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Abstract. This article considers the concept of pedagogical education in Ukraine. It is paid attention of scientists and all public teach-
ing auditory to such leading focuses of higher pedagogical education as the development of pedagogical orientation of the student’s
personality and the students’ preparedness of higher pedagogical institutions for their future professional education activities, for a
lifelong continuous pedagogical self-training in terms of the dynamics of social, educational and pedagogical process. The national
programme of teacher training a new generation requires certain theoretical study of general concepts and basic principles of learning

and teaching the disciplines of pedagogical cycle.
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Relevance of the Topic. Today the development of
teacher education institutions in Europe is responding to
very different social, political and educational pressures
from times past. Schooling is much altered and improved,
children and young people have very different beliefs
about how they should be taught and so have their par-
ents. Society has higher expectations than ever for the
results of schooling, so does the world of commerce and
industry. Each pursues its concern for ever rising stand-
ards of developed aptitudes and skills with a vigour driv-
en by economic, political, technological and social neces-
sity honed and sharpened by the shifts in the balance of
the political and economic power of recent decades [2].

These concerns and circumstances create new condi-
tions not only for schools and teachers but also for teacher
educators. Nowadays Ukraine as an independent country
in the way of integrating in Europe and cooperating with
many European countries in the sphere of education and
teacher training put the same question How best to edu-
cate teachers in changing times? [5]

The Analysis of the Research. Problem principles of
theoretical and methodological basis of pedagogical
teacher training were investigated by a great number of
native and foreign scientists-pedagogues such as O. Ab-
dulina, A. Akusok, L.Vovk, V.Lozova, V. Lugowyi,
A.V. Slastionin, I. Ziaziun and others. They have made
great contributions to the development of the subject. A
special attraction to the professional training future teach-
ers in Ukraine is presented in researches of O. Kotenko,
S. Karaman, V.Semychenko, S. Sysoyeva, M. Sheremet
and others.

In spite of some intensive researches of different aspects
of improving the content of pedagogical education in
Ukraine, learning the foreign experience in this field (Ger-
many — V. Gamayuk, T. Vakulenko; France — O. Golotiuk,
L. Ziaziun; Great Britain — Y. Alfiorov, A. Sokolova;
Greece — Y. Korotkova; the USA — T. Koshmanova; and
others ) this topic still needs learning.

The Purpose Formulation of the Article. The article
purpose is to explain some peculiarities of modern peda-
gogical education in Ukraine. Updating the pedagogical
content of future teachers’ training and professional goals,
meeting the modern social and cultural projects, relate to
the requirements for the formation of the teacher-leader
who realise the nation-building ideas for democratic
change, human and professional culture.

The Main Material. Nowadays all public teaching au-
ditory to such leading focuses of higher pedagogical edu-
cation as the development of pedagogical orientation of
the student’s personality and the students’ preparedness of
higher pedagogical institutions for their future profession-
al education activities, for a lifelong continuous pedagog-
ical self-training in terms of the dynamics of social, edu-
cational and pedagogical process. The national pro-
gramme of teacher training a new generation requires
certain theoretical study of general concepts and basic
principles of learning and teaching the disciplines of ped-
agogical cycle [1, p.1].

The universitisation of teacher education has pro-
gressed hand in hand with the professionalization of
teaching. Both aim at affecting the quality of teachers, not
solely their academic background but also their general
approach to education. Professionalization in teaching had
its beginnings in institutions of teacher education with the
development of pedagogy and pedagogical sciences
through which problems of teaching and learning could be
researched [8].

Teacher education has always made ready, adaptive re-
sponses to changing situations of teacher supply and de-
mand as well as to the educational needs of pupils.

In modern Ukrainian pedagogy we can point out some
concepts each of them considers the personality’s educa-
tion from different positions. These positions do not argue
with themselves, but focus accents upon different sides of
teacher training process. The necessity of a new paradigm
appears because there are certain reasons; the most im-
portant is a new type of thinking which has formed as a
result of growing social-labour conditions [4].

Depending on understanding the purpose of education
(in a large sense of this word) paradigmatic models can be
different: traditional, rationalistic, and humanistic.

