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Implementation of the ideas of the competency-

based approach into professional education practice 

requires new definitions in the pedagogical science, 

including "the teacher’s professional competency”. 

Introducing the idea of competency-based approach 

to teacher training system is no more disputable in 

Ukraine. It is no more doubtful today that a graduate 

of higher educational institution must be a profes-

sional able to compete at the labor market. There-

fore, he must be competent in an educational sphere, 

as well as in teaching. Teacher professional compe-

tency is widely discussed by the Ukrainian academ-

ic community. Issue of teacher’s professional com-

petency is connected with a number of educational 

problems related to a teacher’s personality for-

mation, his skills, readiness for educational activity 

etc. Thus, professional competency is an essential 

component of person’s professionalism. Thus, read-

iness to educational activity is a part of professional 

competency. The works of Ukrainian and Russian 

scientists N. Bibik, L. Vashchenko, I. Zymnia, 

B. Elkonin, N. Kuzmina, L. Karpova, O. Lokshina, 

A. Markova, L  Mitina, O. Ovarchuk, Y. Pavliuten-

kov, L. Parashchenko, O. Pometun, I. Prokopenko, 

S. Rakov, I. Rodygina, O. Savchenko, G. Tarasen-

ko, S. Trubacheva, A. Khutorskiy, M. Choshanov, 

V. Shahov etc. are related to development of teach-

er’s professional competency. 

Approaches to interpretation of this definition by 

Ukrainian and Russian scientists coincide with the 

views of modern American scientists (Donald 

M. Medli, MacNeil, D. Moberli, D. Crukshenk, 

M. Randsell, J. Stronge etc.), who consider the no-

tion “professional competency” as an ability to 

solve tasks and readiness to one’s own professional 

role in one or another area of activity. Thus, profes-

sional competency is defined in two aspects: firstly, 

as ability to solve tasks and readiness to one’s own 

professional role; secondly, as resultative charac-

teristics, which are diagnosed by expertise of prod-

ucts of professional activity in order to define to 

what extend individual characteristics of employees 

meet expectations of employers and society. 

Modern European society is in need of profes-

sionals with wide possibilities of not only technical 

nature, but with clear understanding of working 

methods, with positive attitude to work and to coop-

eration with colleagues, of those who are character-

ized by the personal capacities, which define flexi-

bility, ability to adopt fast in an unknown situation 

and to make necessary decisions. That is why the 

modern education system shall prepare a specialist 

capable to meet these new requirements. 

Australian scientist T. Hoffmann [2] combines 

views of American and European scientists and 

gives his own interpretation of a specialist’s profes-

sional competency. The author offers three ways of 

understanding this notion: 

1. As obvious and registered activity results. 

2. As certain standards of completed activity. 

3. As personal qualities defining effectiveness 

and innovation of a particular activity.  

Thus, we can see that American, Australian, Eu-

ropean, Russian and Ukrainian scientists are consol-

idated in interpreting this notion and stress that pro-

fessional competency is an ability and readiness to 

fulfill professional functions, and resultative charac-

teristics of a scientist’s qualification.  

American scientists regard Teacher Professional 

Competency as a part of teacher’s professionalism. 

Giving grounds to teacher’s professionalism as a 

complex of knowledge, skills, values, which are 

preconditioned by professional practice, E. Hoyle 

says, that the biggest challenge is to define real level 

of European teachers’ knowledge, skills and values 

in the context of requirements to really professional 

educational work in the renewed European schools 

[1]. Thus, Teacher Professional Competency is con-

sidered as a unity of its theoretical and practical 

readiness to carry out educational activities and 

characterizes teacher’s professionalism, while the 

structure of Teacher Professional Competency can 

be revealed via educational skills, capacity to carry 

out pedagogical activities and personal attitude to 

the profession.  
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; 
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g
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 c
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; 
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 c
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 d
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p
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b
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 b
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; 
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m
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o
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n
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at
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; 
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–
 a

b
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; 
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; 
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b
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; 
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b
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 m
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b
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b
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; 
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; 

