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Abstract. The article deals with the problem of teaching 3™ year students majoring in English to reveal and understand non-verbal
signals in the works of English literature. It is outlined that the importance of forming intercultural competence which helps to estab-
lish and maintain the “dialogue of cultures” depends on the usage in the communicative process of both verbal messages and non-
verbal signals (cues). The latter are believed to bear even more information than verbal messages. The article is aimed at generalizing
methodic approaches to teaching students to comprehend non-verbal signals in English fiction and to specify the difficulties of such
teaching connected with the particularities of the process of understanding in general and the process of understanding of fiction in
particular, non-verbal signals (cues) as the object of understanding and the characteristics of the 3™ year students majoring in English
as the subject of understanding. The author generalizes the main features of the process of understanding, characterizing it as multi-
layered and multi-dimensional. The process of decoding the meaning of a non-verbal signal (cue) represented in the text by means of
a nomination becomes even more complex. A reader has to consider first the double form of a non-verbal cue (its nomination and the
very form of the sign) and then the information it implies. The article proves that it is necessary to develop the ability to identify a
non-verbal cue in an excerpt of text it is investigated within and to link it with the rest of the events of the whole text, the ability to
deduce the implicit information represented by a non-verbal cue (to match the existing background knowledge concerning a non-
verbal signal with all its possible meanings in context and to compare the meaning of a non-verbal signal with the context). The
author suggests the idea of using frames while teaching students to understand non-verbal signals in texts. The model of the notion of
a non-verbal cue is visualized in the article identifying the spheres a non-verbal sign can be associated with. The problem of acquir-
ing background knowledge is touched upon in the work. The types of background knowledge necessary for grasping the meaning of
non-verbal signals are singled out, among which psychological knowledge, historical and cultural knowledge and biographical
knowledge of the author. The article also overviews the influence of fragmentary “clip thinking” on students’ real ability to read the
text in detail, to elicit the main thoughts of the text, to meditate on its ideas and topics, to comprehend it, to evaluate and later use the
information received.
Keywords: understanding, non-verbal signal (cue), text of fiction, clip thinking, background knowledge

At present Ukraine actively participates in all the global — municative process and the information they convey can
processes. Thus the problem of raising language learners”  sometimes be more important / valuable than the verbal
intercultural competence, which presupposes getting  messages they accompany [4].

knowledge, facilitating skills and abilities to communicate Given this fact, the problem of teaching students to

effectively and appropriately with the representatives of  comprehend non-verbal signals (cues) in all types of ver-

other cultures appears to be up-to-date. bal activities and in reading the works of English litera-
The aim of learning foreign languages is specified as a ture in particular becomes really acute.

possibility to succeed in the so-called “dialogue of cul- Thus, the aim of this article is to generalizing me-

tures”, i.e. to turn “the language barrier into a source of  thodic approaches to teaching students to comprehend
mutual enrichment of cultures”. Establishing of the “dia-  non-verbal signals in English fiction and to specify the
logue of cultures” generally aims at facilitating the pro-  difficulties of such teaching connected with the particular-
cesses of cultural interaction, which cannot take place ities of a) non-verbal signals (cues) as the object of under-
without acquiring certain types of knowledge, which  standing; 2) the process of understanding in general and
include the knowledge of the source culture, the the process of understanding of fiction in particular and 3)
knowledge of the target culture and the ability to use the  the characteristics of the 3@ —year students majoring in
language of both. English as the subject of understanding.

It is important to mention that the effectiveness of in- Lots of methodologists nowadays agree that the aim of
tercultural competence or the “dialogue of cultures” de-  teaching reading is not the ability to vocalize the text in a
pends not only on the usage (transmitting and interpret-  foreign language but actually to elicit the main thoughts
ing) of verbal messages by the members of communica-  of the text, to meditate on its ideas and topics, to compre-
tion process, but also on their ability to comprehend the  hend it and to evaluate and later use the information from
implicit messages suggested by non-verbal signals (cues). it[2,3,6,7,8,9, 14].

