individual experience of social interactions in which they
engage.

Obijective of the study is to analyze dramatization as
an effective technique in any active learning classroom.

Presentation of the main material of the study. Ac-
tive learning can be referred to a classroom approach or
any type of activity that provides opportunities for stu-
dents to be actively involved in the learning process and
reflect on the content, thoughts and actions.

Active learning is also thought of as a method of learn-
ing in which students are actively or experientially in-
volved in the learning process and where there are differ-
ent levels of active learning, depending on student in-
volvement [6, p.8].

In the process of active learning students are actively
engaged in building their own understanding of facts,
ideas, and skills through the completion of instructor
directed tasks and activities [1]. Thus using active learn-
ing methods, instructors can design supportive, creative,
and fun learning environment in which individual
knowledge is constructed actively through the process of
interaction, co-action and cooperation with others.

In promoting active learning in foreign language class-
room such techniques and methods as brainstorming, role
playing, dramatizing and theatre techniques, simulation,
discussion, debates, problem based learning, cooperative
learning, case study, peer teaching, etc. are widely used.

The method of dramatization is considered very close
to theatre performance techniques and promotes both the
development of communicative competence and mental
development of the student personality. These approaches
can be regarded as direct and indirect means of acquiring
a foreign language. The first one is associated with the
initiation of adult language learners to an artistic practice.
In this case, the theatre activity is performed on an ama-
teur basis outside the classroom mostly within the theatre
society, the aim of which is to stage a play in the foreign
language. This exciting and original way of reading and
interpreting literature samples in the foreign language
becomes an unusual and positive linguistic experience for
learners. The second approach is more pedagogically
pondered and methodically substantiated, and allows to
use dramatizing or theatre techniques as one of foreign
language teaching methods. It concerns the implementa-
tion of theatre activities in the foreign language classroom
in order to improve learner motivation, to remove psycho-
logical blocks towards difficulties arising especially at the
initial stage of foreign language learning and to help stu-
dents quickly choose effective and appropriate means of
communication in different situations.

The main objective at the initial stage of foreign lan-
guage learning is to form a cognitive and emotional inter-
est in the subject. This issue seems critical as often a
willing only cannot always provide sufficient motivation
and persevering interest in studies. So if it cannot be
formed at the beginning, it may come across many obsta-
cles at the further stages. The effectiveness and results of
foreign language learning are known to depend directly
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on learner’s attitude to learning tasks. The gaps in
knowledge may discourage students and impede their
successive studies. For this reason the teacher should
make the initial stage of foreign language learning excit-
ing and interesting.

We believe that theatre techniques with their principal
constituent of dramatic performance or dramatization
combined with pure foreign language activities, high
motivation and absence of coercion can be really helpful.
This approach comprehends a deeply personalized crea-
tive work, education and training within and through the
group, development of mental functions and abilities
through entertainment. At the same time we cannot insist
on complete transformation of foreign language classes
into a continuous performance. Furthermore we consider
it a serious cognitive activity. If a performance is only
used as a means of entertainment, relaxation and recrea-
tion, its benefits seem insignificant. The endemic game
functions shouldn’t exceed the educational ones. In the
context of foreign language learning the performance is
only a wrapping, a mould, the content and purpose of
which must be mastering communicative competence and
gaining self-confidence and success in conquering a new
culture.

However, the dramatization in a foreign language
classroom can be used in its various aspects while training
pronunciation, choosing appropriate vocabulary and
grammar patterns, exposing dialogue and monologue
speech. All mentioned above should meet several re-
quirements: to develop a motivational sphere; to be a
means of acquiring knowledge and skills; to develop
empathy and certain forms of behavior.

The main element of any performance is a role that re-
produces a variety of human relations existing in life. It
involves emotions which consequently engage activity,
attention, imagination and thought. While staging a play
we can realize different forms of work: individual, pair,
group, collective. Dramatisation can gather and activate a
lot of learners at the same time, help teacher to solve one
problem (to improve learners vocabulary, grammar, pho-
netics) or a set of tasks (to form their speaking skills, to
develop attention and creativity).

It should be mentioned that language material of per-
formance must meet the language abilities of learners.
When the chosen material causes problems or difficulties,
learners may quickly lose interest in this activity. Not all
learners can be active participants in the dramatization,
but everyone willing should take part in it. This type of
active methods develops in learners a sense of teamwork,
teaches them to cooperate.

Any act of communication in a foreign language in
some extent means a performance of a role depending on
various circumstances and individuals. We know how to
contact with others in our native language in accordance
with established social norms. But when we speak a for-
eign language we are on the totally unknown stage. We
learn, experience not only “the foreign text” but also
gestures, facial expression accompanying it. That’s why
the work on vocabulary, syntax and phonetics using
blackboard or computer is insufficient to perform this new
role, because the language isn’t just a set of rhythm and
sounds, but also views, gestures, emotions, performance
and creativity. At this point, communication takes place

through exchange of sights, gestures and words. It should
be noted that even at the initial stage of foreign language
learning communication in the native language must be
minimized. At the painstaking stage of student’s interpre-
tation of a role the teacher should ensure that the learner
comprehends it, is able easily to imagine manners, voice
and intonation. At the stage of dramatizing the play is
performed during the general rehearsal. Practice shows
that during the general rehearsal “actors” repeat not only
their own roles but also effortlessly remember the part-
ners’ words, and even the entire text of the play. After the
general rehearsal it would be useful to perform the play in
the changing setting.