●
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 d
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; 

●
 a
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 t
h

e 
p
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p

il
s 
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f 
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fe
re

n
t 
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a 
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e 

to
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u
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l 
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e;
 

●
 a

b
il

it
y
 t
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h

e 
p
u

p
il
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 s

p
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it
u

al
it

y
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t 
to

 o
th

er
 p
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p
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’s

 m
o
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l 
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al

u
es

, 

so
m

e 
m

en
ta

l 
id

ea
 o

f 
th

ei
r 
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tu
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 l
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e,
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t 
to

 t
h
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r 
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h
er
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s 

a 
se

n
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r 
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ie
n

d
. 
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●
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ss
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n

 
o
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a 
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m

p
le

x
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f 
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er

b
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d
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o

n
v

er
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s 
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f 
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m
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u
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at
io
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; 

●
 a

b
il

it
y
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o
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n
g
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 c

o
m

m
u

n
ic
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io
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 u
n
d

er
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an
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g
 

so
m
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n
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en
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al
 c

o
m
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u

n
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iv

e 
sk

il
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; 

●
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cq
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ir
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f 
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m
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u
n

ic
at

iv
e 
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il
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n
d
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b
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it

ie
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–
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il

it
y
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 c
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n
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it
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n
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w
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; 
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b
il
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o
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n
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ic
t 
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s 
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 m
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n
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d
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; 

–
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b
il

it
y
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o
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n
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u
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 t
h
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 c
o
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n
d

er
st

an
d
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d
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iv
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y
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u

 c
o
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y
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–
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b
il

it
y
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o

 a
ct
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n
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u
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 w
ay
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h
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 c
o
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e 
an

 o
p

-
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o
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u

n
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y
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o
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n
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s 
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d

 f
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n
g

s;
 

–
 a

b
il

it
y

 t
o

 e
v

al
u

at
e 

th
e 
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m

m
u
n

ic
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iv
e 
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tu

at
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n
 c
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y
: 
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il

it
y
 

to
 w

at
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 t
o

 c
h

o
o

se
 t

h
e 

m
o
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n
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at

iv
e 
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u
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an

d
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 p
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n
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 p
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e 
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d
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tl
y

 t
h
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d
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g
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 c
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n
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n
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o
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tu
at

io
n

; 
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b
il

it
y

 t
o
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n
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o
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n
d
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o

 c
o
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m
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n
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●
 s
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 o
f 
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u
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●
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te
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n
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 l
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e 
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e;

 

●
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b
il

it
y
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o

 r
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n
d
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n
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d
 d
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n
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te
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o
p
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n
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s 
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 p
u
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p
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●
 a

b
il

it
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 t

o
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te

 d
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t 
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p
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●
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b
il

it
y
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s 
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g
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in

 s
p

ea
k

in
g
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r 
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n
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, 

in
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v
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n
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 m
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n
er
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n
d

 t
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e 
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ll
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o

u
n

t 
o

f 
o

th
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 v
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w
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ts
; 

●
 s

k
il
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ee
d
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 t
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 u

se
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id
s 

(s
u

ch
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s 
n

o
te

s,
 s
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es
, 

m
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s)
 t

o
 p
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-

d
u

ce
, 

p
re

se
n

t 
o

r 
u

n
d

er
st

an
d

 c
o
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le

x
 t
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ts
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n
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tt
en
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r 

o
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(s
p

ee
ch
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, 
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n

v
er
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ti

o
n

s,
 i

n
st
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ct

io
n

s,
 i

n
te
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ie

w
s,

 d
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●
 a

b
il

it
y

 t
o

 d
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en
d
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n
d
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o
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o
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y
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o

u
t 
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e 

re
sp
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n

si
b

il
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ri
g
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in
te

re
st
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an

d
 n
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d
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o
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th
er

