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Abstract. Communicative language teaching requires a sense of community — an environment of trust and mutual confidence where-
in learners may interact without fear or threat of failure. Good teachers have long recognized the value of community in all learning
environments and have found ways to encourage group cohesiveness and responsibility. Communicative language teaching depends
on these traits. Without community there can be no communication. Where there is a strong sense of community, trust, high self-

esteem, and good instruction, students have higher achievement.
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Introduction. When teaching a foreign or second lan-
guage, we want our students to be able to use the lan-
guage communicatively to express their ideas in speech
and writing and to understand what they are hearing and
reading. As teachers, we all know that there are optimal
conditions for a learner to acquire the target language.
Communicative language teaching requires a sense of
community — an environment of trust and mutual confi-
dence wherein learners may interact without fear or threat
of failure. Good teachers have long recognized the value
of community in all learning environments and have
found ways to encourage group cohesiveness and respon-
sibility. Communicative language teaching depends on
these traits. Without community there can be no commu-
nication. Where there is a strong sense of community,
trust, high self-esteem, and good instruction, students
have higher achievement.

Adult students who use English in their jobs can find it
challenging when they have to socialize in English with
colleagues or clients. Given the dominance of the com-
municative approach in language teaching, we assume
that grammar explanations and grammar exercises will be
well contextualized and discourse-based. Such an under-
standing can only be arrived at by examining many au-
thentic tokens of the target form occurring in natural con-
texts and by doing a discourse analysis of these tokens.

Psychological and emotional well-being. The com-
mon concern is to address the issue of children’s psycho-
logical and emotional well-being, rather than focusing, as
schools traditionally have, on academic matters. Students
will learn that there is an inextricable connection between
their healthy mind and their healthy body. They will learn
how to feel well and happy, not just in the short term, but
which will serve them well for the rest of their lives. Op-
timism and gratitude are central features. We encourage
the students to reflect each day on people or events for
which they are grateful. Doing so gradually converts a
pessimistic outlook into an optimistic one. We also en-
courage them to feel and express gratitude to others, rec-
ognizing that giving to others is the most sure way of re-
ceiving enduring happiness.

The students will learn more about the central value and
importance of good relationships to their lives. Ask any
child what makes them happiest — they will respond “their
friends” (and less often as they grow older) and “their fami-
lies”. Yet children are not taught how to build and maintain
the good relationships that sustain them, or how to avoid
those that cause them pain and difficulty. Fortunate children
of course learn from their parents about building good rela-
tionships, but many do not, which is where these classes
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will fill the gap. The formation and maintenance of loving
relationships is the best guarantor of a happy and fulfilling
life, and the best safeguard against depression. Current state
of the theory of training in foreign languages and the ac-
cumulated knowledge makes necessary to return once
again to the concept of communicative training. Taking into
account the prospects of economy development and social
sphere, it is important to create new professional and per-
sonal qualities, such as creative thinking, ecological, infor-
mation culture, language and communicative competence,
ability to the conscious analysis of activity, independent
actions in the conditions of uncertainty today. Owing to the
fact that it can be reached only by communicative ap-
proach, the purpose of which consists in teaching, to be
guided independently in the foreign-language environment
and to be able to react adequately in various situations.

Communicative training in foreign languages repre-

sents the teaching organized on the basis of tasks of
communicative character, i.e. communication. The com-
municative focused training aims to teach foreign-
language communication, i.e. communication in a foreign
language, using all tasks and examples necessary for this
purpose. In reality training on the basis of only communi-
cative tasks practically does not exist. Therefore, "com-
municative training" and "communicative focused train-
ing" gradually become synonyms. Now an ultimate goal
of training in foreign languages is training in the foreign-
language environment and the ability to react adequately
in various communicative situations. To learn communi-
cation in a foreign language, it is necessary to create real
life situations (i.e. that is called the principle of authen-
ticity of communication) which will stimulate studying of
material and develop adequate behavior.
The cornerstone of positive psychology is scientific re-
search on the brain and on moods, as well as a rigid ad-
herence to ‘grounded optimism’, which is basing the op-
timistic outlook on real strengths within each individual
as opposed to wishful thinking. We do so in the belief that
the whole well-being agenda is one that should affect
adults in schools as well as children. Not only will they
perform better and enjoy their work more if they are in a
psychologically intelligent environment: they will also be
able to teach the skills of well-being and happiness with
far more conviction to the students.

