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Abstract. The article presents a structural and functional model of psychological correction of pre-school teachers professional burn-
out, built on the basis identified in previous empirical studies of the basic qualities of the personality structure and personality deter-
minants of pre-school teacher burnout, and trialled in preschool educational institutions 15, 18, 33, 38, 52 in Chernivtsi. Author
describes psychocorrectional program that was created based on this model, looked at the methodological issues of studies design,
the main stages of work, has highlighted the objects of corrective action. Results indicate the effectiveness of the developed model of
correction pre-school teachers burnout, as well as the possibility of its use as an algorithm to determine the psychological conditions
to correct pre-school teachers burn-out at different levels of its formation, and its prevention.
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Burnout — is one of the major problem in the professional
activity. In demonstrates the inconsistency in a continuum
"occupation-worker™, which leads to serious consequenc-
es for both the employee and the organization as a whole:
reduces economic performance of work, leads to viola-
tions of work discipline and relationships with colleagues,
family, quality of life, physical and mental health etc.

Though the burnout syndrome is recognized world-
wide and has become the object of interdisciplinary re-
search and different paradigms of scientific explanation, it
is still treated as one of the most contradictory problems.
Those are connected with the absence of a generally ac-
cepted name and interpretations, a unified approach to the
definition criteria, factors, symptoms and phases of the
burnout itself, with complexities of its diagnostics, as
well as its prevention and correction.

The problem of prevention and correction of the pro-
fessional burnout is very acute today due to the growth in
the number of workers suffering from the burnout syn-
drome and grave consequences of the said syndrome.
Unfortunately, the investigations are absent in Ukraine
that might have allowed the due estimation of the burnout
in population in general or among the specialists of a
certain field of activity. It is obviously connected to the
fact that in the Ukrainian translation of the phrase "The
ICD-10" the notion "burn-out™" (state of vital exhaustion)
sounds as over fatigue (which is but a symptom of the
burnout) [2; 4]. Moreover, burnout is a syndrome, and
syndromes are somewhere in-between symptoms and a
diagnosis, which makes it next to impossible to be de-
fined in medical institutions.

The problem of burnout represented foreign and do-
mestic research scientists: E. Aronson, V.V. Boyko,
M.V. Borisova, M. Burish, R. Burke; D.V. Dierendonck,
T.V. Formanyuk, H.J. Freudenberger, E. Iwanicki,
S.E. Jackson, E.A. Hartman, L.M. Karamushka,
K. Kondo, M. Leiter, T. Marek, C. Maslach, V.Ye. Orol,
B. Perlman, A.M. Pines, T.l. Ronginskaya, A.A. Rukav-
ishnikov, W.B. Schaufeli, R.L. Schwab, Ye.S. Starchenko-
va, L.I. Tishchuk, N.Ye. Vodop'yanova, T.V. Zaychikova,
Yu.P. Zhogno, etc.

Despite the existence of a large number of scientific
works on various aspects of professional burnout syn-
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drome, its research still has many "white spots". So, out
of scientists sight were problems of pre-school teachers
burnout, as well as important for today’s time, due to an
increasing number of burned-out professionals, the prob-
lem of determining the psychological condition of its
correction.

The aim of this article is to establish the structural and
functional correctional model of professional burnout
among preschool teachers.

The term "burnout syndrome" originates from Greek
syndrome — "combination" and English burn-out. It was
first used by an American psychiatrist H.J.Freudenberger
to describe gradual emotional exhaustion, loss of motiva-
tion and decrease in attraction among volunteers of
St. Mark’s Free Clinic in the New York’s East Village he
was observing as a consulting psychiatrist [3, p. 205].

The analysis of definitions and characteristics of burn
out phenomenon made it possible to determine its specific
meaning. Professional burnout is therefore a multi-
dimensional process connected with work and appearing
at different stages of professional activity. It is character-
ized by gradual loss by a specialist of emotional, mental
and bodily-physical energy, life inspiration under the
prolonged professional stress revealing itself in the symp-
toms of psycho-emotional exhaustion, suppressed and
depressive mood, chronic fatigue, insomnia, taking psy-
choactive substances, overall loss of interest to work and
communication and absence of satisfaction from those,
cynicism and in ultimate displays, suicidal intentions.

