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Abstract. The article is dedicated to proving the importance of forming positive motivation in the process of learning a foreign lan-
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The main aim of this article is to study how the issue of 

motivation was researched by different scientists, and to 

determine the way of forming positive language study 

motivation and optimize the process of learning. 

The issue of motivation is actual both in Ukrainian and 

foreign psychology. On the one hand, it is connected with 

understanding of a person’s behaviour, its regulation, 

which requires deep knowledge of psychic laws of behav-

iour. 

On the other hand, there has appeared a necessity of es-

tablishing connection between the inner motivation 

tendencies of the person with social determination of the 

person’s psychology. All person’s actions are regulated 

by certain motives and are aimed at certain goals. Without 

understanding of motives it is impossible to understand 

why a person sets the very goal, thus it is impossible to 

grasp the real reason of the person’s actions. A. Disterweg 

in his ‘Regulation on teaching German teachers’ noted 

that development and education of any person cannot be 

given to him. Everyone who wants to gain this, has to 

reach it through his or her personal activity, own pains, 

own hard work. From outside he can get only encourage-

ment. [4] This idea was supported by K.D. Ushinsky: 

‘Any activity should be mine, it should excite me, come 

out of my soul’. [11]  

Psychophysiological aspect of the motivation (induce-

ment) notion is actualized necessity, i.e. motivation is the 

most important aspect of the functional system that de-

termines goal-oriented behaviour. 

Webster’s Dictionary defines motivation as psycholog-

ical peculiarity that makes any organism act and is the 

reason of this action. 

Study of foreign and Ukrainian psychologists works 

shows that a great amount of data has been collected to 

make a deeper research of the motivation issue. 

One of the earliest motivation theories was suggested 

by the Ancient Greek philosopher Aristotel, who consid-

ered motivation the result of excitement function which is 

always connected with certain aim. According to Aristo-

tel, this aim was being formed during the mental devel-

opment process, which accompanies perception, memory, 

or imagination. In Aristotel’s opinion, real or imaginary 

expected results stimulate a living organism to achieve 

what is considered positive, or avoid negative.  

Zigmund Freud suggested taking ‘the principle of en-

joyment’ as the main motivation mechanism. According 

to Freud, any organism tends to look for pleasure and 

avoid pain. It is evidently the reflection of Aristotel’s 

conception. 

21 ©ǀ  ©ǀ  ©ǀ  

Gryzhenko A.Y.1 

Forming Positive Motivation to Learning a Foreign Language with Students Non-philologists

holis.diana@gmail.com
Typewritten text
A. Y. Gryzhenko 2013



Science and Education a New Dimension. Pedagogy and Psychology, I(7), Issue: 14, 2013  www.seanewdim.com 

Modern cognitive theories are also the reflection of Ar-

istotel’s model and display motivation as an expectation 

of different kinds of actions potential consequences. 

In 1943, psychologist Abraham Maslow made a sug-

gestion that people’s behaviour is determined by a wide 

range of needs. He divided these needs into five catego-

ries and placed them in a hierarchy. The base of the hier-

archy was made of everyday needs (food, water, shelter); 

at the top there were the highest individual demands – be-

ing respected, self-development, etc. According to 

Maslow, a human being is ‘an animal which always wants 

something’. When the needs of the lowest level are satis-

fied at least partly, a human starts moving to meeting the 

demands of the next level. People’s need in communi-

cating with each other, in love and being loved, in feeling 

a part of some unity are above safety need. As Hottorn’s 

survey shows, these social needs may be more important 

than financial needs. People also need a feeling of being 

accepted by the society, a feeling of self-importance of 

personality as a part of some social group. Besides, they 

need respect based on achievements gained in competi-

tion with other people. All these needs are closely con-

nected with the notion of status, which means a person’s 

importance and ‘value’ for others. The possibility to meet 

these needs may serve as a powerful motivating incentive 

in work and study. 

Abraham Maslow defines the need of self-relience as 

‘a wish to be more than you are, to become everything 

you are capable of’. This is the highest rank need and the 

most difficult to meet. People who get this level, do not 

work only for the sake of money or making the best im-

pression; they realise the imortance of their work and en-

joy its process. It is not necessary that the needs of every 

level are completely satisfied (sometimes it’s simply im-

possible), before a person gets some ‘higher’ desires. Eve-

ry person is directed by a complex of needs. 

