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Abstract. The research is relevant due to the aging of teaching staff, parents and society’s concern, students’ intellectual
development, building of their spiritual and moral values, and the controversy of the issue of the ideal personality involv-
ing his/her professional characteristics or competency and career success, approved by the society, with a happy family
life. The concept of ‘social intelligence’ has been analyzed, though before its meaning has often been limited to the chain
enumeration of its features in relation to certain research areas or discourse. The functions of social intelligence have
been specified. The link between social intelligence as a social reality cognition and social competence as a result of this
cognition has been verified. The importance of emotional intelligence for successful life has been proved. The author
suggests social intelligence and social competence as one of the landmarks of learning process development being in the
direct relation to the system of higher, postgraduate education, as teachers tackle complex issues of social importance

every day.
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Target setting. All social institutions experience
social and economic changes, and in the sphere of
education in particular. On the one hand, the prob-
lem of pedagogical personnel aging is in the focus
of attention (23 percent of all the teaching staff are
at retirement age), on the other hand, the question
which has remained debatable is the following:
which way is more efficient — narrow specialist
training or competent expert training, training a suc-
cessful, socialized and happy personality.

Scholars and experts in the sphere of education
and state administration, ordinary citizens (foremost
parents) are concerned about the fact of how and
who teaches schoolchildren and students, to what
extend their knowledge will be in demand for na-
tional economy, whether it is possible to get a post-
graduate degree and what young specialist or teach-
er should look like today. According to the tele-
phone questioning data of Gorshenin Institute on
“Protection of Children’s Rights in Ukraine”, held
29 — 31 May, 2012, every second citizen in Ukraine
(50,8%) expressed the opinion that good education
is most essential for the children. One third of polled
consider that it is important to bring up honest and
kind children (38,6%), to set them in the healthy
way of life (36,7%). About fourth of respondents
consider important to teach children courage, firm-
ness, ability to defend themselves (23,8%). Other
opinions concern mastering a profession that “al-
ways gives the slice of bread” (22,8%); teaching
self-discipline, industriousness, good organization
(18,6%); developing mental skills (16,4%); forming
the ability to adapt to circumstances (11,5%); devel-
oping business skills (10,8%); familiarization with
the democratic values (6,2%); teaching tolerance
(5,7%); teaching sincere belief in God (4,8%). The
answer “something else” was given preference by
6,2% respondents, and 4,7% failed to answer this
guestion. Thus, we see that parents are concerned
about intellectual development of schoolchildren
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and by teaching children mankind values which are
spiritually common to all.

The search of ideal attracts social attention to the
problem of pedagogical personnel training. Progres-
sive changers and achievements in all the spheres of
human activity and society predetermine the guiding
lines of educational process at higher school. One of
such guiding lines there can be defined as social in-
tellect and individual social competence.

Researches of current importance. The issue
of social intellect has been in the focus of attention
of such foreign and home scholars as
K. Abulhanova-Slavska, H. Eysenck, N. Aminov,
U. Babayeva, D. Veksler, G. Gardner, J. Gilford,
U. Yemelianov, N. Kudriavtseva, V. Kunitsina,
0. Lunyova, E. Myhailova, M. Molokanov,
G. Olport, M. Saliven, R. Sternberg, E. Thorndike,
D. Ushakov, T.Hant, A. Ujaninova, etc. Different
views on social intellect show an enormous amount
of unsolved questions in this sphere. Social compe-
tence, different aspects of individual social compe-
tence evolution have been studied by such home and
foreign scholars as of V. Baidenko, R. Gryskkova,
I. Zumnya, U. Kunning, B. Creme, V. Kunitsina,
V. Landsheer, G. Rot, B. Runde, B. Seid,
B. Shpinat, G. Shotmeer etc. The core, contextual
and structural characteristics of social competence
have been covered in scientific works of
S. Goncharov, V. Kunitsina, V. Pervutynskyi etc.
Even taking into account the research of
0. Bodalyov, V. Kunitsina, V. Pervutynskyi and
some others, the question of correlation between so-
cial intellect and social competence has been only
partly examined.

The aim of the article is to investigate the corre-
lation between social intellect and individual social
competence.