It is important to stress that in pre-schools as well as in
other institutions and organizations non-burnt specialists
work side by side with burnt ones. Consequently the same
working conditions lead to burn out in some pre-school
teachers whereas others function normally. That is why
the leading role in forming of professional burn out
should be given to the personality of a pre-school teacher
while all external factors should be treated as such that
when fracturing through the prism of the burnt out per-
sonal structure can enhance both professional burnout and
its aftermath.

Surely, macro-social factors are impossible to correct.
Thus, being aware of and taking into account the im-
portance and significance of social, economic, political

©)r. Kottunovych 2014


holis.diana@gmail.com
Typewritten text
T. Koltunovych 2014


Science and Education a New Dimension. Pedagogy and Psychology, 11(12), Issue: 25, 2014 www.seanewdim.com

and cultural influences, we consider the possibility of
their change in the narrow context, just as a change in
relation of a real group, where the pre-teacher works and
structural changes in the personality of the pre-teachers
him/herself. Respectively, a pre-teacher professional
burnout psychological correction is, on one side, impos-
sible without changes in the social situation of his/her
development (life external factors) and, on the other side,
the way he/she accepts and overcomes these circumstanc-
es.

Based on the results of own theoretic and empiric re-
search [1] the criteria where determined of the research
into psychological peculiarities of correction the pre-
school teachers professional burnout and the structural
and functional correction model was developed (fig. 1).

By dividing basic qualities on the dichotomic principle
the following result was obtained: personal structures of
pre-school teachers with low burnout level (LBL) are
filled with more positive qualities, whereas those of the
respondents with medium (MBL) and high levels (HBL)
are filled with negative, respectively.

The analysis performed makes it possible to speak of
the change in significance of most important elements of
personal structures as system forming in respect of the
synthesis of all the rest personal qualities, states charac-
teristics, as well as the vector of and strength of influence,
personal factors determining the formation and develop-
ment of professional burnout, as of psychological condi-
tion for its correction.

Those are included in the basic components of the
model: disbalance in the field of "professional activity —
private life (everything alternative to work)". Basic and
leading components of personal structures of pre-school
teachers with different levels of professional burnout; the
most important qualities of professional burnout for-
mation (components being both basic and leading), which
with certain structural organization lead to burnout (nega-
tive function) or to professional adaptation/ anti-burnout
(positive function); personal determinants of professional
burn out formation belong to the basic components of the
model. The action is taken for the unit in the model: from
identification and realization of the module from profes-
sional adaptation, satisfaction with professional activity
and decreasing/overcoming professional burn out.The
said process comes through separate modules: diagnostic,
informational, aim-value, organizational, correctional,
analytic and estimation ones, as well as research and
reflexive ones due to the efficiency of passing which the
movement of the personality towards professional adapta-
tion or professional burnout depends.

Generalizing the works on the problem of professional
burnout correction written by the scientists (S.T. Gubina,
A.L. Kytaev-Smyk, M.P. Leiter and C. Maslach, V.V. Lu-
k’yanov, K. Salmela-Aro, R. Naatanen, D.G. Trunov,
L.S. Chutko, W.B. Schaufeli and D. Enzmann et al.), tak-
ing into account, and grounding on the own empirical and
diagnostic data together with professional burnout struc-
tural and functional correction model, the psycho-
correctional program "As not to burn out in the flame of
profession™ was created [1, p. 39-168].

Methodological grounds for professional burnout
psychological correction. The correction program was
based on 8 mini-lectures and group psychological training
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due to which the participants will be able to identify the
problem, to realize the phenomenon context, its structure,
determinacy of appearance, levels of revealing, degree of
forming and the symptoms characteristic to it. The group
psychological training was chosen because the sphere of
its application is much wider as compared to the social
and psychological one, those being realized via the meth-
ods of psycho correction that belongs to cognitive-
behavioural approach (A.T. Beck, K.M. Bemis, A. Free-
man, A. Ellis, P.C. Kendall, D. Meichenbaum, J.L. Pret-
zeret al.). The latter is based on the ideas that both behav-
iour and feelings of a person are defined not by the situa-
tion he/she appears in but their reaction to it, which can
partially account for the fact that, within the same organi-
zation, some people burn out, whereas the others do not;
and has the aim of changing the attitude of people to
themselves, the correction of desadaptive forms of behav-
iour, irrational settings, development of social functioning
competence to.