In 1960, Frederic Hertzberg and his colegues made 

their own study of people’s needs. They asked the em-

ployees to describe certain aspects of their activity which 

are satisfactory or not satisfactory for them, and then ana-

lysed the results of their survey.  

They discovered that there are two completely different 

groups of reasons connected with the feelling of being 

satisfied or not satisfied with one’s work. Aspects which 

Hertzberg named factors of hygiene were connected with 

feeling of not being satisfied. A firm’s policy, working 

conditions, etc. can be potential sources of being dissatis-

fied with a job only when they are unsatisfactory. In this 

case, administration cannot motivate their employees, im-

proving only factors of hygiene, which are already ac-

cepted as adequate. On the other hand, to make work 

more productive, it is possible to use so-called motivative 

factors – such as professional growth, respect and other 

constituents of personal encouragement. 

Thus, Frederic Hertzberg’s theory is the logical devel-

opment and continuation of Maslow’s theory: motivators 

are concentrated on higher levels of Maslow’s hierarchy, 

and the factors of hygiene are the needs of lower levels. 

Porter – Lowler’s model – motivation theory wich in-

cludes elements from the previous theories. In the au-

thors’ opinion, motivation is a simultaneous function of 

needs, expectations and the acceptance of fair reward by 

workers. Porter – Lowler’s model consists of five situa-

tional factors: 

1. used by a worker efforts; 

2. acceptance; 

3. gained results; 

4. reward; 

5. satisfaction level. 

According to Porter – Lowler’s model satisfaction lev-

el from used efforts depends on the value of reward and 

assurance in interconnection between efforts used and the 

reward. 

Results received by the worker are affected by three 

factors: efforts made, person’s typical characteristics and 

gifts, and understanding of one’s role in the process of 

work. 

Achievements of certain level of success may cause 

feeling of inner reward, i.e. feeling of self-satisfaction, 

self-respect, competence; and official reward – employ-

er’s praise, money reward, promotion, professional 

growth, etc. Thus, people have their own evaluation of 

fair reward and satisfaction is a combination of inner and 

outside reward if they coincide. 

According to A.A. Uhtomsky’s theory, different needs 

may occur in a living organism, which may demand dif-

ferent, sometimes contradictory types of behaviour. 

Uhtomsky named it ‘a dominant’ which governs the or-

ganism’s activity in this way providing priority of the 

very type of behaviour, suppressing other kinds of activi-

ty. Thus, the motive of achievement is regarded as the 

cornerstone reason of human behaviour. The idea of per-

sonal approach to people’s motivation found its expres-

sion in Allport’s book ‘Personality’, where in the theory 

of self-realisation personality is the main explanation of a 

person’s behaviour. 

Even a short review of the main motivation concep-

tions shows that they have different terminology and theo-

retical ground, various opinions and views. The only im-

perative factors are: outside conditions (J. Watson, Torn-

dyke, and others); instincts (A. Adler, K.Lorentz, Z.Freud, 

and others); needs (F.Hertzberg, A.Maslow, and others). 

Motivation is studied at the level of psychophisiologic 

processes taking place in the nervous system (Daffy, 

I. Pavlov, D. Hebb, P. Yang and others); on the level of 

energy (Z. Freud); on the level of inner personality organ-

isation (B. Bratus, D. Leontiev, O. Leontiev, S. Rubin-

stein and others). 

At the same time, it’s evident that motivation study at-

tracted scientists at different times because understanding 

of it provides possibility to forecast and optimize people’s 

activity in various spheres, for example education. 

Like other kinds of activities, educational sphere is 

characterized by a great number of factors specific only 

for this sphere. Firstly, it is determined by the educational 

system, the educational establishment using this system; 

secondly, – by the lerning process organisation; thirdly, – 

by the subjective features of the person obtaining 

knowledge (age, sex, abilities, level of intellectual devel-

opment, self-esteem, etc.). And one more important factor 

– subjective characteristics of a teacher, his or her system 

of relationships with those getting knowledge, attitude to 

his or her work in general. The discipline’s specific is also 

of great importance. 
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Problems of motivation have been studied in the works 

of such scientists as B.G. Ananiev, E.P. Ilyin, A.K. Bo-

zhovitch, A.A. Rean, O.S. Grebeniuk, V.G. Aseev, 

A.K. Markova, P.M. Yakobson. All the scientists empha-

size the necessity of making clear the most favourable 

conditions connected with positive attitude to self-

development forming and self-educational process. They 

have worked out a set of notions concerning motivation 

issue, suggested various classifications of motives in edu-

cational activities, noted different age groups peculiari-

ties, studied the best conditions of forming motives to 

learning. At the same time, most of the works are dedicat-

ed to motivation issues during secondary education, while 

motivation issues of higher educational establishments 

students remain less studied. 