Basic material exposition. The concept “social
intellect” appeared in 1920 in Harper’s in the article
by E. Thorndike (Thorndike, 1920). The scholar as-
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serted that there are three types of intellect, an ab-
stract intellect (ability to understand abstract verbal
and mathematical symbols and perform certain ac-
tions with them), concrete intellect ability to under-
stand notions and objects of the material world, per-
form actions with them) and social intellect (ability
to understand people and cooperate with them) (Af-
ter [4]). Emphasizing the value of social intellect in
the professional activity, the scholar claimed, that
the best mechanical engineer can fail as a leader
through the shortage of social intellect.

In 1937 G. Olport suggested his own definition
of this concept (After [4]). The results of our analy-
sis considering the interpretation of concept “social
intellect” give an opportunity to assert that in differ-
ent times the supporters of different psychological
schools interpreted this notion in their own way. In
particular as:

— foresightedness in interpersonal relations and abil-
ity to behave wisely in human relations (Thorndike,
1920);

— special ability to evaluate people correctly, predict
their behavior and provide adequate adaptation in
interpersonal relations; as separate ability, that is in-
cluded into the set of personal qualities contributing
to the best understanding of others (G. Olport,
1937);

— ability to get along with other people (Moss F. &
Hunt T., 1927);

—ability to deal with others (HuntT.,
knowledge about people (Strang R., 1930);

— ability to get along with others, ability to put one-
self in somebody’s place (Vernon P.E., 1933);

— ability to estimate senses, mood and motivation of
acts of other people critically and correctly
(Wedeck J., 1947);

—the adaptation of individual to human existence
(Vechsler D., 1958).

J. Gilford group researches of social intellect
contributed to the development of psychological
idea of social intellect. N. Cantor and J. Kihlstrom
claimed that the separation of two different aspects
of social intellect, such as understanding of people
behavior and adaptive cooperating with other peo-
ple, played an important role in this process (Cantor,
N., Kihlstrom, J.F., 2000).

One of the prime examples of the cognitive ap-
proach to intellect study is the theory of “plural in-
tellects” suggested by G. Gardner. The scholar as-
sumed that intellect is not a unitary cognitive ability
and distinguished eight different types of intellect.
G. Gardner marked that social intellect is in correla-
tion with interpersonal intellect that in its turn is
“based on the major ability to notice differences be-
tween people, to be more exact, contrasts in their
mood, temperament, motivations and intentions”.
These abilities in their complexity are typical of
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teachers, physicians, parents, and also religious and
political leaders [1, 32]. Thus, the development of
social and interpersonal intellect as a characteristic
of competence is important for teacher’s personality.

Further researches followed the path of matching
individual differences with the description of deci-
sion making processes. We consider appropriate to
pay attention to the statement of H. Eysenck about
the existence of biological, psychometric and social
intellect [12]. According to his opinion, 70% psy-
chometric intellect depends on biological and 30%
on the factors of environment (education, culture,
social and economic status). For this reason intellect
may be referred to as a fundamental property, and
the variety of its behavioral displays may be referred
to as consequences of its nature. H. Eysenck sug-
gests estimating social intellect examining individu-
al ability of psychometric intellect 1Q application
for social adaptation. At the same time, Russian
psychologies, in particular V. Druzhinin proposed a
model of range to correlate individual features and
mental codes, and M. Holodna claims the necessity
of ontological approach in the research of individual
intellectual characteristics.

In researches of N. Cantor (1978) the fundamen-
tal notion for the interpretation of social intellect is
“individual cognitive basis”, that can be defined as
declarative and operative (procedural) knowledge
(presentation, personal remembrances and rules of
interpretation, and also experience and certain ap-
proach of individual to the problems of social life)
that an individual applies to interpret events and
create plans in the situations of everyday life. This
repertoire of knowledge is determined as a social in-
tellect (After [4, 464]).

The conception of social intellect of
S. Kosmitsky and O. John (1993) attracts our atten-
tion, in accordance with it seven components form
two groups: “cognitive” (estimation of prospects,
understanding of people, knowledge of social rules,
openness in relationships with others) and “behav-
ioral” (ability for interpersonal relations, social ad-
aptation, warmth in interpersonal relations (After
[7].). This conception represents the features of so-
cial intellect as a phenomenon clearly enough, in
fact the very interaction of cognitive and behavioral
factors contributes to the efficiency of this phenom-
enon in the practical use (N. Pylypenko).

