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Introduction: Appropriate feedback is necessary for effi-
cient and successful language learning. On a par with tra-
ditional feedback that is used in a classroom, more and
more language teachers start to apply WBFT — web-based
feedback technique that presupposes the usage of online
feedback tools such as VLEs (Virtual Learning Environ-
ments), Wikis and discussion groups. In this sense,
WBFT is viewed not only as the information which lets
students know about their language learning success and
whether their production is correct, but also as a new
teaching tool that is multifunctional by nature. WBFT us-
ing is considered to be effective and helpful for teachers
and students as it organizes language learning process and

57

creates a special positive studying environment that em-
powers its users to achieve numerous aims.

In view of this, the objective of the article is to reveal
the nature of WBFT as an effective and efficient teaching
tool as well as uncover major principles of its application
in face-to-face and/or virtual classroom.

The main body: The research has been carried out on
the basis of operating with web-based tools such as VLE,
wikis and discussion groups in teaching English to 16 first
and 27 second year students at NTUU “KPI”, who study
the language as major.

To fulfill the research we have created web-based tools
such as VLE (Virtual Learning Environments) on the ba-
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sis of Personal Teaching Website (PTW), Wikis and dis-
cussion groups, and ensured they are linguistic in nature,
focused on communication, which concerns the tasks that
are studied in classroom face-to-face, interact with their
class mates and teacher: send messages, share files, sub-
mit homework assignments electronically, check current
schedule, latest news and notifications, be aware of
homework tasks, grades and teacher’s comments, alto-
gether, creating a common language learning environment
that provides efficient feedback.

As a result, it should be mentioned that all these web-
based tools constitute WBFT which is aimed to encourage
students’ attempts to learn the language and improve lan-
guage skills [3, c. 19].

Furthermore, we have analyzed the main principle of
WBFT functioning in a face-to-face and virtual classroom
and the effectiveness of its implementation in teaching
English to first and second year students and have ob-
tained the following results.

First and foremost, every teacher has to decide on the
most suitable model of WBFT to work as blended feed-
back, taking into consideration its multi-functional nature.
It is clear that the answers will depend on the objectives a
teacher sets and the outcomes s/he is seeking. In this op-
tion, one of the primary things to choose is to set up a
dedicated space online such as a Virtual Learning Envi-
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ronment that can be an institutional VVLE, Personal Teach-
ing Website (PTW) or discussion groups where learners
and teachers can meet and continue further cooperation
[3, c. 20-21]. PTW that has been created as a social learn-
ing network allows its members to create their own pro-
file page and link to other members in the site where they
are given instructions to the tasks and are able to upload
documents, audio files or videos, interact online, using
text, audio or video, check the grades or private feedback
on their works [2, c. 75-79]. Also, it is possible to have
access to wikis that consist of series of collaborative web
pages to which anyone with permission can contribute.
Both teacher and students can add text, documents, imag-
es, video and audio to wikis [2, c. 74]. Apart from these
web-based tools, teacher may use discussion groups to
provide effective feedback. Online discussion groups are
electronic lists in which list members communicate by
email. Participants can exchange email messages and up-
load documents, images or video to a shared web page [3,
c. 20].

Secondly, it is important to decide on the types of
feedback that will constitute WBFT (see Figure 1). There
may be distinguished such sorts of feedback as positive
and negative, on-the-spot and delayed, formative and
summative, oral, verbal or non-verbal [4].
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Fig. 1. WBFT Constituents

There is no doubt that WBFT should comprise both
positive and negative feedback needed for the most effec-
tive language learning. Negative feedback is seen as a di-
rect error correction or drawing attention to errors. Posi-
tive feedback ensures reward for correct or successful
communication, or can provide the opportunity for self-
correction. That means that students are not only assessed
in the course of learning the language when working in
wikis, VLE and discussion groups, but are also strongly
motivated to learn the language and build confidence in
using it.

Furthermore, the suggested technique provides such
types of feedback as oral when students and teacher
communicate by means of video chat, written via messag-
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ing and text chat, or non-verbal with the aid of images
[4].