Non-verbal signals (cues) are commonly defined as The scholars define understanding differently: 1) as a
meaningful perceptual information communicated in a  positive outcome of the process of meaning-making in a
social exchange with the help of signs — gestures, verbal act which comes as a sequence of decisions or an
mimicry, pantomimics, personal space, voice variations  on-the spot insight decision [6, p. 5-6]; 2) a psychic act of
and also such static situational details as clothes, hairstyle,  thinking - inductive reasoning aptitude, analysis of differ-
accessories, jewelry, tattoos, etc. The whole amount of  ent phenomena in related to the context qualities and the
non-verbal signals (cues), which imply physical states of  ability to combine the constituent elements of separate
a person, his/her attitude to a partner or the communica-  material or abstract entities into a single entity (synthesis)
tion process in general comprise the non-verbal behavior  [12, p. 118]; 3) the cognitive process of grasping the
of a person. meaning and understanding the context [1, p. 203]. Many

Non-verbal signals are an inseparable part of the com-  scholars [2, p. 17; 9, p. 126] equal the process of under-
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standing with the acquiring by a receiver the information
s/he is trying to understand. Thus, as the result of under-
standing this newly aquired knowledge adds to the whole
complex of knowledge a person has already received,
which starts influencing his/her further activity.

A. A. Brudny [2, p. 14] suggests that understanding is
the individual realization of cognitive abilities of a per-
son. The capacity to grasp the meaning is the basics of
human consciousness. One should take into account that
the results of understanding process can be different de-
pending on the reality a person decodes in the process of
grasping the main idea. According to A. A. Brudny [2, p.
17], the positive outcome of the understanding process is
when a person acquires certain new knowledge which
reflects the essence of things under consideration and
combines this new knowledge with that already existing.

A. A. Zalevskaya [7, p. 253] believes that while inves-
tigating the process of understanding one should take into
account the particularities of 1) the object of understand-
ing; 2) the subject of understanding and 3) the very pro-
cess of understanding of a verbal message.

It is thus important to comment on the specific features
of a non-verbal signal as the object of understanding.

The scholars generally agree that non-verbal signals
are always meaningful as they suggest more than the
movements they are expressed by. By their nature they
are the messages which should be decoded and interpreted
[6, p. 37]. Deciphering the message of a hon-verbal signal
starts with the understanding of its denotation with the
further understanding of what it implies (connotation).

The process of decoding of the form and the meaning
of a non-verbal signal becomes even more difficult in the
text as there it is introduced with the help of its verbal
code (certain nominations). This way a nomination of a
non-verbal signal (cue) becomes an additional form,
which encodes the form-context of a particular non-verbal
signal in the text. Picture 1 shows the model of a non-
verbal cue verbalized in the text.

The nomination of a non-verbal cue
The denotation

The implicit meaning of a non-verbal

Pic. 1. The model of a non-verbal cue verbalized in a text

As we see, a nomination stands for “signaling the first
stimulus accompanying a meaningful situation” [4, p. 84].
So, perceiving of a verbal sign (cue) which nominates a
non-verbal signal in a text is the first step to the whole
understanding of the meaningful information encoded in
it.

Given the above mentioned, in the process of forming
linguosociocultural competence teachers should take into
consideration the interrelations of their double form
(nomination + denotation) and content (the meaning). of
non-verbal signals.

Analyzing the process of understanding of a text mes-
sage in general, it is important to characterize it as multi-
layered and multi-dimentional [3, p. 61; 6, p. 8; 11, p.
312-314; 15, p. 7-13]. The problem of multilayer percep-
tion was first described by N. N. Lange [6, p. 8], who
claims that the process of perceiving and understanding
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the information undergoes several stages.

A. R. Luria [11, p. 373-374] writes about two layers of
perceiving of a text message: 1) the process of decoding
of verbal signs received by a reader and 2) the process of
understanding the deep meanings suggested by the mes-
sages of the first layer.

According to J. Ch. Alderson [15, p. 7—13] there exists
1) the layer of literal understanding of the text and 2) the
layer of understanding the meaning / the main
implications of a text.

