Science and Education a New Dimension. Pedagogy and Psychology, V (60), Issue: 135, 2017

www.seanewdim.com

The genesis of identification and development of the problem of formation
of the social competence of the future teacher

T. L. Opalyuk

Department of Social Pedagogy and Social Work, Kamyanets-Podilsky Ivan Ohienko National University Ukraine
Corresponding author. E-mail: pidgorna87@ukr.net

Paper received 25.08.17; Accepted for publication 30.08.17.

Abstract. The problem statement of the genesis of identification and development of the problem of formation of social competence
of future teachers is that social competence is formed as a part of social and reflexive competence. The social reflection of the future
teacher should be understood as a demonstration of social and reflexive competence that is an integral unity of the social and reflex-
ive competence development during the implementation of potential types of professional and pedagogical activities that are related
to the ability and willingness to accept society, to aware one’s transforming role in it through the subject-to-subject interaction with
students and other members of the educational process, and also to improve it effectively and constantly on the cyclic and reflexive

basis.
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Such scholars as S. Bakhteyeva, A. Husyeva, N. Ko-
dintseva, A. Kozlova, N. Kormyagina and others made a
great impact in the research of the social competence of
the individual (a high schooler or a student). Their works
are devoted to various aspects of the social competence
formation of those who study.

The object of the study suggested is to describe at the
general level the results of the study of genesis of the
identification and development of the problem of forming
the social competence of the future teacher as a compo-
nent of the lower hierarchical order in the integral unity
with the reflexive competence in reference to the socio-
reflexive component as a demonstrative characteristic of
the social reflection of the future teacher.

Social competence should be understood as the ability
of a person to solve individual and collective problems
effectively in the process of social interaction, due to
personal qualities and level of awareness. K. Abulkhano-
va-Slavska, E. Eriksson, O. Lebedyev specified the fac-
tors that prompted the appearance of the social compe-
tence as a pedagogical and didactic phenomenon:

- the rate with which the educational information be-
comes outdated before the process of future specialist’s
education in a higher school is accomplished,;

- the factors of globalization, which require from the
individual the meaningful and productive interaction with
people of different social and cultural preferences, nation-
alities, religion, mass education, and the need for lifelong
learning.

I. Zymnya notes that "generally all competencies are
social since they are emerged and formed in the society.
They are social by their content, they appear in this socie-
ty "[1, p. 11]. Other researchers have the same point of
view. Thus, A. Mazurenko emphasizes that the complexi-
ty of social relations require the mastering of a wide spec-
trum of social knowledge and abilities related to one’s
attitude to the surrounding world, society, immediate
circle [2, p. 86]. But I. Zymnya distinguishes the notion of
social competence in the narrow sense, that is, those that
characterize more closely the one’s interaction with socie-
ty, social environment, and other individuals, such as
public health, civic, informational and technological,
communication and social interaction competencies [1,
pp. 12-13]. According to I. Zymnya, competencies that
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are related to the interaction of a person and the social
sphere consist of:

- the competence of social interaction: with society,
community, co-workers, family; conflicts and their set-
tlements; cooperation, tolerance, respect and perception of
others (race, nationality, religion, status, role, gender),
social mobility;

- the competence in communication: oral, written; dia-
logue, monologue, creation, and perception of the text,
knowledge, and following of traditions, rituals, ethics;
cross-cultural communication; business correspondence,
case management, business language, foreign language
communication, communicative tasks, the level of influ-
ence on the recipient.

S. Bakhteyeva and A. Huseva believe that social com-
petence is an integral personal formation, which combines
a valuable understanding of social reality, specific cate-
gorical social knowledge, acting as a guide to action, a
subjective ability to self-determination and rule-making,
personal ability to realize social technologies in the lead-
ing spheres of human activity.

V. Nikitin describes the social competence of a person
as the ability of a person to effective and meaningful
interaction with the surrounding world. M. Halahuzova
and V. Bocharova believe that social competence as a
pedagogical and sociological phenomenon is in the field
of study of social pedagogy. They determine independent-
ly of each other the direct connection of social compe-
tence with social work, introducing the concept of "social
assistance". According to V. Bocharova, the formation of
the social competence of the teacher should be done in
order to form a person that satisfies the requirements of
modern society.