 p
eo

p
le

, 
th
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 p

ro
v

id
es

 t
h

e 
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il
it

y
 t

o
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e 
a 

ch
o

ic
e 
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o
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 t

h
e 

p
er
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ti
v
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o
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a 
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n
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m
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b
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 o

f 
a 
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m

il
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w

o
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, 
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n
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m
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●
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 m
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c 
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d
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 p
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 p
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 p
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o
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u
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e 
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o
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o
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lt
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ra
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g

 f
o

r 
p

er
fe

ct
io

n
 

o
f 

te
ac

h
in

g
 y

o
u

r 
ac

ad
em

ic
 

d
is

ci
p

li
n

e 
an

d
 t

h
e 

ad
eq

u
a-

cy
 o

f 
ev

al
u

at
io

n
 o

f 
y
o

u
r 

te
ac

h
in

g
 l

ev
el

. 

 

T
ab

le
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h
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a
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b
il

it
y
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 a

 p
ed
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o

g
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al
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in

k
in

g
; 

●
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ea
d
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 s

el
f-
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al

iz
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io
n
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n
 a

 p
ed

ag
o

g
ic

al
 l
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r;
 

●
 p

o
ss

es
si

o
n

 o
f 

se
lf
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ea
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o
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o
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an
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ev

el
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in
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id
u
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ea
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in

g
 p
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ss
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; 

●
  

re
ad

in
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to

 c
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n

ti
n

u
o

u
s 

p
ro
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ss

io
n

al
 d

ev
el

o
p
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en

t;
 

●
  

ab
il

it
y

 t
o
 p

ro
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ct
 y

o
u

r 
fu

tu
re

 p
ro

fe
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n

al
 d

ev
el

o
p
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en

t;
 

●
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b
il

it
y
 t
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el
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n

g
 d

ev
el

o
p
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en

t;
 

●
 a

b
il

it
y
 t

o
 i

m
p

ro
v

e 
y
o

u
r 

p
ed

ag
o
g

ic
al

 a
b

il
it

ie
s 

an
d

 s
k

il
ls

 i
n

 o
rd

er
 t

o
 r

ea
ch

 y
o

u
r 

o
w

n
 

h
ig

h
 p

ro
fe

ss
io

n
al
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ev

el
. 

●
 d

il
ig

en
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ef

fi
ci

en
cy
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fa

ir
n

es
s 

an
d
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es

p
ec

t,
 e

n
th

u
si
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m

, 
lo

v
e 

fo
r 

p
eo

p
le

, 
lo

v
e 

o
f 

th
e 

p
ro

fe
ss

io
n

, 
to

le
ra

n
ce

, 
d

em
o

cr
ac

y
, 
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ex

ib
il

it
y

, 
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il
it

y
 t

o
 e

n
co

u
ra

g
e 

an
d

 s
u

p
p

o
rt

, 

re
su

lt
 o

ri
en

ta
ti

o
n
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n
d

 a
b

il
it

y
 t

o
 a
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o
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 s

te
re

o
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p
in

g
, 

re
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ec
t 

an
d
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 s
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o
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it
u

d
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w
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d
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 p
u
p

il
s,
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h
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f 
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 p
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p
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 u
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u
e 
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d
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il

it
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il
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n
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 c

ar
e,

 

m
o

ti
v
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p
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y
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r 
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m

p
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o

n
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d

o
m

 o
f 

th
o

u
g
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 c

u
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h
u
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r.
 

ab
il

it
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h
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p
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e 

p
ed

ag
o

g
ic

al
 i

s-

su
es

 i
n
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n
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p

p
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p
ro
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; 
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 p
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b
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 c
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ed
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b
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Similarly, U.S. researchers Donald M. Medli, 

Mac Neil, Newson, M. Ransdell, D. Cruikshank, 

J. Stronzh understand the teacher’s professional 

competency as a set of knowledge, skills and values 

possessed by the teacher, who adapts them to the 

teaching situation [3]. 