Regarding the above-mentioned characteristics of non-
verbal signals, the stages of understanding them in fiction
were singled out. The first stage presupposes identifica-
tion of a non-verbal signal (cue) as a nomination in the
text according to its certain features. These can be the
nominations of non-verbal cues, which comprise the
names of parts of the body, movements, type or quality of
clothes, personal names and the syntactic particularities of
non-verbal cues (e.x. when the writer uses them after the
direct speech of characters in dialogues or describes the
characters’ appearances).

The next stage is when a reader works with the mean-
ing of the lexeme being ruled by such psychological
mechanisms as: 1) apperception (“the process by which
new experience is assimilated to and transformed by the
residuum of past experience of an individual to form a
new whole”); 2) equivalent replacements (simplifications)
and 3) predictions based upon previous experience [7, p.
223-225].

While teaching understanding non-verbal cues in fic-
tion it is also important to form students’ skills in finding
1) usual meanings of non-verbal cues (to teach them grasp
all the possible meanings a non-verbal cue bears or is
associated with regardless of the context it is used in) and
2) occasional meanings of non-verbal cues (to teach stu-
dents to correlate the meanings of the non-verbal cue
under analysis with the meanings of other language units
which surround them, to find the connections between
them and as the result to reveal the meaning of the non-
verbal cue in context.

Thus the problem of teaching revealing and under-
standing non-verbal cues in texts of literature is closely
connected with 1) students’ possessing certain back-
ground knowledge which correlates with that of an author
and 2) the ability to perceive a non-verbal cue in context.

While reading a person correlates the information sug-
gested by the author of the work with his/her own infor-
mation base. Consequently, understanding comes if acti-
vating his/her knowledge a reader, can reveal the implicit
meaning of the word and as the result the motive of the
writer.

The existing knowledge of a person is considered to be
stored in memory as a system and has a certain structure.
A person, interacting with the outside world, actively
interprets the consequences of such interaction.
According to the principles of cognitive science, person’s
experience is structured with the help of different mental
representations that make up an extensive conceptual
system, the elements of which are connected by certain
interrelations. This system is the result of conceptual
idealization of person’s experience.

In the process of perceiving of any message a reader is
thought to activate some knowledge schemes s/he relies
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on to understand and respond to events concerning the
world around, which are usually defined as frames, scripts
or cognitive maps. People build the so-called “mental
filters” through biological and cultural influences and use
these filters to make sense of the world.

According to Teun A. van Dijk [5, p. 16 — 17], frames
are knowledge units organized around a certain concept,
which unlike a set of associations contain the essential,
the typical and the possible information associated with
such a concept. He claims that frames seem to have a
more or less conventional nature, and thus should specify
what in a certain culture is characteristic or typical.

Being innovative in the field of pedagogics, the usage
of frames can definitely help intensify the learning pro-
cess. In the research we believe it to be acutely important
to imply “frame technologies” which teaching reading
and understanding texts. Thus, the ability to actualize the
whole system of background knowledge about a particu-
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lar non-verbal cue will enhance the chances to teach stu-
dents interpret correctly the implicit meanings a non-
verbal cue can bear or the particularities of its usage by
the author. As the result the reader will at least recollect
all the associations connected with a non-verbal cue,
which then may become even more understandable when
observed within the context.

The frame of a “non-verbal cue” is represented in Pic.
2.

In methodology of teaching languages and cultures the
problem connected with the existence of background
knowledge was described in the works of L. G. Kozhedub
[10], S. I. Safaryan [13], etc.). They defined “background
knowledge” as the knowledge from communicants’
cognitive system that is activated in the process of social-
ising and is necessary for understanding. In terms of
methodology background knowledge is often associated
with the informational and cultural knowledge.

|A NON-VERBAL CUH|

is (THAT) [ELEMENT of signs]

which [IS DONE (existance)] [BY A PERSON] in relation
[to another PERSON/ OBJECT]

[THERE/HERE (space)] [THEN/ NOW/ AFRETWARDS/ (time) in (THIS)
[QUANTITY] (THIS) [QUALITY] under (THESE) [CONDITIONS]

Pic. 2. The model of the notion of a “non-verbal cue”

Background knowledge is known to be non-static. In
the process of a person’s life it is constantly changing
both in its content and its functions. Its perceiving de-
pends of a person’s age, individual and general psycho-
logical features of recipients [13, p. 11].