O. Kolobova considers the concept of social compe-
tence as the readiness of the future specialist's personality
for a demanded and professionally competent action
(solving social and professional tasks) on the basis of
existing special skills: goal-setting, structuring, regulatory
and practical skills. She specifies her analyses on the age
of the formation of the individual's social competence,
focusing on the graduates of the traditional university [5].

A.Shchukin narrows the social competence down to
the ability to establish meaningful communicative rela-
tionships with others. It is defined by the presence of
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needs, motives, a certain attitude towards communication
partners, and self-esteem [6, p. 316]. Social competence
requires a person's ability to navigate and manage the
social situation.

N. Bibik and other Ukrainian scholars emphasize the
abilities that are crucial for social competence, they un-
derline that social competence involves the following
abilities:

- to analyze the mechanisms of the functioning of so-
cial institutions of society, defining their own place in
them, and to design strategies of their life taking into
account the interests and needs of different social groups,
individuals, in accordance with social norms and rules
existing in the Ukrainian society, and other factors;

- to work successfully with different partners in the
group and team, to perform various roles and functions in
the team, to be proactive, to maintain and manage their
own relationships with others;

- to apply technologies of transformation and construc-
tive conflict resolution, to reach a consensus, to take re-
sponsibility for the taken decisions and their implementa-
tion;

- to define goals, to plan, to develop and implement so-
cial projects and strategies of individual and collective
actions jointly;

- to determine the purpose of communication, to apply
effective communication strategies depending on the
situation, to be able to adjust emotionally to communica-
tion with others [7, p. 85].

Researching the specifics of the formation of students’
social competence in economic and managerial specialist
area, N. Kormyahina notes that social competence is at
the forefront of spheres where people interact, cooperate
with each other (in the family, school, institute, industry,
society as a whole). It determines the success of the work
of the head, teacher, people whose future profession is
defined as socialistic (in fact, which is aimed at com-
municating and interacting with others). It is believed that
lack of social competence produces pedantry, inability to
possess oneself, exaggerated demands (to oneself and
others), etc. [8].

N. Lyakhova understands the essence of social compe-
tence of a student as the one that can be interpreted as a
conscious, adequate, positive attitude of a person to one-
self and others, which is based on the interaction of bal-
ance between cooperation and confrontation. The content
of social competence includes self-acceptance, an ade-
quate self-feeling, self-control of behavior and activities,
personal reflection, the acceptance of others, recognition
of their subjectivity, respectful attitude to others, commu-
nicative reflection [9].

S. Racheva associates the stable functioning of public
institutions and efficient development and improvement
of all spheres of human activity with the purposeful for-
mation of social competence of a young person, consider-
ing one to be a tool for public and social regulation. If
young people are lack of social competence, it becomes
difficult for them to adapt to the social environment, they
cannot easily perceive and evaluate the environment as,
on the one hand, the need of young people in self-
determination, the desire for self-esteem and self-
improvement are inspired by transformations in society,
and, on the other hand, they are limited to the lack of
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social support in determining their own place in the sys-
tem of social and professional relationships [10, p. 5].

Exploring the history of social work, K. Kuzmin and
B. Sutyrin define social competence as a complex phe-
nomenon in which human knowledge needed to expand
their own understanding of the world and for the appro-
priate actions to change the conditions of existence in
society for them and others, ways of implementation of
knowledge received to help others, and means of mentali-
ty formation are organically combined. [11]

L. Krivshenko and N. Vaindorf-Sysoyeva emphasize
the activity and purpose aspects of the social competence,
considering that the social competence of a person is
realized in the practical and informational support of the
processes of creative development of individual in a par-
ticular society, promotes self-organization and self-
realization of the individual in different living spaces of
one’s social interaction.

Vim Slot and Khan Spaniard define a number of com-
mitments to a particular age group in their model of social
competence. The main measurement parameter is a com-
mitment. Commitments are demands that are made by the
society to the individual. Competence is the balance be-
tween age-related tasks and the presence of basic skills
necessary to solve essential problems [13, p. 69]. The
commitments of the individual for each period of age,
which means the need for a differentiated and flexible
approach to the study, formation, and measurement of
social competence of the individual. It should be noted
that this model is very popular when using questionnaires
for teenagers and their parents, for the application of a
visual psychological diagnosis of the formation of a level
of social competence, but does not allow determining the
level of cognitive and motivational components of the
social competence formation.