Moreover, online feedback can be given immediately
or delayed, depending on which would be the most effec-
tive for the task or situation. On-the-spot feedback can be
applied as part of classroom activities (e.g. passing online
tests or quizzes) or after classes when the users are online
getting ready with homework assignments (e.g. working
on a given project) or socializing (e.g. leaving comments
on the photos, posts, etc). It is also called synchronous
and presupposes learners and teacher work online at the
same time. Delayed feedback, that is also known as asyn-
chronous, is when learners and teacher do the online work
at different times and use web-based tools after classes.
Teacher can give instructions to the tasks, read students’
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work, give feedback on work/assignments, discuss issues
with learners, pick up messages from students, leave mes-
sages, a list of useful links, audio and video chats for stu-
dents, create quizzes and polls, manage students grades,
etc. Students, in their turn, can find instructions to the
tasks, post answers to tasks, read feedback on individual
and group work/assignments, discuss issues with their
class mates and teacher, pick up messages from teacher,
leave messages for teacher or other learners, find useful
links, listen to audio and watch video, attend text and vid-
eo chat with teacher and learner, do quizzes and polls, ac-
cess grades privately, etc. What is more, it should be stat-
ed that asynchronous work online is often the preferred
mode of studying for teachers and learners as it is more
flexible. However, there are times when synchronous ac-
tivities (e.g. chats) can be very helpful to build or rein-
force group dynamics [4].

Apart from this, online feedback can be represented as
either formative (is not usually graded, given at all stages
throughout the learning period) or summative (given at the
conclusion of a unit, a project, or a period of learning in
the form of a grade or a final report on students’ work)
[4]. The focus of WBFT is formative feedback that is con-
tinuous with the main purpose to encourage the learner.
To provide suggested feedback technique, teacher con-
stantly updates and students check grades and homework
boards on PTW as well as their studying progress during
the period of language learning to determine what has
been learned so far and what still needs work.

Thirdly, we can ascertain that WBFT increases stu-
dents’ willingness and ability to use and produce lan-
guage, creates positive atmosphere so that students could
feel comfortable by trying to use the language, maintains
students focus on the language goal, makes them inde-
pendent learners, deals with the errors the whole class is
making as well as individual errors, improves virtual class
atmosphere and students’ language production [1].

Moreover, WBFT provides efficient teacher — stu-
dent(s) and student — student(s) cooperation and socializa-
tion. It organizes language learning work for individuals,
groups or the entire class and makes it possible to cooper-

Model of Blended Lan
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ate in the way that was hard to ensure in a face-to-face
class. Let us take teacher-student cooperation face-to-face
as an example. It is difficult for a teacher to provide ap-
propriate collaboration with each student in a group, but it
is much easier to provide it virtually by means of video or
text chatting/messaging. What is more, WBFT tools sup-
ply both the students and their teacher with an opportunity
to meet online when they can that is flexible and conven-
ient for both.

What is more, WBTF may be applied both in face-to-
face and/or virtual classrooms giving a greater degree of
prominence to its web-based tools that may be better used
in language learning process. Each teacher has an oppor-
tunity to form his/her own WBTF to suit the stated cur-
riculum, personal teaching methods, type of the suggested
course as well as students’ individual language learning
needs and preferences.

At the same time, it is worth to mention that communi-
cation online is different to face-to-face, but it is obvious
that available online teacher will give his/her learners a
far better language learning experience. Online teaching is
much about creating communication, rapport and interac-
tion as classroom teaching is: there is still the teacher, the
students, the language. Talking face-to-face is not the
same as talking via a webcam. But essentially, we are still
talking about communication, and this is something that is
known as vital for learning a language in modern world
[3, c. 9-12]. Most importantly, is that the teacher monitors
student’s work closely to ensure that WBFT both correct
and helpful.

In view of this, we have conducted a survey to find out
what students think about WBFT that has been applied in
blended language learning referring to a mixture of both
face-to-face and virtual learning. In this option, our stu-
dents have met 70 % face-to-face and 30 % virtual course.
For our group of language learners that represented 16
first year and 27 second year students, who are being
taught general English as major, this involved the follow-
ing activities and language work (see Table 1.) that had to
be done face-to-face (6/7,5 hours a week) and virtually as
part of their self-study work.