Traditional paradigm is founded on the background of
a conservative role of the school. Its goal is in transmit-
ting to young generation the quintessence of the human
civilization’s cultural heritage: knowledge, skills, ideals,
values, ways of industrial activity; everything that en-
courages an individual development as well as saving the
right order in the socium. This approach is considered to
be academician. Within such approach the person is valu-
able not because of himself (herself) but as a transformer
of certain knowledge, as an example of certain behaviour.
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Rationalistic paradigm sets in the focus not a content of
education but effective ways of learning different
knowledge by pupils and ways of intellectual actions. The
goal such teaching is to form in pupils so called “adaptive
behaviour repertoire” which follows the norms and stand-
ards of West European culture [3].

Both the first and the second models even possessing
some advantages don’t set the pupil/student in the centre
of teaching-learning process and don’t consider him/her
as a subject of own life.

Humanistic paradigm is oriented to developing and
culturizing the pupil’s external world, to interpersonal
communicating, a dialogue, to help him in personal de-
velopment. The pupil is considered to be a subject of his
own life, who has and realize the necessity in self-
development.

So, what are methodological backgrounds of personal-
oriented learning? They are:

— Personal-oriented learning must provide the develop-
ment and self-development of the pupil’s personality as
a subject of educational activity.

— Personal-oriented learning must provide every pupil
(basing upon his capacities, interests, values and subjec-
tive experience) with a chance to realize himself in dif-
ferent kinds of activity.

— The content of education, its ways and methods are or-
ganized in the best way for the pupil to choose the sub-
ject/lesson material, its kind and form.

—To be a well-educated person means a formation of in-
dividual accepting the world, an ability of creative life-
long learning.

So, personal-oriented learning is focused on helping
students to develop understanding, to build their own
conceptions and knowledge [6].

For example, within the system of training teachers of
foreign languages in Ukraine we realize that majority of
foreign language classrooms in Europe consist of teachers
and learners sharing a mother-tongue. This situation is
changing and is likely to change even more rapidly in the
future, due to the movement of teachers and learners in
Europe, and immigration from outside. The rich multi-
lingual and multi-cultural nature of European society,
including both indigenous European and immigrant non-
European populations, is recognized and welcomed [7].

The strategic competence language teachers need refers
to their ability to process language data efficiently and ap-
propriately under the constraints that characterize natural
interaction. In foreign language communication, which is
of necessity cross-cultural, our strategic competence needs
to be cross-cultural as well: we need to learn to use another
foreign knowledge than we use in our mother-tongue.

The basic question to ask when discussing language
teacher education is what we want to achieve by it. We
would suggest that the answers proposed will be valid for
all those concerned in language teaching and language
teacher education: the learner, the student teacher, the
teacher and the teacher educator. If education is to have any
real meaning, it involves all those concerned, be it in dif-
ferent degrees and to different extents. Basically we are all
learners engaged in lifelong learning and this is likely to
involve the need for us to find ways of growing in under-
standing ourselves, other people and the world around us.

If adolescents are to move as effectively and enjoyably
as possible from childhood to adulthood, it has been sug-
gested that there are some areas in which they need to
grow: social, vocational, philosophic. It is fundamental to
our thinking that all education, including language educa-
tion, should contribute to this growth [5].

Our students at pedagogical universities or colleges
and educators who teach them — all of us are lifelong
learners and that professional development is a lifelong
process. Teachers and their educators should continually
improve the knowledge, attitudes and skills they need as
professionals, including knowledge of curriculum devel-
opment. During their professional development teachers
should constantly re-examine and keep up to date objec-
tive of their teaching. They need to develop conscious
learning styles and a healthy confidence in themselves as
learners in order to do so successfully.

The focus in language teacher education and training is
on preparing future teachers for creating optimal condi-
tions for their learners to learn. This implies helping
learners to discover their own needs, to set their own
aims, discover their own learning styles and eventually be
involved in assessing their own successes or failures. Giv-
ing this help may be realized in a variety of ways. Helping
learners to develop autonomy in learning is a process in
which various procedures, from communal work to small-
group work and individual work or counselling are help-
ful procedures. Assessment of success or failure is equally
to be done in a variety of settings, although, of course, it
is the individual’s performance that will decide if aims
have been reached.