In accordance with the general particularities of a non-
verbal cue as a sign, we have developed the following
classification of background knowledge the students can
refer to in attempts to grasp the meaning of the non-verbal
Cue:

1. Psychological knowledge (1. The knowledge of in-
terpersonal relations and the particularities of expressing
emotions. 2. The knowledge of non-verbal signals typolo-
gy. 3. The knowledge of transmitting and perceiving non-
verbal signals in the communicative process: a) the par-
ticularities of using kinesthetic signals; b) the particulari-
ties of using prosodic signals; c) the particularities of
using procsemic signals; d) the particularities of static
situational details — clothes, jewelry, hairstyle, tattoos,
etc.)

2. Historical and cultural knowledge (1. The infor-
mation about the historical period within which a non-
verbal cue is used: a) the information about political con-
ditions; b) the information about social conditions; c) the
information about economic conditions. 2. The infor-
mation about geographical places where a non-verbal cue
is used. 3. The information about culture in which a non-
verbal cue is observed: a) life of the depicted era; b) edu-
cation; c) traditions and customs; d) ethical standards; €)
religion; e) cultural phenomena)

3. Biographical knowledge of the author (1. The life of
the author. 2. The outlook of the author. 3. Socio-political
activity of the writer.)
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The other problem mentioned above concerns teaching
understanding of a non-verbal cur within a context. Some
authors believe that context is the prerequisite for under-
standing of the test. According to T. M. Dridze [6, p. 48],
“a text is the system that provides semantic units of dif-
ferent types of complexity and importance functionally
(for specific purposes) combined within a single semantic
concept of a common semantic structure (the author's
intention, the basic idea).”

Thus, the adequate understanding of a non-verbal cue
necessitates considering the situation in which it is ob-
served as this situation helps to reduce significantly the
number of alternative interpretations of the meaning of a
non-verbal cue in the process of its understanding [4, p.
95].

The next important factor, which influences the
effectiveness of understanding of non-verbal cues in
fiction is the subject of understanding. In our research the
3 year students majoring in English are the subject of
understanding.

On the one hand, it is generally recognized that
studenthood is the first stage of mature age. I. A
Zimnyaya [8, p. 183] believes that in comparison with
other socio-psychological groups students can be
characterized by their high educational potential, the most
active participation in all cultural processes and a good
level of cognitive motivation.

Psychologists believe that the students who are 18-20
years old tend to actively develop the abilities to analyze,
synthesize, compare, specify, systematize, generalize, etc.
But despite the positive prerequisites existing at this stage
of psychological development students fail to use these
abilities being under the influence of fragmentary or so-
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called "clip thinking".

The term "clip thinking" signifies the process of
grasping a huge amount of qualities of an object or
phenomenon not considering the links and interrelations
between them. It is characterized by a dissimilar flow of
information, illogicality, rapid speed of switching from
different parts of information and, to crown it all, the
absence of the homogeneous view of the world around.
The most negative feature of this type of understanding is
its fragmentary character, when the world around turns
into a mosaic of disconnected parts.

In comparison with “clip thinking” real understanding
means the reflection of a coherent image of the object or a
phenomenon in a person’s cognition, which stands for the
highest level of understanding which, when got by
students, enables them to deal with the essence of some
language units (and not their definitions, which is the
characteristic of fragmentary partial understanding).

Among the main reasons why the problem of “clip
thinking” could occur the scholars name: 1) the fast pace
of life and the increase in the speed of the information
flow each person receives and has to interpret every day;
2) the ongoing need of getting the most current
information as soon as possible; 3) the growth of the
variety of information; 4) the increase of the quantity of
things a person is busy with at a time.