A foreign language learner’s motivation. A foreign
language learner’s motivation is very important in lan-
guage teaching, it can be influenced by many factors:
social, psychological, educational, and economical, to
name a few. In spite of the complicated situation, teachers
can still do a lot to motivate their students by being ob-
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servant, understanding, informed, and tactful. By reflect-
ing on 30 years of foreign language teaching experience,
plus observing my colleagues’ and students’ behavior, and
reading professional literature of foreign language teach-
ing, | came to realize that one of the things that we can do
to greatly motivate our students is to modify our evalua-
tion methods. A good teacher is viewed as someone who
is responsible, stern, knowledgeable, authoritative, and
respectable. The sad thing is that a teacher’s good will and
extra effort frequently bring about negative and harmful
effects on the students. A teacher who is unrealistically
demanding and only begrudgingly gives praise will take
away confidence and self-esteem even from high-
achieving students. Students lack the power or ability to
make an accurate judgment of their own performance and
are easily influenced by their teacher, who is the authority.
By focusing solely on mistakes and errors, and thereby
ignoring the successful attempts of students, the teacher
gives them the false impression that they are failures. In
fact, by simply adjusting his methods of assessing stu-
dents’ performance, a teacher can make foreign language
learning interesting, pleasant, and fruitful. Here are a few
techniques classroom teachers can use to modify their
evaluation procedures and thereby increase student moti-
vation. One reason for their reluctance is that they feel too
much anxiety about language learning. They are not ac-
customed to a communicative classroom and feel insecure
about speaking in English. A second reason is that they
think they won’t need English when they graduate; thus, it
is not relevant to their future. Third, they have poor skills
in English; they may have studied it for many years or
may know English grammar backwards and forwards, but
they still have trouble composing sentences and holding a
conversation in English. Fourth, cultural differences may
exist between foreign native speaker teachers and their
students, both in communication styles and in classroom
practices. Finally, teachers and students often have differ-
ent expectations of what a language class should be. Sev-
eral factors can impede creating an environment of trust
and mutual confidence in the classroom and a sense of
community for communicative language teaching and
learning. Also, many of us struggle with inadequate light-
ing, poor ventilation, and noise, all of which make it diffi-
cult for students to listen to and talk with each other.
Evaluating students’ performance. When evaluating
students’ performance, instead of looking at it with the
critical eye of an authoritarian, the teacher should exam-
ine the ways his students have been successful. This shift
in point of view will change a self-centered teacher who is
always worrying about his authority into a teacher with
empathy and appreciation. In foreign language teaching
this shift is vital. If a teacher looks at his students’ per-
formance overcritically, he will never be satisfied because
errors and imperfections are a sure part of learning a for-
eign language. However, if the teacher focuses on his stu-
dents’ successes, he will be surprised to find how much
they are learning and how hard they are trying. There will
always be things for the teacher to be proud of. In a lan-
guage class, communication in the target language is
much more important than finding correct answers. The
benefits of focusing on successes and achievements are
manifold. Such a focus can build rapport between teach-
ers and students, help students develop positive self-
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esteem, make learning pleasant, and, finally, lead to great-
er effort and success. Showing appreciation of students
makes it easier for students to like their teacher, and once
that happens, they will take a liking to the subject. The
teacher should be observant and give genuine, well-
deserved praise in appropriate ways, keeping in mind the
cultural values of the learners.

In the long run, students develop positive self-esteem
and confidence and the ability to accurately judge their
own knowledge and skills. Objectives-referenced evalua-
tion should be an integral part of the everyday teaching
process, because it evaluates teaching results by referring
to instructional objectives laid down during the planning
stage. A competent teacher will not only pace his teaching
properly, but also frequently check whether his teaching
has been effective or not. Teachers should not set unreal-
istic demands or judgment criteria for their students, but
rather depend on objectives referencing to evaluate both
their students’ performance and their own teaching. If
objectives are realistic and appropriate and if teaching
activities are effective, most students should be able to
meet the requirements, and thus experience success and
achievement, despite any ability gaps within a group. In
addition, objective-referenced teaching and evaluation
encourage everyone to try to reach the set goals. When
teachers evaluate students’ performance, it should be done
as one of several means to help students succeed in learn-
ing. Therefore, evaluation is an integral part of the overall
teaching process. Through thoughtful, analytic assessment
and checking, the teacher can enable himself and his stu-
dents to see what has been successfully learned and what
needs further work.