Teachers need to initiate the learning the learning pro-
cess, subsequently to advise and guide the learners and
generally work towards the development of the learner’s
autonomy in handing their own learning process. In this
context teachers should be able to set realistic goals with-
out losing sight of the fact that it is the learner who does
the learning. Finally they need to research the effective-
ness of the selection of their teaching techniques and ma-
terials. In order to be able to do all this teachers need spe-
cific skills. There are some of them, for example, foreign
language teachers:

—are aware of pedagogy and teaching methods as well as
knowing the foreign language;

—are able to organize lessons into steps taking account of
insights into learning didactic variety and language ac-
quisition processes;

—are able to select and design learning activities and ma-
terials in keeping with the needs and aims of the learn-
ers as well as demands o a national curriculum, etc.
Within the training of teachers of foreign language stu-

dents should learn to appreciate the use and the value of
whole class, small group and individual work for particu-
lar educational purposes. For example, they have both
knowledge and experience of the possibilities of varying
tasks, materials and forms of practice to suit the needs of
different sets of learners in the same lessons etc.

Taking into consideration some foreign experience in
pedagogical teacher training (Sweden as well) — the inte-
grated aspect of learning — in Ukrainian National Peda-
gogical Dragomaniv University, the Pedagogical Institute
of Borys Grinchenko Kyiv University the Ukrainian-
English Dictionary of Educational and Pedagogical No-
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tions and Terms is used as an instrument of realizing
technologies of teaching psychological and pedagogical
disciplines oriented to variety, subjectivity, individual
creativeness, personally centralized contents and methods
of training teachers under conditions of the modern higher
pedagogical teacher training institution in Ukraine.

This text-book meets the requirements of a scientific and
methodological version of teaching Pedagogy and History
of Pedagogy. It is structured according to the Pedagogy
Curriculum for a pedagogical university, oriented as a basic
experimental variant for all faculties and specialities.

The material is structured according to the topics and
syllabus contents (140 academic hours in accordance with
the curriculum, 106 academic hours in-class hours, 34
academic hours for students’ independent self-work).

The contents of the Dictionary represent notions of
such sections as General Principles of Pedagogy, Teach-
ing Theory (Didactics), Education Theory, School Sci-
ence. The process of structuring the topics is approached
to the tasks of training experts according to the system of
integrating philological and pedagogical tasks as well as
using the credit and module technologies of studying.

Studying the course by means of involving additional
handbook aims at specifying knowledge of contents and
information, stimulating under-graduate, master and post-
graduate students in order to make them generally and
professionally advanced people, at working out a strategy
of their professional forming and transferring them to a
diagnostic training level.

The dictionary is used in the process of training future
teachers according to Specialist and Master educational
programs under the condition of writing diploma, master
papers and dissertation projects.

The translation of educational and pedagogical notions
and terms in the English language, for example, allows
using the text-book at English lessons. It is recommended
to start teaching the first-year students with learning sci-
entific and theoretic professional terminology. According
to the curriculum the courses learning pedagogical
branches take place in some time. The terminology trans-

lated into a foreign language assists students, masters,
post-graduate students in their learning the material in
Compared Pedagogy.

It’s necessary to note the different meanings in translat-
ing some notions and terms. It is motivated by the content
put inside the text of translation. For example, the Ukraini-
an word “parents” may be translated as “fathers” (in Rus-
sian “otier’) and “parents” (in Russian “poxutenu”).

We pay attention of the dictionary users’ to using gen-
erally accepted terms and notions adopted in English
speaking countries. For example, the English word “edu-
cation” means in Ukrainian 1) «ocgita» - learning, 2)
«BuxoBaHH» - Upbringing as the process of upbringing in
a micro social surrounding (in the family).

Working upon the translation we based upon textbooks
in Pedagogy published abroad. They are: Power Peda-
gogy and Practice (Great Britain,1997), School Didactics
and Learning (Sweden, 1997), and Dictionary of Con-
temporary English (Great Britain, 2000).

The situation on educational market testifies the need
for the experts in pedagogical disciplines, who are able to
extrapolate scientific terms in different social and cultural
conditions, and in the sphere of international educational
co-operation.

Taking into consideration the tendencies of Pedagogi-
cal Science that is an integral approach to teaching and
educating, tasks of a teacher’s future activity under condi-
tion of a multicultural environment with an orientation
toward national and educational priorities and values de-
termined by Bologna Process, is a strategic basis of a sys-
tem of studying pedagogical disciplines [].

Conclusion. The system of teacher training should aim
to help the future teachers to grow in self-awareness, self-
respect, and respect for their environment and, on the
basic of this, to develop awareness of and respect for oth-
ers. Pedagogical education has an important and unique
contribution to make in helping future teachers to develop
awareness and respect for themselves and for representa-
tives of other cultures throughout the European communi-
ty and the world [8].

