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Abstract. The present article studies the role of conceptual metaphor in evaluative utterances chosen from modern English fiction. In
that connection, the author singles out typical conceptual metaphors in proper and manipulative evaluative utterances and considers
their examples. The research concludes that conceptual metaphors make proper evaluative utterances more expressive, vivid and
creative, thus, attracting an interlocutor’s intention. As for manipulative evaluative utterances, the metaphors contained in them help

to achieve quicker and greater influence on the interlocutor.
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Introduction. The category of evaluation is significant in
every sphere of our life. We evaluate others and are eval-
uated in accordance with our deeds and words. From a
linguistic point of view, an evaluative utterance is a
speech act containing evaluative units at speech levels.
Typically, these evaluative units convey positive, nega-
tive, or ambivalent speaker’s attitude to the message con-

tent [12]. .
It should be noted that we quite often use metaphors to

emphasize and individualize our evaluation of a person,
an object, or a phenomenon. In their seminal paper on
conceptual metaphor, G. Lakoff and M. Johnson claimed
that “the essence of metaphor is understanding and expe-
riencing one kind of thing in terms of another” [7]. In this
regard, the following quote of a well-known playwright is
a great example indicating a high frequency of both meta-
phor and evaluation in our everyday life. “The only man
who behaves sensibly is my tailor; he takes my
measurements anew every time he sees me, while all the
rest go on with their old measurements and expect me to
fit them” (George Bernard Shaw).

A brief review of publications on the subject. There
is a considerable amount of literature on semantic and
structural-semantic [1; 10; 12; 15], pragmatic [3; 5] as
well as cognitive [12; 14] aspects of evaluative utterances.
Several studies [5; 11; 12] suggested studying verbal and
nonverbal evaluative means. In our preceding research
[3], we determined the following typical means of evalua-
tive utterances: the use of descriptive and conventional
estimative lexemes, the employment of imagery, modality
markers, the introduction of implicit information, the
regulation of the utterance length, the use of
(de)intensifiers, constructions of subjective opinion, filler
words, etc.

Metaphors are attracting interest in a variety of aca-
demic disciplines, including psychology, linguistics, phi-
losophy, cognitive science, literature, education, music,
and law. Most linguistic studies address metaphor identi-
fication, understanding, and processing, the relationship
between embodiment and metaphor, the role of metaphor
in different types of discourse, the corpus linguistic study
of metaphor, the embeddedness of metaphor in cultural
context, metaphor in foreign language teaching [4; 6].

However, little is known about metaphor as an im-
portant means for expressing an evaluative attitude. There
is no general agreement as to the correlation between
metaphor and evaluation. On the one hand, this relation
should answer the question about the behaviour of evalua-
tive words in metaphorical statements. On the other hand,
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it concerns the issue of how metaphorical statements
acquire evaluative meaning and the rules of this process
[14].

The scientific relevance of this paper is based on the
opinion that metaphor is not just a figure of speech, but
our thoughts are also metaphorical. Thus, metaphors as
linguistic expressions are possible precisely because there
are metaphors in a person’s conceptual system [7]. In this
article, we aim to determine the role of conceptual meta-
phor in evaluative utterances chosen from modern English
fiction. To achieve this aim, we need to single out typical
conceptual metaphors in evaluative utterances and
analyze their examples.

The rest of the article is organised as follows. We first
describe the empirical material, determine the theoretical
background and methods of the research. Then we follow
by presenting our findings and testing them against repre-
sentative samples chosen from modern fiction. Finally,
we offer some concluding remarks and suggestions for
further studies.

Materials and methods. To carry out our research, we
used the language material selected from modern Ameri-
can and British fiction. An overall number of such novels
is 30, or about 11 000 pages. For our analysis, we chose
3400 dialogues containing evaluative utterances.

The investigation was conducted within the framework
of pragmalinguistics. It considers the language in action,
in the process of functioning [2; 13]. We also used the
principles of the theory of conceptual metaphor developed
by G. Lakoff and M. Johnson. This theory suggests that
our conceptual system is fundamentally metaphorical. It
also treats a conceptual metaphor as the one consisting of
a source and a target domain The source domain is typi-
cally more concrete, structured, and comprehensible to
the senses, while the target domain is usually more ab-
stract and less structured [7; 8]. If we consider the above-
mentioned quote of G.B. Shaw, we may single out a con-
ceptual metaphor EVALUATION IS MEASUREMENT.
Here MEASUREMENT is the source domain that is more
comprehensible because it denotes the quantity of the
object. On the other hand, EVALUATION is the target
domain that is less accessible as it denotes the quality of
the object.