The aim of professional burnout psycho-correction
programme is to form in the participants of the pro-
gramme the integral system of knowledge on professional
burnout specificities, creation of conditions allowing the
lessening the level of professional burnout formation by
way of substitution of basic components of personal struc-
ture and lessening the strength of influence of personal
(psychological) factors determining its formation. Dura-
tion — 3 months (30 hours, considering the dynamics of
changes of correction targets and the level of professional
burn out formation). The duration of short term correction
groups is twelve sessions.

The main assumption of the program lays in the state-
ment that a structural and functional model of pre-
teachers professional burnout correction will allow, via
group psychological training, influencing purposefully the
exact determinacy of its appearance, most important ones,
basic and leading qualities of pre-teachers’ personal struc-
tures, thus eliminating the level of burnout formation.

Basic principles of work organization: principle of
humanism as confirmation of the norms of respect, friend-
ly attitude to a personality, excluding force and violence;
principle of confidentiality as a prohibition of conscious
or chance disclosure of information received by the leader
in the working process; principle of competence that
provides the precise identification by the leader of his/her
competence limits and taking those into account; principle
of responsibility meaning the leader taking care of partic-
ipants’ well-being and prohibition of harmful use of the
results of their work.

Professional burnout correction is carried out in the
form of individual consultations and group work within
the frames of cognitive and behavioural trend.

Forms and methods of work are conversation, discus-
sions, role plays, exercises (on relaxation, visualization,
self-knowledge, self-esteem, psycho-gymnastic with
elements of body therapy, etc); methods of art therapy,
brainstorm and group discussions. In group discussions
various topics are touched upon, such as self-esteem, self-
respect, self-understanding, optimism, enthusiasm, perfec-
tionism, trust, personal resources, etc.

The program consists of three parts (modules).The aim
of the diagnostic part is the identification of professional
burnout degree of formation, its personal markers and
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psycho-correction conditions. The aim of the theoretical
part is to provide mastering by the participants of the
knowledge in professional burnout problem (this part is
realized on the base of the following plan: the notion of
professional burnout, professional burnout risk factors;
professional burnout main symptoms; positive personal
characteristics, adequate self-attitude, success motivation,
value orientation, adaptation mechanisms in finding out
the balance within the continuum "work-private life" role.
The practical part consists of studies aimed at the work
with psychological correction conditions defined by us,
which can objectively be formed within the short period
of time and which help lower professional burnout level.

A psycho-correction complex includes four main units:

1. Diagnostic. Aim: professional burnout formation
level, personal formations, states, qualities, diagnostics;
identification of professional burnout risk factors and
formation of the general program of psychological correc-
tion.

2. Purposeful (constituent). The reason for including
this unit into the psycho-correction program is connected
to the necessity of creation of active orientation at psy-
cho-correction work, formation of self-knowledge and
self-improvement motives. Aim: creation of active psy-
cho-correction work orientation, formation of self-
knowledge and self-improvement motives, stimulation of
the wish to interact, co-operate with the leader and other
participants; raise in assurance of positive results possibil-
ity due to lowering the level of professional burnout for-
mation of its components, constitutive changes in both
personal and professional life.

3. Correctional. Aim: harmonization and optimization
of the program participants’ development, mastering the
ways of interaction with oneself and the outer world cer-
tain ways of activity; raise in self-esteem, self-assurance,
formation of the adequate self-attitude (auto-likeness,
self-understanding, self-assurance, expected attitude from
the others); removal of negative influences of personal
formations, states and qualities; development and im-
provement of emotional and will regulation of behaviour,
identification of personal intellectual and emotional re-
sources, realization of previous emotional experience,
formation of positive emotional attitude to oneself, over-
coming of inadequate forms of behaviour, development
and fixing the ability to efficiently use both personal and
professional time, properly plan and control the process of
performance, distribute the load in the optimal way, use
both optimal and adequate coping strategies and psycho-
logical protection mechanisms as well.

4. Efficiency of correction influence estimation unit.
Aim: tracing from the data of psycho-diagnostic techni-
ques, participants questioning, writing self-reports, moni-
toring the moods and other psychological content and
dynamic of reactions, emotional satisfaction with studies,
emotional balance in general for the sake of positive qual-
ities and feelings, stabilization of positive self-attitude and
self-esteem, lowering the level of professional burnout
formation, estimation of correction effect.

Correctional program contains five interconnected
thematic blocks:

I block is oriented at the problem identification, opti-
mization of time consumption (time management) and
lowering the level of tension and exhaustion.
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I block aims at lowering the levelling of perfectionism
and success motivation formation.