In home researches U. Emelyanov (1987) is
credited for the first attempt to define social intel-
lect, which he considered closely connected with the
concept of “social sensitivity”.

An integral conception of social intellect was
worked out by V. Kunitsina. In accordance with it
social intellect is an independent psychological phe-
nomenon, which is multidimensional with a compli-
cated structure. It’s a global ability “that emerges on
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the basis of complex of intellectual, personality,
communicative and behavioral characteristics, in-
cluding the level of power material well-being of
processes of self-regulation; these characteristics
stipulate the prognostication of interpersonal situa-
tions development, interpretation of information and
behavior, readiness to social cooperation and mak-
ing decision”. Such ability allows reaching harmony
with an environment. In relation to social intellect,
in the opinion of V. Kunitsina, it involves the fol-
lowing aspects:

— communicative and personality potential (complex
of properties, that facilitate or bother communica-
tion, serving the basis of such integral communica-
tive properties as psychological cooperativeness and
communicative compatibility; it is a basic bar of so-
cial intellect, that plays a key role forming the long-
term mutual relations oriented on the prospect of
development and positive interaction);

— characteristics of consciousness (sense of self-
esteem, freedom from complexes, superstitions,
low-spirited impulses, openness to new ideas);

— social perception, social thinking, social imagina-
tion (capacity for understanding and design of the
social phenomena, understanding of people and rea-
sons which cause these phenomena);

— energy characteristics (psychical and physical en-
durance, activity, stamina).

V. Kunitsina distinguishes the basic functions of
social intellect. They are: providing of relevance,
adaptivity in changing environment; forming the
program and plans of successful cooperation in tac-
tical and strategic directions, decision of current
problems; planning of interpersonal events and
prognostication of their development; motivational
function; expansion of social competence; self-
development, self-knowledge, self-training [4].

The correlation of social intellect with social
competence, specified by V. Kunitsina, is important
for our research. In her opinion, these concepts can
be estimated examining such properties of mature
personality, as relevance, independence and authen-
ticity. As well as O. Bodalyov, V. Kunitsina refers
to social intellect as cognition of social reality, and
social competence is referred to as a product of this
recognition. The scholar determines their common
features as providing the possibility of adequate ad-
aptation in the conditions of social changes; provid-
ing the correct estimation of situation, acceptance
and implementation of faultless decisions; having
guantitative characteristics and levels that can be
measured.

V. Kunitsina specifies also the differences, in
particular, content features and functions of these
phenomena. The fact that attracts attention empha-
sized by the scholar is the following: the less eval-
uation stereotypes of social competence a man has
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in his consciousness, the higher and more integrated
is his social intellect, the more differentiated is his
perception, the more adequate is his understanding
of himself and others. Nevertheless the more stereo-
types a man keeps and uses in his consciousness, the
simpler it is for him to behave in different typical
social situations [4]. Taking into account this fact, it
is important for development of social intellect of
teachers to overcome some stereotypes that result in
the decline of motivation in professional activity,
development of social competence.

In the late 90th there was an opinion in science,
that for successful realization of personality in life
and activity of major importance is his ability to co-
operate effectively with surrounding people in the
system of interpersonal relations, ability to orient in
social situations, to determine personality features
and emotional states of other people correctly, to
choose the adequate methods of communication and
realize all these abilities in the process of coopera-
tion. These ideas emerged as a result of emotional
and social intellect studies.

The study of the Russian scholars, in particular
of N. Kudryavtseva, O. Lunyova, D. Ushakova and
others are of interest for the interpretation of the is-
sue of social intellect. Thus, in the studies on corre-
lation of general and social intellect
N. Kudryavtseva (1994.) employs the concept of in-
tellectual potential, which is referred to as a group
of psychical properties and mechanisms that deter-
mine the progressive changes of intellect [8]. Its key
elements are defined as intellectual status, cognitive
motivation, ability to self-reflection and self-
determination, and mental capacity. On the basis of
her own studies the scholar distinguished the inte-
grative index of intellectual personality potential —
“intellect unity”, that represents the key components
of intellectual development mechanism, increase of
coincidence on the levels of personality: general in-
tellect (ability to solve tasks on interpersonal levels),
social intellect (ability to solve problems on inter-
personal levels), reflection (index that balances the
development of intellect).