It is necessary to train students for participation in the
process of foreign-language communication created in a
class. It also defines essence of communicative training
that is the communication process model. Communicative
approach is motivated: its purpose consists in making
trainees interested in learning a foreign language by
means of accumulation and expansion of their knowledge
and experience. This approach attracts trainees by concen-
tration on the subjects interesting for them and representa-
tion of the possibility of text choice and the program ob-
jectives achievement. Communicative ability of trainees
is developed through their involvement in the solution of
a wide range of significant, realistic, sense-making and
achievable tasks, successful completion of which brings
satisfaction and increases their self-confidence. Commu-
nicative training in language emphasizes the importance
of development of students' ability to use foreign lan-
guages for effective communication. The communicative
technique promotes fast mastering skills of informal con-
versation. It is provided due to assimilation of different
types of the monological speech, standard dialogues and
forms of language modeling. Communicative approach in
training is most accurately expressed in the provisions
reflecting essential regularities of educational activity,
serving for creation of the theory of training, for devel-
opment of the corresponding method and reference point
due to organization of the training activity. Such provi-
sions get the status of training principles.

Communicative training in foreign language is carried
out by means of "speech activity" which, in turn, serves
for the solution of problems of productive human activity
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in the conditions of "social interaction" of the communi-
cating people. Participants of communication try to solve
the real and imagined problems of joint activity by means
of a foreign language. This principle is detailed in the
following basic provisions. The activity essence of the
communicative focused training in foreign languages is
carried out through "activity tasks". They are realized by
means of methodological exercises. Activity tasks for the
communicative focused training in foreign languages are
based on games, imitation and free communication. The
activity essence of the communicative focused training in
foreign languages increases the importance of the meth-
odological organization of training process. There are
three techniques for improving how we evaluate our stu-
dents’ work: diachronic evaluation (follow a student’s
development and make comparisons between different
stages in his learning process to decide whether he is im-
proving or not; specify the areas and extent of improve-
ment), split method (notice each learner’s strengths as
well as weaknesses. Never label a student as “poor,”
“slow,” or “hopeless”), and dynamic view (each day be
sensitive to any changes in your students’ attitudes, feel-
ings, and accomplishments. Let them know your feelings
in an appropriate way. Classes are dynamic and so are
students. They can see if their teacher cares about them
and wants them to succeed).

Constant encouragement. It is necessary to remember
that the benefits of becoming skilled in working with oth-
er people are highly valued by employers and will serve
you well throughout your career. Now is your chance to
develop skills such as teamwork, leadership and the abil-
ity to be lead. Choosing tasks for group work where
things are done better by a group than by individuals
working on their own is of high importance. Such tasks
include tracking down sources of information, planning
written work, testing yourself, and brainstorming ideas.
Besides, it is recommended to avoid the feeling of compe-
tition. The aim of working as a part of a group should be
that all members of a group benefit from cooperation.
Remember for example that when you explain a topic to
other members of a group, the person who does the most
productive learning is you. Finding the words in which to
explain something is one of the best ways of coming to
understand it. Avoidance of ‘cheating’ is an essential ele-
ment too. The purpose of working as part of a group
should not be to make it possible for individuals to do less
work. If all members of the group submit identical pieces
of work for assessment, no one is likely to get credit or
credibility. However, the group can plan a piece of work,
then allow the members to prepare the final version in
their own way. ‘Some ground rules’ need to be estab-
lished. These can lay down acceptable standards — for
example, punctuality, level of contribution to the group,
and the constructive nature of critical comments. Moreo-
ver, make the group ‘task-driven’. Agree an ‘agenda’ for
each meeting of the group, so there is always a sense of
purpose. In addition, the leadership should be rotated. It is
a good idea to have different ‘leaders’ for different tasks,
so that all members of the group take on responsibility for
aspects of the group work. ‘Chores’ are to be shared out.
For example, share out the task of tracking down infor-
mation, or collecting resources for the task. This can help
make better use of the time of all members of the group,
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avoiding each member spending time chasing after identi-
cal books, papers and references. Making ‘contracts’ with
the group would be extremely beneficial. Set deadlines
for completing a task on behalf of the group. Make
agreements regarding the different kinds of contribution
to be made of the group by each of its members. Finally,
flexibility should be maintained. Even though the group
will normally have “an agenda”, retain some time at each
meeting for the group to address ‘spontaneous tasks’ or
‘matters arising’. This helps the group develop a ‘proac-
tive’ ethos, rather than simply a ‘reactive’ one.