Table 1.
uage Learning

1iype of activity/ Face-to-face learning Online learning
anguage work
Reading articles, reading comprehension practice tasks reading comprehension practice tasks, reading wikis, blogs, mes-
sages, comments, etc.
Listening listening comprehension practice tasks, listening to teach-|listening comprehension practice tasks (videos, songs, films, au-
er/peers dio files, etc)
Writing writing tasks writing tasks, writing wikis, blogs, comments, messages, etc

Speaking speaking practice tasks, communication with teacher and peers |speaking practice tasks, online chatting with teacher and peers
Vocabulary vocabulary practice tasks and tests vocabulary practice tasks, online flash cards to learn words,
online dictionaries usage, online vocabulary tests and quizzes
Grammar grammar practice tasks and tests grammar practice tasks and tests and quizzes
Phonetics pronunciation practice tasks, face-to-face communication with|pronunciation practice tasks (videos, films, audio files, etc)
teacher and peers
Progress tests  [tests, quizees, exams online tests, quizzes
Feedback Standard (Traditional) Feedback (SF) that is represented as [WBFT that is represented as online cooperation
face-to-face cooperation + WBFT that serves as a additional|(sending and sharing files, submission of homework electronical-
component of face-to-face language learning ly, using homework and grades boards to check current schedule,
latest news and notifications, homework tasks, grades, teacher’s
comments, video and text chatting)
Other cinema and drama clubs, attending various events to develop language skills (excursions, British and American Resourse Centres,

etc)

59




Science and Education a New Dimension. Pedagogy and Psychology, I(7), Issue: 14, 2013

WBFT is an indispensible component of blended lan-
guage learning model that has been illustrated above. The
ratio of WBFT usage face-to-face to its implementation
online is shown on figure 2. Overall, it can be seen that
WBFT is more applied in virtual language learning at 55
% rather than face-to-face at 5 % where standard (tradi-
tional) feedback (SF) at 40 % is still used as the main
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component of face-to-face learning. At the same time,
WBFT was ranked the 1% on general scheme of feedback
implementation of blended language learning model at 60
% with 5% used in face-to-face learning and 55% in
online leaning, while SF comes next with 40% used in
face-to-face language learning.

Type of Activity/
Language Work:
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Fig. 2. WBFT Implementation in Blended Language Learning Model

Both first year and second year students have justified
the effectiveness of WBFT usage in language learning in
face-to-face and virtual class pointing out its benefits and

drawbacks. We have summarized some of the positives
and negatives of WBFT usage in language learning in Ta-
ble 2.

Table 2.

Advantages and Disadvantages of WBFT usage in Language Learning

Advantages

Disadvantages

Flexible — students can log on when and where they like

Flexibility means that students have to be disciplined and self-motivated

Students have access all day, every day

Students may expect the teacher to be available 24/7

It is easy and quick for students to submit work and assignments

Students may expect instant responses and feedback

The majority of students are familiar with internet and working with
wikis, social networks already

Some students may find working online alienating

It can include multimedia

Low-bandwidth connections can mean that not all media can be viewed
easily

It helps to be aware of current schedule, latest news, homework tasks,
grades and teacher’s comments

Students have to check constantly for the updates on homework and grades
boards, notices and notifications that may be stated by their teacher which
were not mentioned in face-to-face class

It is strongly motivating and encouraging to communicate and socialize in
a target language by means of video and text chat, via messaging, with the
aid of images, etc.

The teacher is unable to check for language mistakes when students com-
municate or cooperate with their peers

It provides students with an opportunity to check their current progress in
language learning, analyze it and improve language skills if necessary

It may be time-taking for the teacher to provide students with all necessary
tasks, test, quizzes and students have to be disciplined and self-motivated

It enables students to cooperate with their teacher and peers either syn-
chronous or asynchronous

It can be more time-consuming for the teacher

More than 80 % of respondents said they prefer WBFT
to be used in language learning indicating that the ad-
vantages in the left column far outweigh the disad-
vantages on the right.