Thus, social intellect, according to the concep-
tion of N. Kudryavtseva, can be defined as an ability
to rational, mental operations the objects of which
are the processes of interpersonal cooperation. The
individual is characterized as psychologically au-
tonomous and independent, that allows him to resist
the pressure of people and circumstances. An im-
portant component in the structure of social intellect
is the self-appraisal of personality. And among the
determinants causing quality changes in the devel-
opment of social intellect, the author distinguishes a
motivational component (After [4]). Thus, to devel-
op the social intellect of teachers they should be en-
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couraged and motivated supporting their achieve-
ments.

O. Lunyova outlines the content and functions of
the concept “social intellect” as individual and in-
terpersonal phenomenon, integrating the processes
of cognition of social reality, personality descrip-
tions and mechanism of adjusting of personality ac-
tions, determines his behavior in social interactions
[5].

Special attention is deserved by the structural
dynamic theory of the Russian psychologist
D. Ushakov, in accordance with which the individu-
al adult or child intellect features in the kind, they
are fixed in the research process do not remain an
unchanged invariant, but are altered in the process
of life according to certain laws. It is the author’s
opinion that exactly these laws of forming individu-
al features must be in the focus of study of individu-
al differences of intellect psychology. It refers to so-
cial intellect, as “social intellect, as we understand it
as an intellect, is an ability for social phenomena
cognition, that only involves one of the components
of social abilities and competence, but does not con-
clude the agenda” [10]. Only at these terms, in the
scholar’s opinion, social intellect can be referred to
as one of the intellect types,... “forming together
with the rest of them a capacity for the higher type
of cognitive activity — generalized and mediated”
[10, 18]. However, for the decision of this task in re-
lation to prognostication of personality success on
the further stages of development, other approaches
are worth consideration. Thus, it is possible to state,
that we lack clear and unambiguous views on the
essence of concept “social intellect”. In scientific re-
searches, we came across with its interpretation as a
variety of general intellect (Binet, Spirman), as a
general intellect type (Veksler), as an integral ability
to communicate with people. It is important to state
that in foreign and home researches the concepts
“social intellect” and “social competence” are often
combined, united, in fact “both phenomena give
possibility to adapt in the conditions of social
changes, provide the objective estimation of situa-
tion, acceptance, implementation of decisions” [2].

The level of personality social intellect, as
D. Ushakov states, depends on: forming potential
that is apparent on the level of general intellect; per-
sonality, first of all emotional, features, that more or
less, bring over individual to communication with
other people and their cognition; depends on the life
of the individual (whether a man focused on cooper-
ating with other people or on individual practice).
Among the characteristic structural features of so-
cial intellect distinguished by D. Ushakov are con-
tinual character; non-verbal representation; loss of
exactness of social evaluation in the process of ver-
balization; forming is in the process of implicit stud-
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ies; use of “internal” experience, as it is the “inter-
nal” experience which supports in social coopera-
tion, and is the very aspect that fully distinguishes
social intellect from other types of intellect [10, 17].