Overcoming the classroom barriers. Students may
not feel comfortable asking a question in front of a large
class because of their anxiety and insecurity using Eng-
lish. For all these reasons, and others, it is often very dif-
ficult initially for students to actively participate in their
English classes. Although we encourage our students to
participate actively in class by asking questions and en-
gaging in discussions, we also offer tutorials so that lan-
guage learning can continue while students and teachers
overcome the classroom barriers set up by any clash of
expectations and classroom cultures. We have found that
community building is easier to accomplish in tutorials
because they offer students a more informal, supportive
environment. The word tutorial is used in many different
academic settings to describe a variety of situations.

Even though tutorials require more time and effort from
teachers, the benefits they provide to students and teachers
alike make this work worthwhile. We have found that stu-
dents in classes with tutorials are more confident and
achieve more. Because teachers get to know their students’
needs better, they can try more accurately to meet those
needs. The truth is that many of them are finding it difficult
to adjust to an English-medium university where they have
to rely on their limited English proficiency to find their way
around. Through individual and small group tutorials we
have discovered how important trust is as an element of
language learning, and how ideal tutorials are as a way of
building trust. Compulsory tutorials for individuals are
those tutorials that students must attend as part of their
work for the course. These are scheduled by a sign-up
sheet. For some courses, they are held during class time,
and for others, they are held during a time mutually agreea-
ble to both the teacher and the student.

It is very important that individual tutorials take place in
a private, quiet place. Our first-year students often ask
questions about the university, course requirements, study
habits, and other more personal topics. Tutorial time gives
them the opportunity to ask about anything. We set a spe-
cific focus for tutorials. Other questions will come up, but
students need to know clearly what the purpose of the tuto-
rial is, especially if they are being asked to come to a tuto-
rial outside of regular class time. In composition classes for
English majors, compulsory tutorials are held after students
receive back a draft of their research essays. At this stage,
the focus of tutorial sessions is to work with students on
incorporating others’ ideas into their own writing and ex-
amining discourse problems, such as unclear reasoning, in
their writing. We have found that research skills can be
taught in a composition class, but students often experience
confusion when they begin to use sources in their own writ-
ing. Tutorials provide an environment in which the teacher
can focus on a student’s paper and give specific guidance.
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We often notice that after our first round of tutorials with
both kinds of classes, students come to class more at ease
with the teacher, the assignments, and each other. The con-
versational tone of a tutorial helps students become more
comfortable using English.

Non-compulsory small group tutorials are those that
students in general English courses may attend. They are
not mandatory, but participating in them can help students
improve their English. The majority of students usually
participate in these tutorials because they realize that
more opportunities to use English will help them with all
of their classes. Students in an EFL environment usually
benefit from more exposure to the target language. Non-
compulsory small group tutorials are designed with this in
mind. They can be understood as a “ring of discussion”
involving a maximum of 12 students in a small meeting
room. The objective of these tutorials is to give students
more exposure to English and more opportunities to ex-
press themselves in English. Students can read whatever
they want, but if they have trouble finding material, a
suggested reading list is provided. The list contains most-
ly articles from newspapers and magazines. The idea is to
have current material easily accessible and to allow some
group reading and discussion without the threat of per-
forming for grades in the regular classroom. Having the
tutorials scheduled outside of class time emphasizes the
informal nature of the gathering and discussion that takes
place there.