In our opinion, forming motivational sphere of a higher 

educational establishment student has such directions as 

forming motives and needs in professional development, 

forming skills and habits of self-education, creating abil-

ity of objective self-assessment and ability to plan chang-

es in activity in case of necessity. Of course all this is 

closely linked with different social, economic, cultural 

and ethnic matters of society life. All factors of influence 

are divided into two major groups: state-governmental 

and socio-psychological. Evidently, state-governmental 

factors include political, economic, cultural and educa-

tional conditions of life in a definite country. Socio-

psychological ones comprise conditions of a family up- 

bringing, age specifications, educational level, society 

impact on forming moral values, etc. By all means, these 

factors can be only taken into consideration by a teacher 

while working with a certain student, as it is impossible to 

influence them. 

But there exists a number of subjective factors which 

can and have to help a teacher in creating the necessary 

learning motivation. These are personal potential, strive to 

gain a high professional level, the need to broaden the 

worldview, the desire to develop oneself, thirst for 

knowledge, the desire to be the best, the necessity to be 

competitive on labour market, positive self-esteem, etc. 

There are no students without study motivation be-

cause any process of learning except operational compo-

nents (knowledge, skills, capability) necesserily contains 

motivation factor (motive, interest, attitude). Motivation 

component detects the importance of something being 

learned. Motivation is a source of personal activity in any 

sphere. Thus, to gain some positive result it is essential to 

have ‘an object’ which has to meet the student’s needs 

and encourage him or her to act. This idea found its ex-

pression in the works of the Ukranian scientist 

E.Pidlasny: ‘Learning and correct usage of motives that 

already exist, forming the necessary ones that direct per-

sonality’s development and its movement, – is the essence 

of pedagogical work’. [9] 

It would be in place to mention here inner and outside 

motives depending on the character of their connection 

with the contents of the activity being done. Understand-

ing of the necessity to gain a foreign language knowledge, 

to develop one’s own worldview and get skills of com-

munication makes a positive inner motive. 

Outside motives which are not in the field of educa-

tional activity, may be both positive and negative. Nega-

tive motives can be caused by a fear to make a mistake, to 

fail an exam, to be unsuccessful, to get a bad mark and 

even to be laughed at. A negative motive may be also 

caused by the teacher’s authoritative manner of dealing 

with students. Such motives also make a student study, 

but this influence cannot be long-term and doesn’t pro-

duce any stable, long-lasting success. 

Such outside motives as understanding of one’s own 

responsibility before relatives, realising one’s duty, re-

spect to world cultural values cannot help playing their 

positive role in the process of education. Therefore, creat-

ing positive motivation is a necessary condition of learn-

ing a foreign language, as it fills the process of learning 

with a special personal contents, and in this way the pro-

cess of education gains its own value. 

But on this way may occur such certain difficulties as 

some psychological barriers in motivation sphere. Firstly, 

it can be low esteem of one’s own abilities, low level of 

self-assurance (‘I have been learning for such a long time, 

but still can’t speak fluently’), not feeling the perspectives 

of using the knowledge in future professional activity.  

As practice shows, the most powerful means of creat-

ing positive motivation is involving students into intellec-

tual activity with elements of competition. For example, 

for students-future historians the most interesting is such 

kind of activity is self-research work, during which they 

have to express their own opinion on some contradictory 

issue on the basis of the material which they have to find 

by themselves. Everone wants to prove that his or her 

opinion is right, but very soon they come to the conclu-

sion that it is not enough just to take as much material 

from the Internet as possible. It is also necessary to 

‘adapt’ the definite information for oneself and potential 

listeners, make it laconic and persuasive, find some fun-

damental arguments. The major teacher’s role is to find 

such an issue that can cause real interest, and then to di-

rect the discussion, conducting control in such a way that 

students do not feel it. 

Of course, it is essential first to conduct discussion, to 

be able to listen to other people’s opinion, to be polite in 

your remarks, to be able to express your agreement or 

disagreement if necessary. For example, for first-year stu-

dents of History Department it is usually interesting to 

discuss such topics as ‘Why should people know histo-

ry?’; for second-year students – ‘How different invasions 

influenced British culture and science’ for third-year stu-

dents – ‘How can some personalty inflience history?’, etc. 