IIT block is oriented at the correction of negative per-
sonal formations, states and qualities, value orientation of
participants included.

IV block is oriented at the self-recognition of partici-
pants and formation of adequate self-attitude, self-esteem
and self-assurance.

V block is aimed at the formation of adequate mecha-
nisms of psychological protection and optimal coping
strategies.

Expected results: positive dynamics of lowering pro-
fessional burnout formation level, change in basic quali-
ties or their value in the personal formation structures,
states, quality, value-motivation sphere, activation of
mature protection mechanisms optimization, as well as
active coping strategies, adequate self-esteem and self-
attitude formation, in development of personal character-
istics, lowering the level of personal anxiety, depressive-
ness, irritability, spontaneous aggressiveness together
with social activity and self-assurance activation. Fore-
seen result: change in personal structure basic compo-
nents value, decrease in the effect of professional burn out
personal determinancy and the level of professional burn
out in general, self-esteem improvement; formation of
objective positive self-attitude, mature mechanisms of
personal protection and active coping strategies; gaining
of arbitrary self-regulation skills, ability to keep up bal-
ance in the continuum "work-private life".

Indicators of efficiency of psycho-correction program-
me mastering: positive dynamics in lowering the profes-
sional burn out and its constituents formation level; reali-
zation of disbalance in "work-personal life"; positive
dynamics of basic qualities or their value in personal
formation structures, states and qualities, defined with
objective methods of psycho-diagnostical markers of
professional burn out (at entering and exiting the pro-
gram); the degree of psycho-correctional group partici-
pants satisfaction; level of correspondence of the results
obtained to those expected by the specialist who carried
out the program; behavioural and personal changes hav-
ing taken place due to exact psycho-correctional methods
in group participants; improvement of the level of self-
attitude and assurance in oneself and once own abilities;
adequate self-esteem; activation of adequate psychologi-
cal protection of higher level at active coping strategies;
lowering perfectionism level and those of personal anxie-
ty, aggressiveness, depressiveness, irritability, etc; proper
timing abilities; social activity activation; decrease in
psychoactive substances (alcohol, coffee, drugs, tobacco,
etc.) taking in or total abandoning- stability in stress and
frustration situation; improvement of relations with pro-
fessional activity subjects and members of the family.

Results of approbation of psychocorrectional pro-
gramme. During the first state of the experiment, exami-
nees were offered psycho-diagnostic techniques which
can determine 13 indexes that we define as psychological
correction conditions. The said indexes allow estimating
of the current state of professional burnout in pre-school
teachers under examination and to identify authenticity of
differences between experimental and control groups of
examinees with differing levels of its formation.



Science and Education a New Dimension. Pedagogy and Psychology, 11(12), Issue: 25, 2014 www.seanewdim.com

other-oriented perfectionism

burnout al burnout burnout
correction of individu- correction of basic components of
al determinants of personal structures, leading and most
professional burnout important qualities in pre-school