Following D. Ushakov [9, 222], we are con-
vinced, that there are other characteristics essential
for success in the life besides intellect; an important
role is often played by a case, and in addition, there
are situations in which excessive intellect is contra-
indicated. Any teachers questioning shows a mental
tendency in accordance with which it is enough to
have subject knowledge, be demanding, persistent in
decision making realization for successful pedagog-
ical activity. At the same time, frank answers of stu-
dents from the eighth form to two questions: “Les-
son of what teacher would you like to skip and
why?” and “What teacher would you like to conduct
a lesson instead of a skipped one and why?” repre-
sent quite another picture. From 106 polled — 96 ex-
pressed a wish to skip the lesson of chemistry and
79 wished to have the lesson of physics, instead.
The students expressed the following opinions:
“Every lesson of chemistry spoils our mood”; "Her
lessons make my heart sink — she is just about to ask
me and shout at me”; “The teacher of physics al-
ways understands us and never offends”; “Even if
you did not learn the lesson, you know that the
teacher of physics will never humiliate you before
others and will not scold, as others”; “We feel that
the teacher of physics loves us and does not want to
distress with cutting remarks". The results of ques-
tioning also showed one very important circum-
stance: it turned out that the teacher of chemistry
had got most of voices as an experienced specialist,
as most intellectual authority and at the same time
nobody loved her, students were afraid, and that is
why made bad progress in her subject. Oppression
of natural needs of children in self-esteem, dividing
the class into “good” and “bad” when the only crite-
rion is success in studies sooner or later can abso-
lutely Kill the cognitive needs of children, their edu-
cational activity.

At the same time, the problem of interpersonal
cooperation between teachers and students remains
one of the urgent for modern school. It is not all the
same for student, parents, and state on the whole
who gives knowledge. Our educational life asserts,
as V. Zots states, that it’s not the mind cunning (tac-
tical resources) to dot one's “i's” but wisdom (vital
values) [3]. A modern student requires from the
teacher abilities for changes, use of flexible peda-
gogical technologies, permanent search of new
forms, continuous self-perfection. This situation in-
troduces new requirements, and additional tension
into teacher’s activity. Teachers must take this into
account and try to change stereotypes for further
successful development and self-realization.
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It is impossible to set aside the opinion of
D. Ushakov that in a profession people already ap-
pear to a certain degree to have equal intellect.
However, as the scholar states, people with insuffi-
cient cognitive development do not choose difficult
professions or are screened on the way [10]. Taking
into account the above-mentioned, the results of
Russian scholars N. Aminova and M. Molokanova
research (1992) are important. They studied the cor-
relation of social intellect with the professional ori-
entation of personality. The results of analysis of
modern psychologists’ researches cover the idea that
expansion of testable personality properties range,
including personality emotional sphere and capacity
for effective interpersonal cooperation to this list,
gives an opportunity to get more exact picture of
personality mental potential.

Moreover, as A. Savenkov states, special exper-
iments manifested that many children and adults,
that did not show high results after the special tests
(intellect, creativity or educational success), but
showed positive results on the parameters of emo-
tional and social development, appeared successful
enough in life and work. Their advantages in the life
progress often appear so dramatic, that are able to
provide not only social status, but even and to drive
them further to make them prominent.

However, as V. Yurkevitch asserts, referring to
his own researches and works of other authors, 95%
of intellectually gifted experience certain difficulties
of emotional intellect functioning. V. Yurkevitch
accents on the fact that this category of children are
characterized of “brightly expressed infantilism in
emotional sphere”, depressed interest in the activity
not related to getting knowledge, “difficulties in
communication with peers” etc. [11].

Just the same opinion is expressed in researches
by R. Riggio (Riggio RE, 1991). It was proposed to
conduct social intellect testing on the basis of six so-
cial skills: emotional expressiveness, emotional sensi-
tiveness, emotional control, social expressiveness and
social control. The scholar also used a test on the hid-
den ethic skills (when the knowledge of proper be-
havior is estimated in social situations). The fact that
attracts attention is that P.R. Riggio suggests to refer
to “social intellect” as “emotional intellect”. It is non-
random and they are inseparably linked with each
other. We can find the same opinion expressed by
A. Savenkov [7].

Approximately 80% of life success is provided by
so called non-cognitive factors such as emotional in-
tellect for instance. Such opinion is expressed by the
American psychologist D.Golman. In early 90s
D.Golman drew the attention of scholars and experts
to the issue of emotional intellect. He suggested inter-
preting it as self-motivation, resistance to disappoint-
ments, control above emotional flashes, ability to re-
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nounce pleasures, adjusting of mood and ability not to
give way to emotions interfere with the ability to
think, feel empathy and hope.