Social competence is a multifaceted characteristic of an
individual, which is multi-component and covers the
whole complex and depth of the functioning of the indi-
vidual in society. An individual is a purely social creature
and the format of social competence covers both social
motives, knowledge, skills necessary for successful inter-
action with the surrounding social environment, as well as
the state of health and self-acceptance of the personality
of oneself in an ever-changing society. From this perspec-
tive, social competence implies both an adequate level of
ability to build partnerships, cooperative capabilities, as
well as a sufficient level of conformity in order not to
violate the requirements of society. Social competence
requires a person to be principal, to be able to defend
one’s own opinion, to withstand undesirable influence on
the one hand, and to be tolerant, to be able to adapt, and
moreover, to act effectively in ever-changing social con-
ditions on the other hand. Social competence requires
both rather high level of optimism that raise a belief in the
success of a seemingly unrealistic and hopeless action as
well as the sufficient level of pessimism that allows to
really appreciate oneself and one’s knowledge in order to
avoid excessive euphoria and, most importantly, to elimi-
nate gaps in knowledge and skills that slow down the
action. Social competence requires both the preservation
of the proprium as well as the ability not to neglect, but to
respect social norms and the rights of other people. All
these mean that the phenomenon of the social competence
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has a situational nature. Thus, the formation,
identification, and development of social competence is
the revelation of the life potential of the individual.

According to O. Pryamikova, social competence as an
aspect of individual consciousness is responsible for
building the social relations of all levels by an individual,
from the family to politics. Social competence is a set of
alternative components necessary for the realization of
one’s goals in society, partly tested on one’s own experi-
ence.

Social competence may be divided into two parts:

1) things that are perceived by an individual, accepted
as a result of reflection, understanding, correlation;

2) things that are learned by an individual at the level
of stereotypes and accepted as a guide to action [12, pp.
40-41].

The base morpheme of the term "competence” is the
initial stem "compete”, which means "know", "reach",
"can", "answer".

According to S. Bahteyeva, these definitions reflect the
essence of social competence in general terms:

- "know" - knowledge necessary for the implementa-
tion of social technologies; values that determine the use
of knowledge and skills;

- "can" - means not only means of realization of
knowledge but also the ability of a person of free and
conscious self-determination both in the inner spiritual
experience and in the external social reality;

- "achieve" - the ability to achieve the goals set within
the law, morals, culture;

- "to respond" - the activity and behavior of the person
meet the requirements of the state, society, family, profes-
sions, etc. Such responsibility is manifested in the ability
of the individual to follow one’s duties, rights, powers at
the appropriate social and cultural levels [4, p. 18].

Some psychological and pedagogical research works
reveal problems of formation of individual’s professional-
ism, one’s professional (including teaching) skills, devel-
opment of personal qualities in the process of education
and self-development in terms of higher educational insti-
tutions and lifelong learning. All these problems are syn-
thesized in the “meta-competence” in the comprehensive
notion. In this context, it is important to mention I.
Zyazyun’s point of view that "the focus of the compe-
tence approach is the relationship of expectations of fu-
ture or realized professional activity with the functional
characteristics of the subjects of this activity. Obviously,
the "set" of competencies is not accidental, with all com-
pleteness and consistency it should reflect the total
amount of tasks that may need to be solved in the course
of professional activity; it should direct to "meta-
competence” as an integral characteristics of a specialist
who has necessary capabilities for solving a variety of
professional tasks (in the context of the ongoing research
of professional pedagogical activity). [3, p. 43-44]. So,
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meta-competence should be understood as the highest
level of the professionalism achieved by a specialist that
is based on acmeological principles (creativity as the most
important way to achieve the highest level of profession-
alism, turning one’s focus towards improving the society,
etc.); a synergetic approach (self-organization of different
systems, the formation of professional skills in an inter-
disciplinary context, nonlinear approach to mastering the
cultural experience of society, the phenomenon of self-
transmission etc.); axiological methodology (formation of
value orientations, of the variety of mindset points that
include universal moral principles ideological guidance
range for the consideration of and positive ethical modern
age guidelines); andragogical approach (explains the
development of professional skills throughout life, im-
proving one’s own professionalism at all stages of life).
That means that within the competence approach and its
theoretical foundations the categorical identity of other
approaches enables us to approach in a consistent manner
to understanding the essence of the concepts of profes-
sional competence of experts and personal professional-
ism.