teachers with different levels of
professional burnout

General Differential

L

t Levels

f [ \ / neuroticism;expected\/spontaneous aggression“
attitude from the oth- neuroticism;self-esteem,
depressiveness; ers;auto-sympathy; self-understanding,
value "benevolence" self-transcendence; self-transcendence; socially !
Z (at the level of individual personality; existential prescribed perfectionism; %
O Cobing strategies and priority); fulfilment; values: "hedonism" i
— S [z:hglo icalgdefense psychological defense value“conformity"” (at the | “stimulation"(at the level of ;
5 psy 9 ” ) mechanism: displacement, level of individual normative ideals); (@)
I ) mgchaplsms_. substitution priority); psychological "achievement", "power" (at -
o 50§|a| dlve_rsmn—orle_nted defense mechanism the level of individual ~
o coping; av0|dance-or_|ented "reaction formation” priority); task-oriented >
o) coping; psychological k \ j\ /\ coping -
5] defense mechanism: substi- S
tution; projection; dis- TEuETefETE \( \ﬁeactive aggression; depresN —_
5 plcamen gt | oo oisenit [ ()G
. ulfilment; 5 ;
@) L ! from the others; et perfectionism; social diver- <
Z Value and motivation \ IS psychological defense | sion-oriented coping; psycho- | §f |
o ot orientedcoping . I logical defense mecha- oy
characteristics: mechanisms: «projection» LS AN < )
D L . . . nisms"substitution", “intellec-
o motivation to avoid failure ; tualization” Z (@)
3 values: "conformity" and )L.. A\ j 9 zZ
< “power” '(at the IEVE| of Krritability; reactive aggressiom /irritability; spontaneous\/irritability; self-accusationx % @
= normative ideals); "benevo- auto-sympathy; self-interest; aggression; self-esteem; self-supervision; expected 0l 2
O lence"(at the level of indi- perfectionism; other-oriented global self-attitude; self- attitude from the others; self- L o0
— vidual priority) perfectionism; socially pre- interest; perfectionism; oriented and other-oriented O |
(9p] j scribed perfectionism; values: values: “self-direction”, perfectionism; self-distance; X <(
m) I I "power", "benevolence", "tradi- “tradition”, "security” (at existential fulfilment; personal- o zZ
. tion", "universalism” (at the level the level of normative ity; existentiality;values:
% @rsonal forma’_clt_)ns_, Stateﬁ of normative ideals); "self- ideals); "achievement", "benevolence", “conformity", T 9
o and qualities: direction", "security”, "conformi- | "benevolence", "security" “achievement" (at the level of = N
a neuroticism; perfectionism; ty", "universalism"” (at the level (at the level of individual normative ideals); "security", = m
trait anxiety; expected atti- of individual priority); avoid- priority); avoidance- "benevolence", "stimulation"(at ; T
LL tude from the others; existen- ance-oriented coping, social oriented coping, social the level of individual priority); = o
(@) tial fulfilment; auto- diversion-oriented coping; diversion-_oriented cpping; avoidance-oriented coping, Ox
wn sympathy; responsibility; psychological defense mecha- task-oriented coping; distraction-oriented coping; =
> frost vm. lobal self ) nisms: "reaction formation™: psychological defense psychological defense -
o) sefi-esteem, global sefi- “compensation", "denial" mechanisms: “intellectual- | mechanisms:"regression”, O
- attitude; self-interest; attitude ization”, "denial” “projection” < @)
(- from the other; self- \ / \ A L 3
~ confidence; self-distance; n
@) Low level of professional |Middle level of profession-| High level of professional - 1]
z =>
e) < [
@) e
2
©)
©) = -
Q < O
o =2
- %
o
2 9
@)
% 2
[%2]
o Z
©)
)
)
L
LL
O
0
[a

< (<2} > =
— — 3 1
3 c 3 © o = 3
g 5 S SLi| S 23 |5
= = P S £ = @ Lo
< E
B ET\ E NT\ § Eg\fe 3
= = =
S SSHE ¢ &S | B ¥ E 2
— 2 © o >
[ c (3] fe)) (5] = O Lo
> = =) — = > O o
© T O S @ S =
D o = c =
@) > o < o
5]
nd
3:1 -
— Y [
i) o] S} S
Z = = o c = 5 2
OD mqs ,EOU) c .= =
= = S8 O e a
U)O c g E S REI] E o >
i Fes) L = L = Q
Z - L = — o C o = c
[(9p] S S o = =5 »l = o S
w o RS TS o 8.2 23 3
LD £ 8 a5 T o2 S 2
Om e 2 c 2 T © ~
[ DD 5 @© S =
D: O ®© (g> E") S

Fig. 1. The structural and functional model of psychocorrection of professional burnout among pre-school teachers
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Based on the standards of psychological consultation
and psycho-correction, experimental groups with a num-
ber of participants up to 17 each were formed. 98 exami-
nees participated in the formal experiment (46 — in exper-
imental group and 52 — in the control one). Examinees
average age was — 33.1 years and their length of service
equalled — 9.8 years. The program of psychological cor-
rection of professional burnout in pre-school teachers was
realized on the base of pre-schools Nel5, 18, 33,381 52 in
Chernivtsi.

Control data at the first stage of the constating experi-
ment proved that significant differences are absent be-
tween experimental and control groups of examinees with
differing levels of professional burnout formation in
terms of all 20 indexes.

To check the efficiency of a correction group, the post
correction changes were traced in target correction, here
determined, as well as in indexes of burnout formation in
general.

The comparison of indexes of first portion of data for
experimental and control groups after the formation ex-
periment showed that there were statistically significant
shifts in separate indexes for their increase or decrease in
experimental groups of examinees with different levels of
professional burnout formation.