Special interest for our research of social intel-
lect evolution and social competence forming is pre-
sented by the idea of K.Jones and J.D.Day
(Jones K. & Day JD 1997), about the interaction be-
tween two characteristic factors of social intellect:
“crystallized social knowledge” (declarative and
knowledge on the basis of experience about the well
known social events) and “social and cognitive flex-
ibility” (ability to apply to social knowledge solving
unknown problems). In fact the change of econom-
ic, social terms of life pulls out new, unknown prob-
lems before teachers, which must be successfully
solved at different life periods by the teachers who
must behave as a role model.

That is the reason why the research by N. Cantor
and R. Harlow (Cantor N. & Harlow R., 1994) at-
tracts our attention. Taking into account transitional
life periods, in particular, transition from a college
to higher school, the scholars, managed to find the
method of individual differences assessment in hu-
man priorities determination.

The conclusion of A. Savenkov [6; 7] that people
formulate the plans of their actions, watch their pro-
gress, assess the results of their own activity, ad-
dress to their biographic memory to understand dif-
ferent reasons that caused their achievement and
possible alternative actions, appears important in
this context. When the vital job processing runs into
serious difficulties, people must revise the plans or
revise their plans and set them anew. Herein, in our
opinion, both optimistic constituent to teacher’s
mastery and optimistic ability of personality is re-
vealed.

Supporting A. Savenkova we consider that emo-
tional intellect can be examined as an element of so-
cial intellect. Three groups that describe the criteria
of the above-mentioned concept also deserve our at-
tention: cognitive, emotional and behavioral. Each
of these groups involve the following:

1. Cognitive: social knowledge is knowledge
about people, knowledge of the special rules, under-
standing of other people; social memory (names,
persons); social intuition, which refers to feelings
interpretation, mood interpretation, understanding of
people activity impulses, ability to perceive the be-
havior within the framework of social context; so-
cial prognostication, that is action plan formulation,
personal development control, reflection of personal
development and estimation of untapped alternative
possibilities.

2. Emotional: social expressiveness that is emo-
tional expressiveness, emotional sensitiveness, emo-
tional control; empathy — the ability to put oneself in
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somebody’s place (to overcome a communicative
and moral egocentrism); ability for self-regulation.

3. Behavioral: social perception, that is an ability
to listen to an interlocutor, sense of humor; social
cooperation — an ability and willingness to work to-
gether, ability for collective interaction, collective
creative work; social adaptation, that is an ability to
explain and convince others, ability to get along
with other people, openness in relationships with
others.

The scholar is convinced that these criteria ena-
ble to develop procedures of discovering and quanti-
tative assessment of social intellect parameters. It is
especially important that the conception of social in-
tellect fully represents its constituents and can be
helpful as the general program of its evolution of
educational activity.

Conclusions. Interpreting the content of the con-
cept “social intellect” most scholars confine them-
selves to enumeration of its features within the lim-
its of certain scientific approaches or their own rea-
soning. It can be explained by the structural and no-
tional complexity of the phenomenon, its internal
and external multi-contextuality. In most cases the
essence of the concept is referred to cognitive, be-
havioral and emotional aspects. There is a correla-
tion between a social intellect and social compe-
tence.

The problem of social intellect and social compe-
tence evolution is directly related to the system of
higher, postgraduate education as teachers have to
solve social problems every day.
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Bapeulcaﬂ E.B. B3auMocBs3b COIMATIBLHOI0 HHTEJIEKTA U CONMATbHON KOMIETEHTHOCTH JJUYHOCTH