It stands to reason that 3™ year students nowadays are
the people, whose life is closely connected with TV,
smartphones, personal computers and other Internet
access devices, suffer greatly from the “clip thinking”
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problem. Thus, in lots of cases the decoding of non-verbal
cues in the texts of fiction which is difficult because of
the specific features of the object of understanding (a non-
verbal cue verbalized in the text with the help of a
nomination) is made even more difficult considering the
“clip thinking” problem connected with the subject of
understanding (3" year students).

Summing up, we can claim that despite the positive
prerequisites for teaching students understanding of non-
verbal cues, which seem to appear at this stage of their
socio-psychological development, the influence of “clip
thinking™ restrict their real ability to delve deep into the
text, to analyse it, to think about it creatively.

In order to resolve the above-mentioned problem it is
necessary to further develop the following abilities / skills
of the 3 year students majoring in English:

1) the ability to identify a non-verbal cue in an excerpt
of the text it is investigated within and to link it with the
rest of the events of the whole text;

2) the ability to deduce the implicit information repre-
sented by a non-verbal cue: a) to match the existing back-
ground knowledge concerning a non-verbal signal with all
its possible meanings outside the text (context); b) to
compare the meaning of a non-verbal signal with the
context.

The perspective of the research is the development of
the system of exercises and assignments of teaching
teaching 3™ year students majoring in English to reveal
and understand non-verbal signals in the works of English
literature.
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IIpodsema 00yueHHs] MOHMMAHHIO HeBePOAIBHBIX CPEJCTB KOMMYHUKAIIMU B IIPOU3BEICHUSIX AHIVIMIICKOM JIUTepaTyphl
M. B. lyka
AHHoTanms. B cratee paccMaTpuBaercs npobiema 0Oy4eHHUs! CTy[JeHTOB 3 Kypca, H3YYaloIIUX AHTJMHCKUH SI3BIK KaK CIIeIHaib-
HOCTb, HACHTU(GHULIUPOBATh U MOHUMATh HEBEPOATBHBIX CPEICTB KOMMYHHMKAIUU B NPOM3BEACHUAX AHITIHHCKON XyHOXKECTBEHHOM
mareparypbl. OTMedaeTcs, 9To 3G PEeKTHBHOCTh (JOPMUPOBAHUST MEXKYIbTYPHOH KOMMYHHKATHBHON KOMIIETEHIINH, KOTOpast IIOMO-
raeT yCTaHABIMBATh U MOAJICPIKUBATH «IUAIOT KYJIbTYP», 3aBHCUT OT UCIIOJIB30BaHMS B KOMMYHHKAaTHBHOM IIpoliecce Kak BepOalib-
HBIX, TaK ¥ HEeBEepOAJIBbHBIX CPEJICTB KOMMYHHUKAIUH. I3BeCTHO, YTO MOCIEAHNE HECYT Jake OoJbIe HHpOpMAINHK, YeM BepOabHbIe