This study involved a variety of methods. First, selec-
tive, descriptive methods and content analysis were used
to sample dialogues and identify evaluative utterances in
general and those containing metaphors in particular.
Second, a pragmatic analysis allowed us to address a
typology of evaluative utterances. Third, a concept analy-
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sis of the empirical material specified typical conceptual
metaphors peculiar of evaluative utterances in modern
English fiction.

Results and discussion. To achieve the aim of the
study, we used a pragmatic typology of evaluative utter-
ances developed in our preceding research [3]. According
to that typology, evaluative utterances may express the
speaker’s attitude to the interlocutor or another person,
some phenomenon, or object. They may also exert ma-
nipulative influence on the interlocutor. Thus, we distin-
guished proper and manipulative evaluative utterances.
Proper evaluative utterances represent a direct, open ex-
pression of the speaker’s attitude to the object of evalua-
tion, whereas manipulative evaluative utterances express
evaluation for the purpose of indirect influence on a per-
son’s cognitive, emotional, and behavioural spheres of
life.

Within proper evaluative utterances, we singled out ra-
tional, emotional, logical, social, ethical, aesthetic, senso-
ry, and quantitative types. The pragmatic sense of a ra-
tional evaluative utterance lies in characterizing practical
consequences, effectiveness and correspondence to the
norm; emotional — representing an affective attitude re-
gardless of real characteristics; logical — creating the
author’s view of the communicative situation; social —
emphasizing the evaluation of both professional and so-
cial values and conventions; ethical — presenting the eval-
uation of moral qualities and behaviour; aesthetic — evalu-
ating aesthetic qualities; sensory — representing the evalu-
ation of physical and psychological experience; quantita-
tive — presenting quantitative properties in terms of quali-
ty [3].

Manipulative evaluative utterances may be divided into
the manipulation of image, personal values, conventions,
and typical actions. The essence of an evaluative response
with the manipulation of image consists in imposing
evaluative association between the image and a relevant
need, instruction, or interest upon an interlocutor; the
manipulation of personal values — evoking or destabilis-
ing the interlocutor’s moral qualities, instructions, and
values; the manipulation of conventions — using social
norms, traditions, stereotypes, and their evaluation for the
manipulator’s or for the interlocutor’s benefit; the manip-
ulation of typical actions — forming the interlocutor’s
evaluative attitude to people, phenomena, or objects in
accordance with an automatic, typical mechanism of
verbal and nonverbal actions in standard situations [3].

Let us single out typical conceptual metaphors in eval-
uative utterances and consider their examples. The ana-
lyzed metaphors are underlined in each evaluative utter-
ance.

Education is an important process of acquiring
knowledge, skills, and values. Some people learn quickly,
others do not, but everyone understands the significance
and value of knowledge. In view of that, the empirical
material contains quite a lot of conceptual metaphors with
education as a target domain. This type of conceptual
metaphors is usually found in rational evaluative utter-
ances, as in examples (1) and (2):

EDUCATION IS A DIFFICULTY:

Rutherford, very alarmed, asked. “Why are you doing
this, Bezumov?”

(1) “An_intelligent question, at last, Dr Rutherford. |
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was tiring of your painfully slow grasp of astronomy”
[22];

EDUCATION IS AN ASSET:

“What will you do?”

(2) Henry smiled. “My education has not been wasted,
Mariah” [21].

It should be noted that evaluative utterances do not
necessarily contain explicit evaluative words like “good”
or “bad”. They may include the phrases that acquire eval-
uative meaning due to the stereotypes of a certain society,
group or due to a person’s model of the world [15]. Such
implicit evaluative components make the statements more
prominent and emphasize their most important ideas.

