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Abstract. The article reveals the importance, necessity and benefits of applying interactive teaching technologies in the process of
training the future foreign language teachers in higher educational establishments. Interactive teaching technologies are determined
as an effective factor of forming the future foreign language teachers’ professional communicative competence as well as efficient
means of intensifying the learning process and way of increasing the level of foreign language training. Using appropriate interactive
teaching forms and methods, based on a democratic style of teaching interaction and aimed at developing students’ creative abilities,
guides the latter on the work that stimulates their activity and ingenuity as well as promotes the process of multilateral
communication. The most appropriate forms and methods suggested in the article are the following: role-playing games, lectures-
dialogues, battle-discussions, “Round table”, “Select the position”, project method, language portfolio, trainings and others. It is em-
phasized that using interactive technologies in training the future foreign language teachers will be effective if the content of the edu-
cational process overlaps with the students’ future professional activities.
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Introduction. One of the key points of the Bologna Dec-
laration, the European educational community consoli-
dates around, is expanding mobility and ensuring the em-
ployment of graduates whose knowledge and skills must
be applied and practically used. Regarding methods of
teaching foreign languages it means the teachers and
methodists’ gradual comprehension of advantages of in-
teractive methods and technologies, in which there laid
the developmental potential, in particular: ability to de-
velop the students’ critical thinking and imagination, en-
rich and improve their general communication culture and
social behavior. Interactive technologies of teaching for-
eign languages create necessary conditions for the devel-
opment of the future foreign language teachers’ profes-
sional communicative competence as well as formation of
their skills to make collective and individual decisions
aiming to educate active members of the society.

Modern educational establishments are called to pro-
vide implementation of new approaches to education en-
suring development of the future professionals’ commu-
nicative, creative and professional competencies and
stimulating their need in self-education on the basis of
content and organization of educational process. Thus, to
form the students’ professional communicative compe-
tence through the development and improvement of all
kinds of speech activities ( reading, speaking, writing and
listening/auding) is the aim of teaching foreign languages
in the higher educational establishments.

One of the obstacles, that occurs in the way of success-
ful mastering a foreign language in higher educational
establishment, is students’ insufficient and sometimes
really low motivation to learning the language. Hence,
interactive technologies, aimed at creating comfortable
learning environment, in which every student feels his
success and intellectual ability, present particular interest.
In the basis of the educational process there is productive
communication and cooperation directed to common solv-
ing the problems, forming the abilities to allocate the im-
portant, set goals, plan activities, distribute functions and
responsibilities, think critically, achieve significant re-
sults. Therefore, in our opinion, it is necessary to intensify
the process of training the future foreign language teach-

ers by means of using appropriate interactive technolo-
gies.

An overview of recent publications on the topic. In-
teractive training has been the subject of study of many
scientists. Interactive technologies include discussion,
game and training learning. Discussion requires students’
abilities to express their own extensive and reasoned
statements as well as ability to listen to others’ points of
view. This form of teaching and efficiency of its imple-
mentation in the process of training students are thorough-
ly investigated by many scholars, namely O.Pometun,
V. Okon, V. Yahupov, L. Alekseieva, Yu.Semenchuk,
V. Svyrydiuk, H. Boretska.

One of the practical interactive methods, that can be
used in training the future foreign language teachers and
improving their communication skills and habits, is exer-
cise. The opinions of the scientists who dealt with the role
of exercise in teaching foreign languages worth attention.
Thus, N.Gez, M. Liakhovytskyi and A. Myroliubov
prove that exercise is organization of interrelated activi-
ties set in the order of increasing language and operating
difficulties considering the sequence of forming speech
abilities and skills in various types of speech activity [3,
p. 234].

Scientists T. Borodina, M. Mahmutov,
Yu. Pohotynskyi were interested in the issue of problem
teaching manifested in students’ acquisition of knowledge
as a result of independent work on solving a problem task.

Theoretical aspects of creating speech portfolio by the
students are revealed in the works of many foreign and
domestic  authors, in particular V. Zagvozdkin,
I. Kalmykova, M. Ostrenko, T. Novikova, H. Barrett,
E. Book and others. Patterns of using language portfolio
in teaching foreign languages can be found in the works
of N. Galskova, D. Isaieva, |. Osadcha, Ye. Polat.