In the experimental group of examinees with high
burnout level:

1) The decrease was observed in: neuroticism
(Temp=0.00, p=0.003), reactive aggression (Temp=9,
p=0.011), trait anxiety (Temp=0.00, p=0.008), perfection-
ism (Temp=12, p=0.006), left in the range of high values;
motivation to avoid failure (Temp=5, p=0.005), shifted
towards the range of moderately high levels; value index-
es "conformality" (at the level of normative ideals)
(Temp=0.00, p=0.001) shifted towards the range of low
values; psychological defense mechanisms: «projection»
(Temp.=5, p=0.005), "substitution" (Temp=5, p=0.005) and
«intellectualization» (Temp=5, p=0.005), and also total
indicator of burnout (Temp,=11, p=0.005), shifted towards
the range of medium values;

2) The indexes of expected attitude of the others in-
creased considerably (Temp=25, p=0.047), having shifted
towards the range of medium values; auto-sympathy
(Temp=23.5, p=0.038), remaining in the range of medium
values; self-esteem (Temp =9, p=0.019) and values of «be-
nevolence» (at the level of individual priority) (Temp =9,
p=0.006), shifted towards the range of high values; self-
distance (Temp=14.5, p=0.030) and subjective feeling of
existential fulfilment (Temp=27.5, p=0.117), shifted to-
wards the range of medium values.

In the experimental group of examinees with the medi-
um burnout level:

1) The indexes decreased considerably of: neuroticism
(Temp=6, p=0.028), remaining at the level of medium
values; trait anxiety (Temp=1, p=0.001), perfectionism
(Temp=25.5, p=0.050), motivation to avoid failure
(Temp=10.5, p=0.008) and distraction-oriented coping
(Temp=25, p=0.047), shifted towards medium levels; psy-
chological defense mechanism "intellectualization™
(Temp.=0.00, p=0.028), remained at the level of medium
values; total indicator of burnout (Temp=7, p=0.003),
shifted towards low values.

2) The indexes increased considerably of: self-esteem
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(Temp=21, p=0.048), shifted towards the level of medium
values; the values of "benevolence” (at the level of indi-
vidual priority) (Temp=1, p=0.004), shifted towards the
range of high values and self-distance (Temp=18, p=0.030)
and subjective feeling of existential fulfilment (Temp=1,
p=0.001), remained at the level of medium values.

In the experimental group of examinees with low
burnout level:

1) Indexes decreased considerably of neuroticism
(Temp.=0.00, p=0.005), values of "conformality" (at the
level of normative ideals) (Temp=7.5, p=0.003), psycho-
logical defense mechanism "projection” (Temp=3.5,
p=0.005), remained at the level of medium values; and
total indicator of burnout (Temp=22, p=0.017), shifted
towards the range of low values.

2) Indexes increased considerably of: values of "be-
nevolence” (at the level of individual priority) (Temp.=17,
p=0.046), self-esteem (Temp=28.5, p=0.041) and global
self-attitude (Temp=5, p=0.038), shifted into the range of
high values.

The values of all indexes obtained from the control
groups of examinees with both high and medium level of
burnout did not undergo changes at statistically signifi-
cant level and thus they need no additional interpretation.
In the control group of examinees with low burnout level
though, the index of perfectionism (Tem,=19.5, p=0.038)
grew significantly, whereas that of subjective feeling of
existential fulfilment (Temp=0.00, p=0.027), remained
within the range of medium levels.

Another data collection performed in half a year re-
vealed the tendency to stable keeping of the result ob-
tained, apart from considerable decrease in the indexes of
self-esteem  (Temp=0.00, p=0.043) and self-distance
(Temp.=0.00, p=0.012) in the experimental group of exam-
inees with the medium burnout level and increase in the
index of the distraction-oriented coping (Temp=10.5,
p=0.045) in the experimental group of examinees with the
low burnout level.

On the contrary, in the control group of examinees
with high burnout level the indexes decreased considera-
bly of self-esteem (Temp =7, p=0.037) and increased those
of motivation to avoid failure (Temp=20.5, p = 0.014). In
the group of pre-school teachers with medium burnout
level the indexes of auto-sympathy (Temp, =7, p=0.037) and
self-esteem (Temp=38.5, p=0.041) decreased while that of
total indicator of burnout increased. In the group of exam-
inees with the low burnout level the indexes of perfec-
tionism (Temp=21.5, p=0.050) and total indicator of burn-
out (Temp=0.00, p=0.012) increased.