Based on the fact that Europe needs teachers-

researchers who have academic achievements, or-

ganize and create their style of teaching, based on 

the results of their own work, European scientists 

define competency as "profound knowledge", "abil-

ity to execute the task adequately" ,"ability to per-

form their professional activities" [4] etc. However 

none of these definitions, in our opinion, covers the 

full meaning of this complex concept. We propose 

the following interpretation of the teacher profes-

sional competency that is:  

1) a personal feature, that is the ability for train-

ing activity;  

2) a unity of theoretical and practical readiness of 

a teacher to implement a training activity;  

3) the ability to operate effectively, and efficient-

ly solve standard problems and situations that arise 

in pedagogical work.  

The concept of teacher professional competency 

may be understood through its structure. Ukrainian 

and Russian scholars use the three-component struc-

ture: key, base and special competencies.  

Key competencies are necessary for any profes-

sional activity; base competencies reflect the speci-

ficity of a teacher professional activity and at the 

same time realize key competencies; special compe-

tencies reflect the specificity of a particular disci-

pline of the teacher. 

So we can say that a professional competency is 

a complex of key, base and special competencies. 

They are considered as hierarchical level-steps of 

competency. These hierarchical level-steps are re-

vealed in all of the components of the structure of 

teacher professional competency: professionally-

active, communicative and personal (see table 1). 

Moreover, the key level of these competencies is 

necessary for any specialist in any area in order to 

live and work comfortably in the world, base level is 

necessary for teachers of any subject and special one 

– for teachers of a particular professional area.  

Note that we classify the types of professional 

competencies after joining them into groups that 

correspond to the components of the structure of 

teacher professional competency: professionally-

active, communicative and personal. 

The scientists consider competency as a formed 

quality of a person. It may be considered as a com-

position of the components that, in their turn, consist 

of separate competences. A competence is a result 

of education, knowledge, ability, experience of ac-

tivity and an emotionally-appraisal relation to it. 

That is why our next step will be definition of the 

structure of each separate competency and its speci-

fication through the competence components.  
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Скворцова С.А., Вторникова Ю.С.  

Профессиональная компетентность учителя: содержание и структура понятия  

В статье проанализировано содержание понятия «профессиональная компетентность учителя» с точки зрения 

украинских, российских, европейских, американских и австралийских ученых. Презентована авторская 

трактовка понятия «профессиональная компетентность учителя», как свойства личности, проявляющегося в 

способности к педагогической деятельности; как единства теоретической и практической готовности педагога к 

осуществлению педагогической деятельности; как возможности результативно действовать, эффективно решать 

стандартные и проблемные ситуации, возникающие в педагогической деятельности. Представлены результаты 

анализа существующих подходов к определению структуры профессиональной компетентности учителя 

европейскими, американскими, российскими и украинскими учеными, которые дают возможность 

констатировать отсутствие единого представления о структуре профессиональной компетентности учителя.  

Исходя из сути педагогической деятельности учителя,  презентована авторская структура профессиональной 

компетентности учителя, содержащая профессионально - деятельностный, коммуникативный и личностный 

компоненты. Исходя из общей классификации компетентностей на ключевые, базовые и специальные, 

профессиональную компетентность учителя представлено как совокупность ключевых, базовых и специальных 

компетентностей, которые рассматриваются как иерархические уровни-ступени компетентности, 

проявляющиеся во всех компонентах структуры профессиональной компетентности учителя. Раскрыто 

содержание этих компонентов на ключевом, базовом и специальном уровне. Представители любой профессии 

должны иметь характеристики рассмотренных блоков, представленные на ключевом уровне; учителя любого 
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предмета – на базовом уровне; учителя определенного предмета, помимо характеристик ключевого и базового 

уровней, должны обладать свойствами, соответствующими специальному уровню. 