Before proceeding to a thorough review of interactive
teaching technologies it is worth to find out the original
nature of the phenomenon and compare it with generally
known, traditional approaches to teaching. The first most
comprehensive description of the system of methods pre-
vailing in the 1960s gave Ye. Golant, who suggested the
classification according to the level of students’ activity.
He singled out the active and passive models depending
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on the students’ participation in educational activities. It
is understood that the term “passive” is conventional,
since learning, anyway, involves a certain level of cogni-
tive activity of the subject — the student, otherwise
achievement of results, even minimal, is impossible [4, p.
107].

In his classification Ye. Golant probably used “pas-
sive” to define low level of students’ activity, mainly re-
productive one, while their independence and creativity
are completely absent. In the passive learning model stu-
dents act as the “objects” of training, i.e. they have to
learn and reproduce material given them by the teacher or
textbook. Appropriate teaching methods are those in
which students only listen and watch (lecture-monologue,
reading, explanation, demonstration and reproductive
interrogation of students). Students typically neither inter-
act with each other nor they do any creative tasks.

Active learning model provides methods that stimulate
students’ cognitive activity and independence. Students
act as the “subjects” of training being engaged in doing
creative tasks as well as dialogues with the teacher. Basic
methods developing students’ creative thinking are: self-
study, problem and creative tasks (often home), students’
questions to the teacher and vice versa. Interactive train-
ing as a variety of the active one, having its own peculi-
arities and characteristics, should be added to this classifi-
cation.

Scientific use of the term “interactive pedagogy” was
introduced in 1975 by the German researcher Hans Fritz.
In his studies he determined the aim of the interactive
process as changing and improvement of its members’
behavior. Analyzing his own and partners’ feedback, the
participant changes his behavior pattern and assimilates it
consciously. This allows to consider the process of inter-
active methods as interactive education. Linguistic mean-
ing of the word “interactive”, represented by foreign dic-
tionaries, explains the concepts of “interactivity”, “inter-
active” as interaction of what interacts and influences
each other [1].

Interactivity in learning can be explained as interoper-
ability, learning in the mode of conversation, dialogue,
action. So, in the literal sense the method in which a stu-
dent is a participant who carries out something: speaks,
manages, models, writes, draws and the like. He acts not
only as a listener and observer, but takes an active part in
what is going on, actually making the phenomenon [11, p.
87].

Muradova N. proves that interactive learning is learn-
ing immersed in the process of communication. To im-
prove the efficiency of the learning process three compo-
nents of communication are needed, namely: communica-
tive (transmission and preservation of verbal and nonver-
bal information), interactive ( interaction in joint work)
and perceptual (perception and understanding of a person
by another person) [6]. Hence, interactive teaching meth-
ods is based on a democratic style of pedagogical interac-
tion.

Pometun O. believes that interactive technologies can
be considered as those undertaken by active cooperation
of students in the learning process. Based on the contribu-
tion of each participant, engaged in doing common af-
fairs, they allow to receive new knowledge and organize
corporate activity, beginning from individual interaction
of two or three persons among themselves to broad coop-
eration of the many [8; 9].

The aim of the study is to review and analyze the in-
teractive teaching technologies and their impact on the
effectiveness of forming the future foreign language
teachers’ communicative competence.

The main body of the article. In our opinion, the es-
sence of interactive learning lies in mutual learning, group
form of the educational process envisaging the implemen-
tation of active group learning methods in order to solve
didactic problems. The teacher, thus, performs the func-
tions of the assistant, adviser, organizer of the work and
becomes one of the information sources. However, both
students and teachers act as equal subjects of the educa-
tional process. Interaction comprises domination of any
participant, thought, opinion over others but takes into
account specific experience and practical application. In
the process of dialogue studying students learn to think
critically, solve complex problems by analyzing relevant
information and circumstances, evaluating alternative
views; to make thoughtful decisions, participate in discus-
sions, communicate with other people.

Process of multilateral communication is promoted by
using appropriate interactive teaching methods, based on
a democratic style of teaching interaction aimed at
developing students’ creative abilities, and guide the latter
on activities that stimulate their activity and “ingenuity”.
These include the following interactive forms of work:
role-playing games, lectures-dialogues, battle-discussions,
“Round table”, “Select the position”, project method, lan-
guage portfolio, trainings, debates and others.