The indexes obtained as a results of psycho-correction
influence in experimental group of examinees with both
high and medium burnout levels give the grounds to say
that their adaptation resources strengthened, revealing
themselves in the decrease in the level of neuroticism,
reactive aggression, trait anxiety, perfectionism, for-
mation of adequate self-attitude, namely increase in auto-
sympathy and self-esteem, mature psychological defense
mechanism and active coping-behavior, increase in psy-
chological well-being of the surrounding, the pre-school
teacher is in constant contact with.

Therefore after the formational experiment was carried
out in the experimental groups of examinees with HBL
and MBL, the decrease in the indexes of perfectionism,
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depressiveness, irritability, spontaneous aggression, re- personal formation structures, states, qualities, val-
gression and increase in those of auto-sympathy, self-  ue/motivation/sphere of the program participants which
confidence, self-interest, self-supervision, expected atti- can be determined with the help of objective methods of
tude from others, social diversion-oriented coping led to  psycho-diagnostics of professional burnout markers (at
the decrease in the level in professional burnout for- the program entrance and exiting); increase in the meas-
mation. The data obtained are, in our opinion, the signifi-  ure of satisfaction of participants of psycho-correction
cant index of efficiency of realization of the program of  group; proper timing ability; social activity activation;
psychological correction of pre-school teachers profes- emotional stability in stressful situations and frustration,

sional burnout. improvement relationships in professional work and with
Observation over the participants in the process of cor-  members of the family.
rection program revealed even more positive changes: The analysis of results of the implementation of the

positive dynamics of decrease in the level of professional ~ program confirms its effectiveness and expedience for
burnout; realization in disbalance "work-life"; positive  further application.
dynamics of their basic qualities or their value in the
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Koarynoeuu T.A. CTpyKTypHO-(pYyHKIHOHA/ILHASA MO/Ie/Ib KOPPEKIMH NPodeccHOHAIbHOI0 BHITOPAHMS BOCIIMTATEJIeH
AnHoTtammsi. B cratee mpencraBiieHa CTPYKTYpHO-(YHKIHMOHAJIbHAsS MOJENb HCHXOJOTHYECKOW KOPPEKIUH MPO(ECcCHOHAIBEHOTO
BBITOPAHUsI BOCIIUTATENEH, IOCTPOCHHAs HAa OCHOBE BBIBJICHHBIX B MPEIBIIYIIMX SMIHMPHISCKAX HCCICIOBAHUSIX 0a30BBIX Ka4eCTB
JIMYHOCTHOH CTPYKTYPHI BOCHMTATENS U JIMYHOCTHBIX JECTEPMHUHAHT BBITOPAHHS, U IMpOILIeAmas ampobanuio Ha 0a3e DONIKONBHBIX
yaeOHbIX yupexnennit Nel5, 18, 33, 38, 52 ropoma UepHOBIBI. ABTOp OMHCHIBAET NCHXOKOPPEKIHOHHYIO IPOTPaMMYy, CO3IaHHYIO
Ha ee OCHOBE, B KOTOPOH PacCMOTPEHBI METOJIOJIOTHIECKHIE BOMPOCH IPOSKTUPOBAHMS 3aHATHI, OCHOBHBIE 3TaIbl PAOOTHI, BBIIEIE-
HBI 00BEKTHI KOPPEKIIMOHHOTO Bo3zeiicTBHs. [lomydeHHBIe pe3yabTaThl yKa3bIBAIOT Ha 3((EKTHBHOCTH IPHMEHEHHUS pa3paboTaHHOM
MOJIESI KOPPEKIUU BBIFOPAHUs Y BOCHIHUTATENE!, a TakXKe Ha BO3MOXKHOCTb €€ UCIIOJIb30BaHKs B KAUeCTBE ajlrOpUTMa /Il Opeene-
HMSI TICUXOJIOTMYECKHX YCIOBHI KOPPEKLIMH BHIOPAaHHMsI BOCIIMTATENEi Ha Pa3HBIX YPOBHSX €ro (JOPMHUPOBAHIS, @ TAKOKE C LENbI0 POQH-
JIAKTUKU CUHAPOMA.

Kniouegvie cnosa: npogeccuonanvioe evieopanue, npoespamma ncuXoKoppekyul, CmpykmypHo-@QYHKYUOHAIbHAS MOOeNb KOPPeK-
yuu, ncuxono2udeckue ycioeus Koppekyuu
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