In view of this, according to the results of research we
may confirm that the genesis of the identification and
development of problems of formation of social compe-
tence of future teachers, is the component of a lower hier-
archical order in the integral unity of reflexive compe-
tence relating to social and reflexive competence as signs
of social reflection expression of a future teacher. Social
reflection of a future teacher — is the expression of social
and reflexive competence as an integral unity of the social
and reflexive competencies development during the im-
plementation of potential types of professional and peda-
gogical activities related to the ability and willingness to
accept society, aware of one’s transformative role in it
through the subject-to-subject interrelation with students
and other members of the educational process, and im-
prove it effectively and constantly on the cyclic and re-
flexive basis.

Social competence is defined as an integral personal
formation, which combines valuable understanding of
social reality, categorical specific social knowledge, act-
ing as a guide to the activities (S. Bakhteyeva and A.
Huseva); personal readiness of the future specialist for the
demanded and professionally competent action on the
basis of the existing special skills (O. Kolobova); the
ability to establish meaningful communicative relation-
ships with other subjects (A. Shchukina); complex phe-
nomenon, which combines seamlessly human knowledge
needed to expand one’s own understanding of the mindset
and for the appropriate action to change the conditions of
existence in society for oneself and others, ways to im-
plement the knowledge obtained to help others and means
of forming the mentality (K. Kuzmin and B. Sutyrin).
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[eHe3uc CTAaHOBJIEHHS U Pa3BUTHSA NMPO6JIeMbl (JOPMUPOBAHNUS COIMUAILHOI KOMIIETEHTHOCTH OYyIylIero y4nTess
T. JI. Onamox

AHHOTAUMsA. AKTYaJIbHOCTh UCCIICOBAHNS TEHE3MCA CTAHOBJICHHUS U Pa3BUTHUS MP0oOIeMbl (JOPMHUPOBAHHS COLUATIEHOW KOMIIETEHT-
HOCTH OYZAyIIEero y4uTels 3aKiI0¥aeTcs B TOM, YTO COLMAIbHAS KOMIIETEHTHOCTh (GOPMHUpYETCS KaK COCTABIISIOLIAS COLHAIBHO-
pediiekcuBHOM KOMIETEHTHOCTH. CONMANbHYIO0 peduieKCHI0 OYyAyImIero yduTels IIOHMMAaeM KakK IMPOSBICHHE COIHAIbHO-
pedIIeKCHBHOM KOMIIETEHTHOCTH, KOTOPasi SBJISETCS MHTETPabHBIM SIMHCTBOM Pa3BUTHS COLMAIBHONW U pedIeKCHBHOH KOMIIETEH-
THOCTEH NpH pea3aliiy MOTSHIIMAIBHO BO3MOXKHBIX BUJIOB NMPO(eCCHOHATBHO-TIEAarorHuecKor IesTeIbHOCTH, YTO KacaeTcsl CIo-
COOHOCTH M TOTOBHOCTH BOCIIPHHMMATh COLIMYM, OCO3HAaBaTh CBOIO IPe0Opa30BaTEIbHYIO POJb B HEM uepe3 CyObeKT-CyObeKTHOE
B3aMOJICHCTBUE C yYEHHKaMHM W JIPyTHMH YYacTHHKaMH OOpa30BaTeNIbHOTO Mpolecca, a Takke S(P(PEKTHBHO Ha IUKIHMYHO-
pedUIeKCMBHOM OCHOBE KOHCTAHTHO €€ COBEPIICHCTBOBATb.

Knrouesvie cnosa: xomnemeHmHocms, COYUdIbHAsl KOMNEMEHMHOCMY, CIMAHOBNEHUE, PA3BUMUe, TUYHOCTb, COYUYM, NPOYecc
00yUYeHUs, Cneyuanucm, eblCulas WKoa, 6yoyuwull yyumens.
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