The teacher’s role in these tutorials is simply as a facil-
itator. The group reports on what they found interesting in
their reading. At this point most of the students are enthu-
siastic about what they have read and the shyness they
usually have in the classroom setting does not affect them
any more. They give a short summary of a news article
they have read, others who have read it also comment on
it, and the group discusses issues raised in the article.
Sometimes the discussion is not connected to a text at all,
but is based on something of interest to the students. One
recent tutorial discussion centered on whether or not stu-
dents should have parttime jobs. The power of a good
discussion topic spurs them to speak English and express
themselves freely. In this small setting, most students
have enough confidence to share with other students what
their reading is about and even to add a sentence or two
on how they feel about what they read. Weaker students
are helped by better ones in their choice of vocabulary
and their sentence constructions.

Students provide scaffolding for each other, and all
learn new and varied ways to use English. Helping each

other within the tutorial provides the basis for a sense of
community, which often carries back to the classroom and
students feel more at ease speaking up in class. Perhaps
the most important benefit of these tutorials is that stu-
dents get to know one another, including their likes and
dislikes. In building a classroom community, teachers
need to structure “opportunities for students to present
who they are to their classmates” and the ring of discus-
sion is one way to give them this opportunity. The tutori-
als also enable the teacher to learn more about the stu-
dents. Finally, students are able to see their teacher as one
more participant in the discussion, rather than as a force
in front of the classroom.

“A learning space needs to be hospitable not to make
learning painless but to make the painful things possible,
without which no learning can occur— things like expos-
ing ignorance, testing tentative hypotheses, challenging
false or partial information, and mutual criticism of
thought.” Our tutorials express our hospitality and invite
students to show what they know as well as what they
don’t know, to experiment with language, and to learn to
agree and disagree with each other. The types of discus-
sions that occur in our tutorials, among students and be-
tween the teacher and individual students, create an envi-
ronment of trust and confidence, which is necessary for
successful communicative language teaching and learn-
ing. In addition to language learning, in the trusting envi-
ronment of tutorials, true communication can occur.