REFERENCES TRANSLATED AND TRANSLITERATED

1. Akycok A.M. Teoperuuti 3acaau GopMyBaHHS 3MiCTy 3arajib-
HOIIE/IaroriyHoi MirOTOBKM MaHOyTHBOTO BUMTENS : aBTOped.
JIMC. Ha 3000YTTS HayK. CTYIeHs KaH/. ref. Hayk : cren. 13.00.01
«3arajpHa TeJarorika Ta icropis memarorikm» / AKycok Aiua
MukonaiBHa ; KuiB. Ham. yH-T iM. M. [IparomanoBa. — K., 2009. —
20c.—C.1.

Akusok A.M. Teoretychni zasady formuvannya zmistu zahal'nope-
dahohichnoyi pidhotovky maybutn'oho vchytelya [Theoretical
principles of forming the content of the future teachers’ general
pedagogical training] : avtoref. dys. na zdobuttya nauk. stupenya
kand. ped. nauk : spets. 13.00.01 «Zahal'na pedahohika ta istoriya
pedahohikyy / Akusok Alla Mykolayivna ; Kyyiv. nats. un-t im. M.
Drahomanova. — K., 2009. — 20 s. —S.1.

2. Anexcrok A. M. [lenarorika Bumoi ocBiti Ykpainu. Icropis.
Teopist : [migpyu. ans cryn., acmipantiB] / A.M. Anekcrok. — K.:
JInbine, 1998. — 560 c.

Aleksyuk A.M. Pedahohika vyshchoyi osvity Ukrayiny. Istoriya.
Teoriya [Pedagogy of Higher Education in Ukraine. History. The-
ory] : [pidruch. dlya stud., aspirantiv] / A.M. Aleksyuk. — K.:
Lybid', 1998. — 560 s.

3. Aunpymenko B.I1. Ceitanok €spomu: [Ipobiaema dpopmyBaHHsS
HOBoro yuutens anst o0’emHanoi €Bporm XXI cromitrs / B.IL
Amnppymenko. — K.: 3nanns Ykpaiau, 2011. — 1099 c.

Andrushchenko V.P. Svitanok Yevropy: Problema formuvannya
novoho uchytelya dlya ob"yednanoyi Yevropy KhKhl stolittya [The
Dawn of Europe: The problem of forming a new teacher for a
united Europe of the XXI century] / V.P. Andrushchenko. — K.:
Znannya Ukrayiny, 2011. — 1099 s.

4. Bosk JI. II. IcTopis ocBiTH 1 Negaroriki B 3arajibHild, METO0-
JOTIYHIN 1 mpodeciiiHii KyTpTypi MaliOyTHHOIO BUUTENS: MOCIO-
HHK-KOMEHTap i3 MPONEAEBTUKM BHBYAHHS iCTOpIl Meaaroriku /
JLII. BoBk; MiH-BO OCBiTH i HayKH, MOJOAI Ta CIOPTY paiHH
Vxpainu, Han. nen. yn-t imeni MLI1. [Iparomanosa. — K.: Bua-Bo
HITY imeni MLII. Jlparomanosa, 2012. — 331 ¢.—C. 5.

Vovk L.P. Istoriya osvity i pedahohiky v zahal'niy, metodolohich-
niy i profesiyniy kul'turi maybutn'oho vchytelya: posibnykko-
mentar iz propedevtyky vyvchannya istoriyi pedahohiky [The
History of education and pedagogy in general, methodological
and professional culture of the future teacher: a book with com-
ments to the history of pedagogy] / L.P. Vovk; Min-vo osvity i
nauky, molodi ta sportu rayiny Ukrayiny, Nats. ped. un-t imeni
M.P. Drahomanova. — K.: Vyd-vo NPU imeni M.P. Drahomano-
va, 2012.-331s.-S. 5.

5. 3akoH YkpalHH PO BHIIY OCBITY: cTaHOM Ha 29 xoBTHS 2014
poxky. —3-19 X.: [IpaBo, 2014. — 104 c.



Science and Education a New Dimension. Pedagogy and Psychology, 11(18), Issue: 37, 2014 www.seanewdim.con

Zakon Ukrayiny pro vyshchu osvitu: stanom na 29 zhovtnya 2014
roku [The Law of Ukraine on higher education: October 29,
2014]. — Z-19 Kh.: Pravo, 2014. — 104 s.