This type of activity can be not only used for discussions, 

it can become some project work as a summary of the 

previous discussion. In their project work students have a 

wider field for using the knowledge they have gained. The 

main thing that happens in this process is the fact that the 

desire to take part in some interesting discussion replaces 

the fear to make a mistake or other negative barriers. Par-

ticipating in such activities students learn to accept a for-

eign language simply as a tool which helps them express 

their opinion, not as something hard and useless, which 

they don’t know where to use. 

For students – future sociologists the most attractive is 

such kind of activity where they can use their professional 

skills of making a poll, conducting questionaries, etc. 

Therefore, it is logical to give them more tasks of making 

dialogues, polilogues, role-playing, etc. 
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The famous psychologist I.Kon considered the main 

means to call a deep emotional response from a student is 

to place before him or her a problem which is so close to 

his interests, that it will make him think on his own and 

make his own conclusions. Therefore, the main thing is to 

keep constant interest to activities, changing them on time 

and choosing topics which correspond to students’ inter-

ests of this very specialisation. Of course, it is very re-

sultative to create situations of spontaneous speaking, 

connected with the exact event in a group, university, or 

sometimes even in the life of the country or the world. For 

this a teacher shoul be attentive to what is interesting to 

students, what concerns them. It’s essential to be flexible 

and not to be afraid to step aside from the main topic of 

the lesson for some minutes – it is often worth it. A teach-

er can even artificially create such mini-discussions, mak-

ing some provocative statement, for example, ‘I can’t un-

derstand, why this guy has got the first prize at Euro-

vision!’ at once after the contest. If it causes students’ re-

sponse – great! No doubt, some students will immediately 

express the opposite point of view, some will say they are 

not interested in this contest because they are fond of oth-

er type of music. But the main aim has been achieved – 

everyone will say at least some phrases, irrespective of 

possible mistakes, being guided only by the desire to par-

ticipate in the discussion and express one’s own idea. The 

most difficult task for the teacher here is to keep this con-

stant interest and to find topics really interesting, without 

being afraid of wasting time. This type of spontaneous 

speaking is very rewarding in forming positive motivation 

in learning foreign languages by students with non-

linguistic specialisation. A situation is the basis of com-

munication, and the process of communication is a dy-

namic constant chain of situations which change one an-

other.  

Such ‘modelling’ of situations at the lessons is a great 

necessity in preparation for real life communication. It 

helps a student to be more self-confident, not to feel at a 

loss, and not to worry too much during a foreign language 

communication. 

One more source of forming positive motivation is vis-

ual aids. Although, it is not necessarily a usual demonstra-

tion of something that can be seen. The notions of ‘visual 

aids’ and ‘thinking’ are closely connected. While speak-

ing a native language choosing necessary language units 

takes place automatically, while speaking a foreign lan-

guage needs directing attention to choosing necessary 

units at any moment of speaking (thinking about the con-

tens we forget about grammar and vce versa). Of course, 

some support in this process is of great value. It can be 

some outer visual aids (a picture, an episode of a film or 

cartoon, etc.) which can remind both the contents of 

speaking ant its logical sequence (which can sometimes 

be a problem, too). Besides, a teacher should use some 

‘inner’ visual aids, based on images made by students’ 

imagination. 

Such visual aids should create a motive to communica-

tive activity – it should meet the personal needs of defi-

nite age and cause real interest to a discussed issue. A for-

eign language is a means of expressing thoughts and eve-

ry thought starts with a feeling of necessity, great desire 

to express this thought. At this very moment the motive is 

necessary to make this mechanism work. 

One of the most important incentives to further study 

of a foreign language is a possibility to communicate with 

native speakers. Everyone who learned a foreign language 

probably rememberes the first time he or she managed to 

participate in a conversation of such kind. There is no bet-

ter feeling than understanding and being understood, feel-

ing oneself an equal participant of the communication, 

where you are respected for your ability to express your 

ideas. This very situation proves that your pains were not 

in vain, that your hard work at a foreign language has 

brought its fruits and in such a way creates stimulus for 

further work at mastering your skills. Thus, it’s very fa-

vourable for any educational establishment to have a 

regular possibility, or at least from time to time cases of 

organizing such meetings with native speakers for stu-

dents to check their skills and knowledge and get rid of 

the fear to make a mistake and be laughed at. Interesting 

meetings and discussions with successful people, young 

people from abroad are really essetntial in the process of 

forming positive motivation to learning a foreign lan-

guage. 