Cpe/cTBa KOMMYHHKalUK. B craThe mpencraBieHs! o0IHe METOJUYECKHe MOAX0ABl K 00y4YEHHIO CTYJEHTOB BOCIPUSTHIO HEBep-
OaJBbHBIX CPEICTB KOMMYHHKAIIMH B aHTJIMHCKOHM XyIOXKECTBEHHOU JIMTEpaType W BBIIBICHUIO TPYJHOCTEH TAaKOro oOy4eHHs, CBs-
3aHHBIX 1) co crmenuduKoil mpouecca MOHUMaHUA B LEJIOM H IpoLecca MOHUMAHUS XYI0)KECTBEHHOU JIUTepaTypsl B YaCTHOCTH, 2)
cnenupuKoi HeBepOATbHBIX CPEICTB KOMMYHHKALUN KaK OObEKTa MOHUMAaHH U 3) XapaKTepUCTUKOU CTYIEHTOB 3-TO Kypca, U3y-
YAIOIIUX aHTIMHCKUX SA3BIK KaK CIEIHAIbHOCTh, KaK CyObheKTa MOHIMAHUs. ABTOPOM 0000IIAI0TCS TOAXOBI K ONPEAESTICHHIO MOHS-
TUSI «IOHMMAaHUS» KaK MHOTOYPOBHEBOTO M MHOTOTpaHHOTro mporecca. IIporecc mekoaupoBaHust HHGOPMAIMH, KOTOPYIO HECYT
HeBepOaJbHBIE CPEACTBa KOMMYHHKALUH, IIPECTaBICHHBIC B TEKCTE C IIOMOLIBIO OIPe/IeIEHHBIX HOMUHAINHN, XapaKTepH3yeTcs KakK
ee Oojee CIOXHBIM. YUTaTeNb NOJDKEH CHadalla H3y4HuTh JABOHHYIO ()OpMy HEBepOAIBLHOTO CpPEeACTBa KOMMYHHKAIMH (€¢ HOMUHA-
LIUI0 U camy (opMy HeBepOaJbHOTO CPEe/ICTBA KaK 3HAKa), a yXKe 3aTeM HPOMHTEPIPETHPOBaTh HH(POPMALHIO, KOTOPYIO 3TOT HEBEp-
OaJBHBIM 3HAK MOJpa3yMeBaeT. B crarbe TOBOpHUTCS 0 HEOOXOJUMOCTH Pa3BUBATH y CTYIEHTOB YMEHHE UACHTU(DUIMPOBATH HEBEP-
OanbHBIE CpeCTBA KOMMYHHMKAIIMU B ONpENeIEHHOM (parMeHTe TEeKCTa, B KOTOPOI OHM HAaXOIATCS, a MOTOM CBS3BIBATh 3TOT 3JIe-
MEHT C OCTaJIbHBIMH COOBITHSIMU LIEJIOTO TEKCTAa; yMEHHE MOHNMaTh UMIUTUIUTHYIO0 HH(OPMAIIHIO, KOTOPYIO NOApa3yMeBaeT Bepoa-
JU3UPOBAHHOE B TEKCTE HeBepOAIbHOE CPEACTBO KOMMYHHKALUH (YMEHHE COTIOCTAaBUTh 3TO HeBepOaIbHOE CPEACTBO O Beel Oa3oit
3HAHUH, IMeIolIelics y peNUINeHTa, yMEHIE HAlTH BCIO CYMMY €r0 3HaYeHHUH BHE 3aBUCHMOCTHU OT KOHTEKCTAa M YMEHHE MOHSTh €T0
B KOHTEKCTe maparpada 1 ganee B KOHTEKCTE BCETO MPOM3BECHNA). B cTaThe mpecTaBieHa MOJETb HOHITHS «HeBepOaIbHOE CPe-
CTBO KOMMYHHKaIum». B paboTte 3arparuBaercs npobdiema hopmupoBanus GOHOBBIX 3HaHHI. BeiaenstoTcs THIBI QOHOBEIX 3HAHUIA,
HEOOXOIUMBIX /IS TIOHUMaHHsI CMBICIIA, KOTOPBIH HEeCyT HeBepOalbHbIe CPeCTBA KOMMYHHKAIIMHU, CPEIM KOTOPBIX: MCHXOJIOrHYe-
CK¥€ 3HaHWs, UICTOPUYECKHE U KYJIbTypHBIE 3HaHUS 1 Ouorpaduueckue 3HaHus 00 aBTope. B cTaThe Takke aHANIU3UPYETCsl BIMSIHHE
TaK Ha3bIBAEMOT'0 «KJIUTIOBOTO MBIIIUICHUS» Ha PEATBHYIO CHOCOOHOCTh CTYJICHTOB JICTAIbHO YUTATh TEKCT, U3BJIEKATh UJICIO MTPOH3-
BE/ICHNS, TOHUMATh €T0, OIIEHNBATh M CIIOIb30BATh MOIYyIEHHYIO HH)OPMAIIHIO B JabHEHIIIEM.

Kniouesvle cnoga: nonumanue, negepbanbhoe cpedcmeo KOMMYHUKAYUU, XYOOIICeCMBEHHbI MEKCM, KAUN08oe MululieHue, oHo-
eble 3HaHUs.
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