Ключевые слова: профессиональная компетентность учителя, структура профессиональной 

компетентности учителя 
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Abstract: Programs designed for preparing people for living in another culture are usually referred to as “Cross-

Cultural or Intercultural Orientation Programs.” It seems that the early practitioners and researchers viewed preparing 

people for international assignment as a process in which one needed to be oriented to the differences in social interac-

tions between the two cultures. It is no surprise that the first book on the topic was titled Cross-Cultural Orientation 

Programs, and the tradition has been maintained over the years and people still refer to the field as Cross-Cultural Ori-

entation. However, researchers and practitioners alike are realizing that we need to do more than orient people to pre-

pare them to live abroad (e.g., we must introduce and practice culturally appropriate behaviors), and the field is being 

referred to as Cross-Cultural or Intercultural Training by more and more people. Cross-cultural orientation is defined as 

training programs designed to prepare people to live and carry out specific assignments as well as those that are de-

signed to prepare people to return to their home country after completing their assignment in another culture. Cross-

cultural training is considered as formal efforts to prepare people for more effective interpersonal relations and for job 

success when they interact extensively with individuals from cultures other than their own. Features of programs are 

that they are formal rather than the set of informal and unplanned behaviors that everyone undertakes when they live in 

another country, well-planned, budgeted, and staffed by experts who are knowledgeable about the wide range of issues 

people face when they live in other cultures. In addition, the scope of cross-cultural training has been expanded over the 

years to not only preparing people for reentry but also preparing people within one’s own country to deal with people 

who are from another culture. In this paper we review landmark studies and trace the evolution of concepts that have 

become a part of the vocabulary of cross-cultural training researchers and practitioners in the last fifty years. We discuss 

research and practice in phases of decades. Starting with the fifties and sixties when the foundation of the field was laid 

down, we discuss how the field saw early consolidation in the seventies and maturity in the eighties. We finally discuss 

the state of the art, both in terms of research and practice, in the nineties, and go on to identify major streams of re-

search in the field. We end the paper with some perspective about where the field may be going in future. 

Keywords: cross-cultural education, cross-cultural orientation, cross-cultural interaction, cross-cultural assimilator  

 

Early Research Foundation: Research in 1950s 

and 1960s. Anthropologists provided some of the 

earliest concepts that laid the foundation of research 

on cross-cultural training. Oberg and Hall were the 

pioneers who provided the constructs of culture 

shock [14] and space and time [8] that not only 

stimulated practitioners but also researchers in the 

fifties and sixties. Psychologists were not far behind 

the anthropologists in this area, and those at the 

University of Illinois started many cross-cultural re-

search projects that led to the development of the 

culture assimilators [15].  

Culture Shock. Oberg coined the term Culture 

Shock to describe the problems faced by people who 

go from one culture to another. He used this term to 

describe the consequences, i.e., the personal prob-

lems that people face in moving to other cultures. It 

has become perhaps the most accepted construct to 

describe the emotional stress experienced by so-

journers while they are living abroad. The symp-

toms of culture shock include both physical and 

psychological complaints. Culture shock provided 

practitioners a legitimate reason to provide cross-

cultural training because it would lead to the avoid-

ance, if not elimination, of culture shock. Research-

ers also profited from this construct in that it pro-

vided a measure of the successful adaptation of so-

journers when they moved from one culture to an-

other. A measure of culture shock could also pro-

vide a criterion measure for evaluating cross-

cultural training programs. In effect, culture shock 

probably provided the first conceptual tool to study 

the process of cross-cultural adjustment as well as to 

provide cross-cultural training to sojourners. It 

should be noted that this construct provided a meas-

ure of the adaptation process, and might not have di-

rectly impacted the content of cross-cultural training 

programs. However, this construct might have in-

spired many practitioners to look for cultural items 

(e.g., behaviors, values, artifacts, etc.) that would 

shock their participants in a training session, thus al-

lowing them to discuss cultural differences and bet-
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