Learning a foreign language as an adult is associated
with the expectation of failure, fear of negative reaction
from the part of others and negative evaluation of the
teacher. So theatre techniques can help learner to over-
come any psychological, linguistic and corporal con-
straint. To dare say a word, imitate facial expressions or
tone is an integral part of learning new languages. The
theatre performances allow learners to feel at ease and
therefore trust the environment as willingness for cooper-
ation, collaboration, flexibility and improvisation depends
precisely on the ability to trust somebody you work with.
According to A. Payet, nothing is impossible in the class-
room when the group cohesion is achieved [2, p. 54]. So
in order to motivate learners, teachers must first try to
create an environment where it would be pleasant to listen
to each other, to share ideas, to learn.

Properly designed theatre oriented tasks create emo-
tionally based learning environment which plays a great
part in personal academic performance and achievement.
From an educational perspective, task-related positive
emotions, such as enjoyment of learning and excitement
about learning materials are important because of their
influence on learning outcomes [3, p.12].

If emotions are focused on the learning task itself
which becomes an object of these emotions student’s
attention will be highly concentrated on the task perfor-
mance. Deep involvement and complete immersion in the
activity can bring enjoyment and self-satisfaction. Ac-
cording to the multisensory approach in learning a foreign
language, students repeat not only the pronunciation of
sounds or words, but also feel their own bodies. For ex-
ample, the internal vibration or diaphragmatic movements
while pronouncing certain foreign sounds allow learners
to realize that tuning up your own body as a musical in-
strument they can “play” with euphony of a language.
Gradual adaptation of speech apparatus and mastering
foreign sound sequence makes new language less unusual
and more familiar to the body of the speaker. One of the
most effective techniques is a game of statue characters.
The teacher says a word and learners like statues should
demonstrate it. For a very short time, other students
should guess this encoded word, visualize and explain it
with their own gestures, posture, facial expressions, by
means of their bodies. This mechanism allows students to
memorize the given vocabulary for a long time. The next
step of learning presumes the introduction of role-playing
games. Despite the fact that students mostly enjoy these
activities, the traditional role games lack authenticity and
closeness to real life, while dramatizing them gives a new
meaning through learners’ own vision and reaction to a
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situation, their life experience as the main goal of the task
is not simulation but interpretation.

On the other hand, the teacher should realize that if
positive emotions are not directly related to the task, they
can distract attention and discourage student activity.

However, the dramatization of emotion provoking
tasks, and even if they are completely focused on the
game, should not be considered merely entertaining in the
context of foreign language learning. Provided that it is
appropriately introduced into the foreign class structure, it
becomes an effective learning technique. The complexity
of theatre based activities in large groups of students is
overcome by proper distribution of roles depending on the
level of knowledge and psychological willingness of
learners to the aforementioned type of activity. The ideal
number is 10 students in the group. Introducing such
techniques can obviously cause failures as not all goals
are always achieved. But everything depends on the
teacher, his willingness to bring changes to the education-
al process, to vary from time to time traditional approach-
es. The preparation to dramatization itself takes time so

teacher must prepare staging according to the level of
knowledge, distribute roles and make numerous repeti-
tions to make this activity a success. To play a role means
to win yourself, to be reborn on the stage and gain some
new and unusual experience. It results in the pleasure that
brings the engine of learning into motion and becomes a
powerful tool for motivation.

Conclusions. Using theatre techniques in class means
to apply new teaching approach, to overcome routine
training, to motivate students and to allow them to express
themselves by means of a foreign language. Dramatizing
the learning material gives a way out for something that
would be still hidden in a student. It is believed that the
involvement of theatre techniques in a foreign language
classroom is not possible at the initial stage of training.
But we think that beginners take language initiation from
gesture to word, and the accumulation of words takes
place gradually. So even on Al level we recommend to
introduce dramatization elements for better assimilation
of both vocabulary and grammar structures.
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HUcnosbn30BaHne METOIOB U NMpUEMOB AKTUBHOI'O oﬁyqemm Ha 3aHATUU UHOCTPAHHOI'O SI3bIKA

H. B. I'aruna, E. B. Jloch

AHHOTaIUA. ABTOPEI HCCIETYIOT 0COOYIO POJIb METOJOB M NIPHEMOB aKTHBHOTO OOYYECHUs Ha 3aHATHH MHOCTPAHHOTO SI3bIKA. AK-
LEHTHPYETCS BHUMAaHME HA HCIONB30BAaHWHU JpaMaTH3allMH M TeaTPaJbHBIX MPUEMOB IJISI CO3JAHUS MOTHBAIMU OOydaromIuxcs,
YCOBEpPIICHCTBOBAHMS WHOS3BIYHBIX KOMIICTEHIIUH, Pa3BUTHS MX YMCTBEHHBIX CIIOCOOHOCTEH MOCPEACTBOM HIPOBBIX 3JIEMEHTOB.
[ToguepkuBaroTCs pa3nuyHble aCHEKThl UCIONB30BaHUS JpaMaTU3alMU. YKa3bIBAaeTCs BaXXKHOCTh 3MOIIMOHAIBHOI'O KOHTEHTa TeaT-
paJIbHO-OPUEHTHPOBAHHBIX 33aaHHUH JUISl YCIIEITHOCTH O0YUEeHUs U IMYHOCTHOU peann3ainy.

Kniouesvle cnosa: akmushnoe obyuenue, opamamusayus, meampanbHble NpUemsl, 83auUMoOelicmeue, uzyvenue UHOCMpaHHO20

A3blKA.