It should be noted that the use of interactive learning in
teaching foreign languages in higher educational estab-
lishments will be effective if the content of the education
process overlaps with the students’ future professional
activities. Teacher should consider the level of the stu-
dents’ proficiency as well as the level of formation of
their communicative skills. It is essential that theoretical
knowledge in the process of active learning becomes con-
scious so that the students could develop and make per-
fect not only language knowledge but connect it with their
future professional activities.

Priority in mastering foreign language communication
skills and habits belongs to communication with native
speakers and creating foreign language environment
based on the use of simulated professionally designed
situations of real touch with friends, colleagues and col-
laborators in the process of teaching foreign languages.
The result is updating the formation of students’ foreign
language communicative competence and capacity for
creative application of acquired knowledge of a foreign
language in the conditions of interactive learning. This
approach promotes optimization of not only the future
foreign language teachers’ professional training by organ-
izing professionally focused foreign language communi-
cative interaction but reveals their fundamental and poten-
tially significant qualities in the study of special disci-
plines, development of critical (estimating) and produc-
tive thinking and active educational position as well as the
future foreign language teachers’ readiness to using inter-
active technology in their professional careers.

The technology of using interactive learning is a grad-
ual, logically built process of applying active learning
forms, from the simplest to more complex ones; it com-
prises assimilation of playing techniques by introducing
them to the practice of conducting lessons and increasing
use of playing situations, discussions, debates, final ses-
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sions on the topic held in the form of games. Thus, the use
of role-playing games, in which students communicate
either in pairs or in groups, not only allows us to make
classes more diverse but enables students to demonstrate
speech independence, realize communication skills and
speaking habits. Students can help each other,
successfully correct their interlocutors’ expressions, even
if the teacher does not give such a task. Participants of
role-playing games can perform different roles while their
task is to solve the problem situation. These series of
problem tasks open the possibility of using a foreign lan-
guage for everyday communication as well as for solving
professional problems. Providing formation of the appro-
priate kinds of speaking activity they help realize the
basic function of learning a foreign language in higher
educational establishments — formation of students’ pro-
fessional communicative competence. Creating problem
situations, the teacher should mind the tasks so that they
were not stereotyped, but could meet the students’ current
knowledge and intellectual capacity, reflect the real situa-
tions of professional activity, present the problem under
the unexpected angle, relate to the topic of the lesson and
text students read as well as the grammar they worked
out. Carrying out these tasks students can practically un-
derstand the information presented in the text, activate
and enrich lexical and grammar material.

Lecture-dialogue is an interactive form of teaching
foreign languages, characterized by the replacement of the
educational paradigm of the system focused on the
teacher as a “repeater of knowledge by the one focused on
the student, according to which the teacher acts as
organizer of educational activities, and the model of stu-
dent’s behavior changes from passive learning to active
research and self education. Pedagogical interaction of
teachers and students as the subjects of pedagogical
activity, that contributes to students’ independent search
of optimal solutions, development of critical and logical
thinking, initiative and creativity, is typical for this form
of conducting lessons.

One of the useful and quite effective type of classroom
activity is creating discussions in English, the subject of
which can vary. It is advisable to create professionally
oriented discussions dealing with students” future
profession and making them use appropriate vocabulary.
Battle-discussions, aiming to create simulated educational
environment and using English both as a goal and means
of learning, can be suggested as an example of practical
lessons and seminars on special disciplines. While having
such discussions students are divided into three sub-
groups: the first subgroup is to present the lesson or its
fragment, conducted according to traditional methods of
teaching; the second one presents the lesson on the same
subject but conducted according to the up to date teaching
approaches; the third subgroup is experts (the jury) who
carefully observe the conduction of the lesson as well as
further debate and make their “verdict”. The teacher takes
the role of organizer of communication, formulates the
questions, pays attention to the participants’ original
opinions and controversial issues, assists in the resolution
of tense moments arising during the debate.