Life of every person is full of both positive and nega-
tive moments. The experience connected with these mo-
ments is represented in our speech. Surprisingly, negative
evaluative utterances prevail in the investigated fiction.
Correspondingly, negative conceptual metaphors are of
higher frequency in modern English fiction. The examples
of rational (3) and ethical (4) evaluative utterances as well
as an evaluative utterance with the manipulation of con-
ventions (5) indicate that various hindrances are present in
many spheres of life. In fact, some difficulty is a source
domain in examples (3)-(5), but these conceptual meta-
phors have different target domains, which are typical
problems of many people. Let us turn to the examples:

TRANSPORTATION IS PHYSICAL ANNOYANCE:

“How is it going in Upper Ploxley?” he asked.

(3) “It’s fine,” she replied. “Good,” she added
quickly, but then followed it up with “the commuting’s a
bit of pain, but we’ll get used to it” [26];

WORK IS A BURDEN:

“I hope she didn’t give you much trouble? ”

(4) “Not at all. Compared to the type of prisoner |
usually deal with she was a day at the beach” [16];

AGE IS AN OBSTACLE:

“A bit old for me, don’t you think?”

(5) “Age has never been a barrier to men’s passions,
as you should know. You re very brave” [17].

A person’s behaviour and emotions are also target do-
mains of many conceptual metaphors though their source
domains differ. Thus, an emotional evaluative utterance
(6) presents the connection of the inner state and the work
of a machine. An ethical evaluative utterance (7) depicts a
human character as a building. An evaluative utterance
with the manipulation of typical actions (8) shows the
correlation between a human behaviour and a sea.

STATE OF MIND IS A MACHINE:

“Jude, what’s wrong?” I said, devastated.

(6) “I'm_having a breakdown,” she sobbed.
“Everything seems black, black. I can’t see any way out. I
can’t...” [18];

CHARACTER IS A BUILDING:

I sought to reassure her. “He must be tougher than
that. Don’t you think so?”

(7) “No, he’s not. The toughness is all a facade. He'’s
actually very vulnerable” [23];

BEHAVIOUR IS A SEA:

“Why are you going to Switzerland?”

(8) “I'm sick of this country,” he hissed. “They have
reviled me. They dare to question my morals when_they
are swimming in a sea of debauchery themselves,
covering it up with smiles and social graces. Well, | shall
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go, and then they will regret it!” [29].

Evaluative utterances may include orientational meta-
phors MORE IS UP, LESS IS DOWN [8] and their deriv-
atives as well. Due to its nature of emphasizing some
qualities, this type of metaphors is most frequently used
in social (9), emotional evaluative utterances (10), and
evaluative utterances with the manipulation of images
(112). It can be thus reasonably assumed that examples (9)-
(11) contain a conceptual metaphor SIGNIFICANT IS
HIGH:

“He is a fine lad, isn’t he?”

(9) “He is not just any man, Mariah. He is the pinnacle
of our local society ” [21];

“What car do you have?”

(10) “Oh,_it’s heaven. It’s a dear little Morris, I love it
to death” [28];

“What about Liberty Boyd?”

(11) “Liberty Boyd’s a star, and in other
circumstances, she might have been powerful enough to
have some impact” [19].

A similar idea is contained in a conceptual metaphor
SIGNIFICANT IS EXCLUSIVE, like in examples of
emotional (12), ethical (13), and quantitative evaluative
utterances (14). This metaphor differs to some extent as
its source domain is exclusiveness, which does not neces-
sarily involve height.

“She’s a rare old bird, don’t you think?”

(12) “There is no one like her... She’s the jewel in the
crown” [27].

Here metaphors a rare old bird and the jewel in the
crown demonstrate that an evaluated person is a
determined, organized, wise, and successful woman.
Moreover, she is an example to follow.

“What was your father like?”

(13) “He could walk with kings nor lose the common
touch...” [24].

A metaphor he could walk with kings nor lose the
common touch is a quote from Rudyard Kipling’s poem
“If —”. Here it denotes a kind, sincere, and light-hearted
nature of an evaluated person.

Our results would seem to indicate that SIGNIFICANT
IS HIGH and SIGNIFICANT IS EXCLUSIVE mostly
denote a positive evaluation, though there are some ex-
ceptions. For instance, dialogue (14) reflects an ambiva-
lent evaluation of a challenging task:

“Where do you think your wife’ll be now?”