6. JIyropuit B.I. TenmeHiii pO3BHTKY IemaroriuHoi OCBITH B
VYkpaiHi (Teoper.-MeTOJOJIOTIYHAN acmeKT): aBToped. IWC. Ha
3M00YTTSI HAyK. CTyIeHs A-pa neld. Hayk: crerl. 13.00.01 «3arais-
Ha Tiefarorika Tta icropis meparorikm» / Jlyrosmit Bomoxumup
ImapionoBnd ; IH-T memaroriku i ncuxosorii npod. ocsita AITH
VYxpainu. — K., 1995. - 48 c.

Luhovyi V.I. Tendentsiyi rozvytku pedahohichnoyi osvity v
Ukrayini (teoret.-metodolohichnyy aspekt) [The development
trends of pedagogical education in Ukraine (theoretical and meth-
odological aspects]: avtoref. dys. na zdobuttya nauk. stupenya d-
ra ped. nauk: spets. 13.00.01 «Zahal'na pedahohika ta istoriya
pedahohikyy / Luhovyy Volodymyr Ilarionovych ; In-t pedahohiky
i psykholohiyi prof. osvity APN Ukrayiny. — K., 1995. — 48 s.

7. Ilenaroriyna mpakTHKa: HaCKpi3HA NMpOrpama, METOJUYHI peKo-
MeH/alii, HopMaTBHA 0a3a : HaBY.-MPAKT.OCIO. (AJIs1 BUII. Ha-
Bu.3akn.) / B.I. Boopuupeka, JI.B. Kozak, H.O. Onydpienko, H.O.
TepentbeBa. — K.: Kuis.yH-T im. b. I'pingenxka. 2010. — 252 c.
Pedahohichna praktyka: naskrizna prohrama, metodychni
rekomendatsiyi, normatyvna baza : navch.-prakt.posib. (dlya
vyshch. navch.zakl.) [Teaching Practice: the detailed programme,
methodical recommendations, the law basis] / V.l. Bobryts'ka,
L.V. Kozak, N.O. Onufriyenko, N.O. Terent'yeva. — K.: Kyyiv.un-t
im. B. Hrinchenka. 2010. — 252 s.

8. PamikeBnu FO.M. BosoHChKHit mpoliec Ta HOBa MapagurMa BH-
mioi ocsitu: MoHorpadis / FO.M. Pamukesnu. — JIbBiB: BrgaBHui-
1BO JIbBIBCHKOI nostiTexHiku, 2014, — 168 c.

Rashkevych Yu.M. Bolons'kyy protses ta nova paradyhma
vyshchoyi osvity: monohrafiya [The Bologna Process and the new
paradigm of higher education] / Yu.M. Rashkevych. — L'viv:
Vydavnytstvo L'vivs'koyi politekhniky, 2014. — 168 s.

Komapuas Haranbs BaagumupoBHa. Oco0eHHOCTH COBPEMEHHOI0 NeIaroruyeckoro 00pa3oBaHusi B YKpanHe
AnHoTtanus. KoHuenmus megaroruueckoro odpasoBaHHs 0OpallacT BHHMAHHE YUYCHBIX W BCETO MENarornveckoro oOIIecTBa Ha
TaKkue BEAYIIHE OPUEHTUPHI BBICIIETO MEJarorHyecKoro o0pa3oBaHUS KaK Pa3sBUTHE MEAArOrMYeCKO HANPABIECHHOCTH JTHYHOCTU
CTyJIeHTa ¥ 00eCIeUeHNe TOTOBHOCTU CTYJICHTOB BBICIIUX MEarorHyecKuX y4eOHBIX 3aBEICHUN K MPOGECCHOHATBHOM JeSTebHO-
CTH, K HEMPEPHIBHOM MEIaroriyecKoil CaMOMOArOTOBKU B YCIOBHSAX JUHAMHUKH OOLICCTBEHHOTO W 0Opa30BaTEIBHOrO MpoIllecca.
[MoarotoBka HAIIMOHATBHBIX MEAATOTHYECKUAX KAJPOB HOBOTO MOKOJICHHS TPEOYET TEOPETHUECKOTO 0OOCHOBAHUS OOMICH KOHIICTIIUI
¥ OCHOBHBIX IIPUHIIUIIOB O0YYCHHS U MPETIOIaBaHUs TUCIUILTHH MeIarOTHUECKOro IUKJIA.
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