AHHOTanusl. B cTathe paccMaTpUBAIOTCS Pa3IHMYHBIC MHEHHUS O CYIN[HOCTH, KOMIIOHEHTAX M 3BOJIOIMU COIHATBLHOTO
HUHTCJIJICKTA, COOTHOLICHUHN COLMAJIBHOTO MHTCIIJICKTA U COHHaHBHOﬁ KOMIICTCHTHOCTH JIMYHOCTH, ITOKa3aHa HMX B3aH-
MOCBSI3b 1 HEOOXOIUMOCTh Pa3BUTH Y yUHUTENICH. PaCKphITa aKTyaIbHOCTh MPOOJIEMbI, KOTOPast 00yCIOBICHA CTAPCHHM-
€M MeIarOrHYeCKUX KaJIpoB, 00ECIIOKOSHHOCTRIO POAMTEINEH, 00IIeCTBA HHTEIUICKTYAIbHBIM Pa3BUTHEM IIKOJIBHUKOB,
BOCIIUTAaHHEM y HUX JYXOBHBIX, OOIICUYECIIOBEUCCKUX IICHHOCTEH M CIIOPHOCTHIO BOIIpOca 00 ueane — y3KoM mpodeccu-
OHAJIC WJIK KOMIICTCHTHOM YEJIOBEKE, YCIICIIHOM B Kaphepe, MPU3HAHHOM B 00IIeCTBE, CYACTIIMBOM B ceMbe. [Ipoana-
JMU3UPOBAHO MOHITHE «COLMANBHBIA HHTECIUICKT», B COJCPKAHUU KOTOPOTO YYSHBIC Yallle BCETO OTPAHWYHBAIOTCS TIe-
PEYHCIICHUEM €ro XapaKTepPHCTUK B MpejesiaX KOHKPETHBIX HAayYHBIX HATPABICHUN WM COOCTBEHHBIX PaCcCYKICHHU.
DTO CBS3aHO CO CTPYKTYPHOU M COIEPIKATEILHOM CI0XKHOCTHIO caMoro eHOMEeHa, €ro BHYTPEHHEH U BHEIIHEH MOJH-
KOHTCKCTHOCTBIO. LIame BCEro CymHOCTb MNMOHATHA Kaca€TCd KOTHUTUBHOI'O, IMMOBEACHYECKOI0 U SMOIMOHAJIBHOIO ac-
nekToB. KoHKpeTn3npoBaHbl (DYHKIIMK COLMAIBHOTO MHTEIICKTA. [T0Ka3aHO CyHIECTBOBAHHME CBS3M MEXIY COIHAIIb-
HBIM HHTCJIJICKTOM KaK IIO3HAHHEM COHHaJ’IBHOﬁ }IeﬁCTBHTeJ’IBHOCTH )5 COHHaJ’[BHOﬁ KOMIICTCHTHOCTBIO KaK MPOAYKTOM
atoro mo3zHaHus. O6a heHoMeHa MO3BOJSIOT aJEKBATHO aJalTHPOBATHCS B YCIOBHSX COIMAIbHBIX U3MEHEHHWH, 00ec-
MIEYNBAIOT OOBEKTUBHYIO OIICHKY CHUTYallMi M MPUHATHSA UCIOIHEHUS pemeHnid. PaccMoTpeHa Takke CBSI3b MEXAY CO-
UAIEHBIM WHTEJUICKTOM M MPO(ECCHOHATHFHON HAIPABICHHOCTHIO JIMYHOCTH, MEX/Y COIIHMATBHBIM H SMOIIMOHATBHBIM
uHTEIUIeKTOM. [ToATBepKAeHA BaXKHOCTh IMOIIMOHAIFHOTO HHTEIUICKTA ISl JOCTIKCHHUS )KU3HEHHOTO yCIIeXa YeloBe-
Ka, a TAK)KC B3aUMOCBSI3U MEXKIYy XapaKTepHBIMHU (DaKTOpaMU COLMATBHOTO UHTEIUICKTa KaK «KPUCTAJUTM30BAHHEIC CO-
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OUaJIbHBIC 3HAHUA U COIIMAJIbHO-KOTHUTHBHAA THOKOCTBY. ABTOpOM npeajiarac€rcs paccMaTrpmuBaTb OAHUM U3 OPUECHTH-
POB mpomecca O6y‘I€HI/I}I PasBUTHE COLUAJIBHOI'O HWHTEJIJICKTA U COHHaJ’IBHOﬁ KOMIIETEHTHOCTH JIMYHOCTH, KOTOPBIC
HCMOCPCACTBCHHO CBA3aHBI C CHCTEMOH BBICHICTO, IMOCICIUITIIOMHOI'O O6p330BaHI/IH YuuTessl, NOCKOJIbKY Ieaaroru
Ka)K,I[BIﬁ ACHBb PCIIAK0T CJIOXKXHBIC BOIIPOCHI CONUAIBHOTO COACPIKAHUA.
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