(14) “That’s the $64,000 question! I really don't
know” [20].

A policeman asks an addressee where his wife is stay-
ing at the moment because she is suspected of a crime. An
embarrassed husband knows nothing of the crime and can

not get in touch with his wife. He expresses his evaluation
of the situation using a metaphor the $64,000 question.
This metaphor comes from a popular US TV game show
in the 1950s called The $64,000 Question, where people
could win up to $64,000 by answering more and more
questions correctly. Therefore, it presents a question that
is the most important and most difficult to answer con-
cerning a particular problem or situation [9]. In this case,
a gquantitative evaluative utterance reflects quantitative
properties in terms of quality of an evaluation object.

Charles Darwin and his followers considered people to
be animals, though humans are not the same as other
species. This theory still holds and is represented in many
spheres of our life, in language inclusively. Our data sug-
gest that a conceptual metaphor A HUMAN IS AN AN-
IMAL is quite frequent in modern English fiction. These
results are broadly consistent with the trends in the litera-
ture [6; 8]. Let us turn to the example of the evaluative
utterance with the manipulation of image (15), which
contains the mentioned type of metaphor:

“And you are young enough to change, don’t you?”

(15) “This dog’s too old to learn new tricks” [25].

The addressee does not want to change his way of life,
so he gives an implicit evaluation of the addresser’s sug-
gestion. An idiom an old dog will learn no new tricks
implies the image of an elderly, weak, and sick person
who can not change his habits in a moment. We assume
that implicit means of evaluation — including metaphors —
may influence an interlocutor’s interpretation of the utter-
ance and, thus, his further words and actions.

Conclusions. In this paper, we have studied the the
role of conceptual metaphor in evaluative utterances cho-
sen from modern English fiction. Our research suggests
that typical conceptual metaphors are linked with every-
day routine and are important for people, their personal
development, evaluation, and cooperation with others.

Our work has led us to conclude that apt conceptual
metaphors make proper evaluative utterances more ex-
pressive, vivid and allow their creative interpretation,
thus, attracting the interlocutor’s intention. As for manip-
ulative evaluative utterances, the metaphors contained in
them help to achieve quicker and greater influence on the
interlocutor.

The theoretical and practical significance of the ob-
tained results is determined by their contribution to prag-
malinguistics and the theory of conceptual metaphor. This
study may be effective in harmonising communication by
using apt metaphors and learning to avoid the
manipulative influence of evaluative utterances that con-
tain metaphors. Further studies will concentrate on study-
ing the role of conceptual metaphors in scientific texts.
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Annortamusi. CTaThsl OCBSIEHA N3YyYESHHUIO POJIM KOHIENTYalIbHOH MeTadophl B OLIEHOYHBIX BHICKA3BIBAHUSIX B COBPEMEHHOW aH-
IIMICKOI XyJO)KeCTBEHHOM uTeparype. B cBsI3M ¢ 3THM, aBTOpP BBIICIACT TUNHYHBIC KOHIENTYyalbHble METadOpbl B COOCTBEHHO
OLICHOYHBIX U MaHUITYJIITUBHBIX OLICHOYHBIX BBICKa3bIBAHUSX U PACCMATPHBAET UX MPUMEpHI. B pe3ynbrate HcCle0BaHUs yCTaHOB-
JICHO, YTO MeTadopbl IPHAAIOT COOCTBEHHO OLIGHOYHBIM BBICKa3bIBAaHUSM BBIPA3HTEIBHOCTH, IPKOCTH M BO3MOXKHOCTH TBOPYECKOMH
MHTEpIIpeTallii, TAKUM 00pa3oM IpHBIIeKas BHUMaHUe cobecenHuKa. YTo KacaeTcss MAHUITYJISTHBHBIX OLICHOYHBIX BBICKAa3bIBAHUH,
coJiep KamIrecst B HIX MeTadopbl HOMOTAIOT IOCTHYB 0oJiee OBICTPOTO U CHIIFHOTO BIUSHUS Ha COOECETHHKA.

Knioueswvie cnosa: memaghopa, konyenmyanvhas memadopa, Oyenka, oyYeHouHoe BblCKA3bIBANUE, XYOOICECMEECHHASA TUmepamy-
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