Competitive spirit of cheerful interaction between stu-
dents and teachers, accompanied by the optimistic mood
on both sides, dominates at the lesson of the type. The
relationships are built on the principles of cooperation,
mutual help, goodwill; team members like to participate

in common affairs and spend free time together; approval
and support dominate in relationships but criticism is ex-
pressed only with good wishes. Classes are held in the
atmosphere of fair and respectful attitude to all partici-
pants who, in turn, demonstrate integrity, honesty, hard
work, activity and energy. What deserves special attention
is that individual members’ progress and failure cause
empathy and sincere sympathy to all members of the
group. Thus, mutual affection, understanding and cooper-
ation dominate in the relationship between microgroups
within the team. These show that the formation of the
future foreign language teachers’ professional communi-
cative competence is significantly affected by the friendly
psychological climate.

“Round table” is a kind of group resolving the issues
characterized by a certain order and sequence of the par-
ticipant’s statements as well as equal rights and positions
of all those present. It is a simpler and gentler debate form
than discussion, debates, brainstorming, dispute or more
complex forms such as public hearings and analysis,
problem seminars. “Round table” can be carried out in
various situations and for different purposes, for instance:
when some problem is expected, to generate new ideas
and discuss the existing ones, to sum up some events, etc.
“Round table” is effective at different stages of solving
problems — either at the stage of identification or during
the search for solutions. The method significantly differs
from other forms of social dialogue by selecting partici-
pants. The definition of it states that all members have
equal rights and positions, there are neither leaders and
employees nor lecturers and students at the “round table”.
All those present are considered to be experts of the issue
under discussion. The invited can be divided into two
groups: those who are familiar with the problem and those
who it directly relates to. Participants, through mutual
discussion, have the opportunity to take a fresh look at the
issue and see it out in a different context as well as to pre-
sent their personal position and hope to lobby for their
own interests publicly.

Interactive training method “Select the position” en-
courages students to taking certain thoughts, opinions
and, that is essential, to arguing their choice and point of
view. “Scale of the ideas” method trains the ability to
formulate students’ own opinions, defend their position.
As the arguments in this case it is important to involve
science-based concepts and theories and use one’s own
life experience.

Project method is worth mentioning since it involves a
certain set of teaching and learning means and students’
activities that allow to solve a particular problem as a
result of independent cognitive actions and involve the
presentation of the results in the form of a specific prod-
uct of the activities. As educational technology it is a set
of research, exploration and problem methods that are
inherently creative [7].

In project work students are involved in search training
and cognitive activities created by the teacher. The tech-
nology enables the formation and development of stu-
dents’ search and research, communicative, technological,
informational competences; it also forms their creativity,
stimulates intellectual activity, develops communicative
skills, helps to build interdisciplinary communication,
teaches to use information and telecommunication tech-
nologies in the process of studying a foreign language,
helps to master group work skills, creates social mobility.
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Moreover, all these increase the students” motivation be-
cause, in this case, learning the language is not the aim
but a means of creating the final product of the activities.
Even the weakest students can fully prove themselves
performing the feasible tasks, and as a result, each student
contributes to the creation of the project.

Using language portfolio in the classroom is a practical
implementation of the common European concepts which,
in O. Karpiuk’s opinion, always helps to solve a number
of problems, such as practical implementation of the per-
spective educational ideology in the field of foreign lan-
guages; providing the students with reliable and afforda-
ble tools for determining their achievements in mastering
foreign languages and further improvement of their
knowledge and skills; giving the teachers an opportunity
to evaluate each student’s level of achievements in learn-
ing foreign languages and making, if necessary, correc-
tions in their teaching activity; providing the human with
social mobility within united Europe; developing and
maintaining everyone’s motivation to language learning
throughout the life [5, p. 213].

At present trainings, as a means of students’ adaptation
to professional activity, reprogramming their behavior
and activity, received wide recognition and implementa-
tion in various areas of students’ activities. Training tech-
nology is an alternative to the traditional model of educa-
tion, organized according to the principle of transferring
the prepared material, - checking its assimilation by the

students [10, p. 22]. The essence of the technology is not
to provide the participants with a certain amount of
knowledge but update their creative potential. Therefore,
the only way of removing the contradiction between the
modern education system and economic realities is im-
plementation of training technologies in the educational
process of the higher educational establishments.

All the above mentioned interactive methods are aimed
at developing students’ cultural communication and form-
ing their personality that is characterized by a creative and
axiological potential and good at using technologies of
creative self-development, self-improvement and self-
actualization.