Conclusion. As teachers, we want to create a sense of
community in our classrooms among students and be-
tween students and ourselves. In many ESL/EFL class-
rooms, a student community develops to a certain extent,
but a bond between the teacher and students does not
happen, despite our desire to include ourselves as a mem-
ber of a cohesive and supportive community as well as a
guide. Even though English is now seen as a language of
international communication and many people say they
want to learn it, we still encounter reluctant learners.
Learning a foreign language is a long and complex task.
Learners need constant encouragement, and one of the
best forms of encouragement comes from a sense of
community, achievement and success. With a keen eye for
achievement, an admiring eye for efforts, and a tolerant
eye for differences and individuality, a skillful teacher can
manage to enable the majority of his students to enjoy
learning. A shift in the way we evaluate learners can work
wonders.
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Hosocenenkas C.B.
“BocnpusiTue coo0uecTBa” Kak oMH U3 (GaKTOPOB YIy4YlleHUs H3yYeHHUs A3bIKa
AnHoTanmsi. KoMMyHHKaTuBHOE M3ydeHHUE s3bIKa TpeOyeT BOCIPUATHS COOOLIECTBA — CPEAbl IOBEpUS M B3aMMHOW yBEPEHHOCTH,
i€ yJamuecs MOTYT oOmaThest 6e3 cTpaxa MM yrpo3bl HeyJadu. XOpOoIlue YJHTelNs IPH3HAIN BaKHOCTh COOOIECTBA B MPOIIEcce
00yueHUsI, 1 HAIIUTH ITyTH B3aMMOAEIHCTBHS U OTBETCTBEHHOCTH B Tpynmnax. KOMMyHUKaTHBHBIM MeTOJ 00ydeHHs A3bIKa 3aBHCUT OT
9THX XapaKTepPHCTHK. be3 KoiekTrBa He MOXKET MPOHU30UTH oOmieHne. Tonbko TaM, Ie eCTh CHIBHOE YyBCTBO COOOIIECTBA, T0BE-
pYsL, BBICOKOH CaMOOIIGHKH M Ka4eCTBEHHAsi METOJMKa 00y4eHHsI, CTYIEHTHI HIMEIOT BBICOKHE JTOCTIDKeHHS. [IpernonaBarTenn JOKHE
CTPEMUTECS ChOPMUPOBATH BOCIIPHUATHE COOOIIECTBA B ayIUTOPHHU CO CTYISHTaMU M MEXIY CTyIeHTaMH M HaMHu. B aymuropuw, rie
H3Y4aeTcsl S3BIK, CTYIeHIeCKOe COOOIIECTBO Pa3BUBACTCS, HO OTHOIICHUS MEX/y HperoJaBaTelsIMU U CTYICeHTaMH He TIPOMCXOUT,
HE CMOTPsI Ha JKEeJIaHHE OBITh YAaCThIO ITOTO COOOIIECTBA U B TO XK€ BPeMs 0CTaBasch pykoBoauTeneM. Jlaxe ceifdac, Koraa aHIIMH-
CKHUH SIBIISIETCS S3BIKOM MEXAYHAPOJHOTO OOILIEHHS, 1 MHOTHE JIFOH JKETAl0T €r0 M3y4yaTh, MBI BCE €IlI€ UMEEeM JIEJI0 C CTYIEHTaMH,
HMEIOIIMH OOJIBIINE TPYAHOCTH B oOmieHny. OfHa U3 MPUYMH 3TUX TPYAHOCTEH — 3TO BOIHEHHUE B MpoOIiecce U3ydeHus A3bika. M3y-
YeHHe HHOCTPAHHOTO S3bIKa — 3TO JUIMTEIBHBIN U TPyAHBIH nporecc. M3ydaronyM HyXKHO HOCTOSHHOE CTUMYIUPOBAaHUE, U OTHON 13
Iyqmux GopM ecTb BOCIIPHATHE COOONIECTBa, JOCTIDKEHUE H ycIeX. TOIbKo MOHMMas TOCTIKEHHE, BOCXHINAsCh YCHINSIMA U yBa-
*Kasl Pa3NuyIUsl U MHANBUIYaJIbHOCTD, ONBITHEIN IIPENOaBaTeNlb CMOXKET OPTaHN30BaTh H3ydYeHHE S3bIKa CTYAEHTAMH, JIOCTABIIIONIee
YAOBOJIBCTBHE. MHOTOTPaHHOCTH OIICHKH PE3YJIbTaTOB CTYAECHTOB MOXET TBOPHUTH uyneca. CTyneHTH OyayT yduTcsl HOHUMATh ICH-
HOCTH ¥ B&XXHOCTBH XOPOIIHMX B3aMMOOTHOIICHUH. POpMHUpOBaHHE YMEHHSI CTPOHTH XOPOIINE B3aMMOOTHOIICHUS — 3TO CaMoe JIyd-
1I€e YCIOBUE CYACTIMBOM M YNOBJIECTBOPSIOLIECH XKM3HM M CaMblil Jy4IIWH 3alIUTHUK OT Jenpeccud. BaxkHee NMCHUXOIOTHYECKOe U
SMOLMOHATBHOE OIaroCOCTOSHHE CTYIEHTOB, YeM KOHLEHTPUPOBAHHOCTh HA aKaJeMUUECKHX PEe3ylIbTarax, 4YTO MPOUCXOAUT Tpagu-
IOHHO B yHHBEPCHUTETaX. BaxHO, 4TOO CTyICHTH HOHUMAIN HEOOXOANMOCTh B3aHMOOTHOIICHUH MEX/y 3PaBbIM CMBICIOM H 3710-
poBbIM TenoM. ONTUMH3M H OarofapHOCTh — 3TO BAXKHBIC KOMIIOHEHTHI, TaK K€ Kak U ()OPMHPOBAHHE y CTYAECHTOB ITOHHUMAaHUS
CTaTh XO35MHOM COOCTBEHHOMH JXKM3HHU. B mponecce o0ydeHns] HHOCTPaHHOTO s3bIKa MOTHBAIWS UMeeT OOJNBIIoe 3HauYeHHUE, U 311eCh
Ba)KHBI MHOTHE (paKTOPHI, CpeIy HUX — 3TO COIHANIBHbIE, ICHXOJIOTHYeCKUe, 00pa30oBaTesIbHEIE, SKOHOMHYECKHUE.

Knrouesvle cnosa: kommynukamughulil, gocnpuamue coobujecmea, cpeoa ooyueHus, Momueayus, NO3UMUGHAs NCUXONO2USL, CAMO-
oyeHKa
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