Apart from the benefits of WBFT usage in language
learning that may work well for students, we want to sug-
gest some of the positives that can be highlighted for lan-

guage teachers: WBFT can create online learning oppor-
tunities, motivate and encourage students to learn the tar-
get language and practice all languages skills online as
well as facilitate the process of teaching the language to
students.

Naturally, to apply WBFT in language course each
teacher needs to be able to design an online component
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for language learning to suit the curriculum, his/her pro-  process. Moreover, this effective technology can ensure
fessional and individual needs of his/her students, and that ~ students to stay motivated, lead to more and better lan-
requires time, special knowledge and maybe some train-  guage practice, provide plenty of opportunities for stu-
ing. Secondly, s/he has to think about the ratio of WBFT  dent-student(s) and student(s)-teacher socialization and
usage in face-to-face to virtual classroom taking into con-  interaction, increase participation from students in lan-
sideration the peculiarities of the target course and various  guage learning, set up the atmosphere of acceptance, so
language learning scenarios that can best suit its objec-  that students could feel more comfortable to communicate
tives. in the target language, contribute to positive learning at-
Current research suggests that the best results come  mosphere and encourage trial-and-error process. At the
from suggesting language learners a blended option with  same time, web-based feedback technique may be popular
the main part of the language teaching offered face-to-  with growing number of teachers who will need to be
face and part online. Indeed, it appears that the combina-  online for some of their teaching work due to an ever ac-
tion of online and face-to-face elements proves itself asan  celerating cycle of innovation in teaching tools and con-
efficient technology in language teaching and shows that  stant need of reaching students, challenging and motivat-
students do even better than in purely face-to-face learn-  ing them to language learning, and thus is a significant is-
ing. sue for further investigation and its implementation in
We have come to the conclusion that WBFT encour-  language teaching methodology. There is no doubt that
ages students to learn the target language through web-  WBFT opens up new opportunities in language learning
based tools, create positive comfortable atmosphere in  and is able to work for every teacher.
which students see making mistakes as part of learning
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Pacreraesa JI.I'. Ipumenenne coBpeMeHHbIX UHTEPHET-CPEACTB KaK Be0-TeXHOJOTHH 00y4eHHsI HHOCTPAHHOMY SI3BIKY, YTO
obecnieunBaeT 3pGeKTUBHYIO 00PATHYIO BeO-CBSI3b U BUPTYAJbHOE COTPYIHHYECTBO CTYACHTOB U NIpenoiaBare/is B npouecce
00y4eHHs AHTJIMIICKOMY SI3BIKY.

AHHoTanms. B crathe paccmarpuBaeTcss METOAMKAa OpraHM3aluM oOydeHus aHriuiickomy s3belky crygeHtoB HTYVY «KIIUy,
OyIymuX TEeXHWYECKHX IIEPEBOAYMKOB, depe3 IPHMEHEHHE COBPEMEHHBIX VHTepHeT-cpencTB OOydeHHs Kak BeO-TEeXHOJIOTHUH
00y4eHHs WHOCTPAHHOMY S3BIKYy, 4YTO oOecmeduBaeT 3(PQPEeKTHBHYIO OOpaTHYI0 BeO-CBSI3b W BHPTyalbHOE COTPYAHUYECTBO
CTYZICHTOB M TIPENOAaBaTes.

Kniouesvle cnoea: supmyansuas cpeoa o6yuenus, cmeuwannoe obyyenue, cpeocmea o6yuenus MA ¢ ucnonvsosanuem HUumepnem-
mexnonoauti, Unmepnem-mexuonozuu o6yuenus MA, euxu, OUCKyCCUOHHAS SPYNNA, 3AHAMUS 8 PEeANbHOU aAyOUMOpUl, 8UPMYATbHOE
3aHAMUA, BUPMYATbHOE 00WeHUs, 00PAMHAS C653b, NePCOHANbHBIIL Caum npenooasamens, OUCIMAHYUOHHOE 0DyueHue, MPaOUYUoH-
HbLU Mun 06pamuoll cés3u, 00pamuas 6eb6-ces3b.
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