Conclusions. Therefore, interactive learning technolo-
gies in teaching foreign languages require development of
communication skills, habits of working in pairs and
groups, arguing and debating skills i.e. formation of the
future foreign language teachers’ professional communi-
cative competence. In general, interactive learning to
communicate in a foreign language creates a cumulative
effect manifested in forming the ability to cooperate, the
productivity of which is characterized by the change of
interaction strategy, opportunity to engage students in
learning interaction and character of group interaction.
Future foreign language teachers’ professional communi-
cative competence is determined by the change of com-
munication style, comprehension of the communication
barriers, nature of solving communication problems.
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HNHTepakTHBHBIE TEXHOJIOTHH 00ydeHHs] Kak I dexTuBHBbINH (akTop popMupoBaHUs npodeccHOHATbHOI KOMMYHHKATHB-
HOIf KOMIIETEHTHOCTH OyAYIINX yUUTe/lell HHOCTPAHHOIO SI3bIKA
H. E. Knak
AHHOTanus. B crathe packpbeIBaeTCsl BAXXHOCTH, HEOOXOMMOCTE U IIPEHMYIIECTBA TPUMEHEHHS HHTEPAKTUBHBIX TEXHOJOTHIT 00y-
YeHHS B MPOIECcCe MOATOTOBKY OyAYIINX yInTeIell HHOCTPAHHOTO S3bIKa B BRICIINX YI€OHBIX 3aBe/ICHUSIX. FIHTepaKTHBHbBIE TEXHO-
JIOTHH O0Y4YeHHsI ONpeAeNIoTces Kak 3P deKkTuBHEI dakTop GopMUpOBaHUS MPOPECCHOHATPHON KOMMYHHKATHBHONW KOMIIETEHTHO-
cTr OyAyIUX yduTeneil HHOCTPaHHOTO S3bIKA, CPEACTBO AKTHBU3AINH yIeOHOTO MpoIecca U CIIoco0 MOBBIMICHHS YPOBHS O0yUEeHUS
HHOCTPAHHOMY SI3BIKY.

Knrouegvie cnosa: unmepaxmusnsie mexnono2uu 00y4enus, uHmepakmugHsle Memoovl, OyOywuil yuumens UHOCMPAHHO20 A3bIKA,
npogeccuoHanbHas KOMMYHUKAMUBHAS KOMNEMENMHOCIb, UHOA3bIYHOE 00ujeHUe, OeamelbHOCHb, HABLIKU, YMEHUS.

InTepakTHBHI TEXHOJIOTIi HABYAHHA SIK e()eKTHBHMIT YMHHUK (opMyBaHHS mpodeciiiHoi KOMyHIKATHBHOI KOMIIETEHTHOCTI
Maii0yTHiX yuHTeJiB iHO3eMHUX MOB
I. €. Knak
AHOTamisi. Y CTaTTi pO3KPHUBAETHCS BAXKINBICTh, HEOOXIIHICTD Ta TIEpEBAard 3aCTOCYBAHHS IHTEPAKTUBHHUX TEXHOJIOTiH HAaBYAaHHS y
IpoIieci MArOTOBKH MalOYTHIX YYHUTEINIB iHO3eMHOI MOBH y BHIIMX HaBUAIGHHX 3aKianaX. [HTepakTHBHI TEXHOJOT] HAaBYaHHS BH-
3HAYAIOThCA K e(DEeKTHBHUI YMHHUK (HOpMyBaHHS MpPOQeciiHOi KOMYyHIKATHBHOT KOMIIETEHTHOCTI MallOYyTHIX YYUTEINIB iHO3EMHOT
MOBH, 3aci0 aKTUBIi3allil HABYaJBHOTO MPOLIECY Ta CIOCIO MiBUILCHHS PiBHS HABYAHHS iHO3EMHOT MOBH.

Knrouosi cnosa: inmepaxmueni mexnonozii Haguans, iHmepakxmueHi Mmemoou, Matuoymuiil 6uumeins iHO3eMHOT MOGU, npogecitina
KOMYHIKAMUGHA KOMNEMEHMHICMb, IHWOMOBHE CRIIKY8AHHSL, OISIbHICIb, HAGUYKU, GMIHHSL.