An excellent encouragement for the students with best 

progress would be creatring an opportunity to spend time 

at some international camps, to attend some international 

youth conferences, where they could listen to other partic-

ipants and make sure that they are able to understand 

speaches in a foreign language. This would be at the same 

time the best reward for their hard work, and the next in-

centive to master their skills. Besides, such an opportunity 

would open wider horizons in their professional activity 

in general and create a feeling of personal growth. 

Of course, every teacher has a goal to make every stu-

dent an active participant of the learning process, who un-

derstands the aim of his or her studies and strives to 

achieve the best results. For this every professional tries 

to create the most favourable atmosphere during a lesson 

which encourages students to feel as much comfortable 

and at ease as possible. And here everyone uses his own 

methods and strategies to create friendly atmosphere. 

One of a very resultative ones is using jokes at the les-

sons. Of course, every joke should be presented in a for-

eign language and be connected with the material studied 

at the lesson – either grammar or a speaking topic. For 

example, when learning with future sociologists and 

politologists a serious topic connected with the reasons of 

social pessimism and apathy it is possible to ‘step aside’ 

from the serious contents of the issue and recollect some 

jokes about being pessimistic or optimistic. Students can 

be asked to explain first (in a foreign language) the mean-

ing of these words. Usually students know a lot of such 

jokes in their native language and, as the task is unex-

pected for them, they will try to use their skills of sponta-

neous speaking to share the joke with their group-mates. 

As a rule, such a task causes real enthusiasm among stu-

dents and helps them feel happiness from the act of com-

munication, one of the main human joys. Some air of 

competition can be added – the winner will be the person 

whose joke was a new one for everybody (or the funniest, 

etc.) The teacher shouldn’t be afraid to present his or her 

favourite joke – it also creates friendly and comfortable 

climate. 

Of course, if some funny situation occurs spontaneous-

ly, the teacher should use it for the benefit of the lesson, 
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even if it is not directly connected with the topic – it will 

also bring some ‘fresh air’ of real communication in class. 

The more naturally everything happens – the better for a 

better result of the lesson. If a teacher is not sure in his 

own ability to joke on the spot, the only way is to make 

some set of prepared jokes for some typical situations in 

class (for students they will sound spontaneous and cause 

lively atmosphere). Every experienced teacher under-

stands that very hard work and preparation are hidden be-

hind the lightness of the process of learning. It may be 

compared with acting or balley-dancing – the less the au-

dience feels hard work, the greater the skill is. But it al-

ways implies being well-prepared and redy to support 

students and create the most favourable climate. 

In conclusion, it should be said that, on the one hand, 

motivation is an individual matter of every person, on the 

other hand, it is completely impossible to teach a foreign 

language without forming some positive motivation while 

teaching. It is essential constantly to keep the chain: the 

motive – the action – the result. At different levels of 

learning different factors are taken into consideration. For 

first year students the main thing is to produce the best 

impression both on new fellow-students and new teachers, 

to gain some good reputation among other young people, 

to get good marks. All this can be used and taken into ac-

count in the process of teaching, but it cannot be a long-

lasting motivation which can give productive work and, 

consequently, some desired result, it can exist only tem-

porary. For this age it is necessary to keep a long-lasting 

interest to the subject and a lot depends on the material 

prepared for the lessons. An important role belongs to 

texts for reading and discussion, listening comprehension. 

Interesting facts often help not to lose, and sometimes 

even cause interest in students. 

For second-year students it is more important to be 

able to persuade others that their opinion is correct, to ex-

press their own vision of some problem. This also should 

be used at well-organised discussions and disputes where 

students will get an opportunity to demonstrate their skills 

(and spontaneous situations of a foreign language speak-

ing). 

From the third year of study, approximately, many stu-

dents start thinking more about their professional activity, 

future career. Their approach to learning becomes more 

pragmatic. Here it would be in place to use some individ-

ual creative tasks, project work, research papers connect-

ed with their future activity to keep their motivation. Stu-

dents should realise that mastering their language skills 

they become more competitive on the labour market, 

broaden heir possibility to take the desired position in the 

society. 

Thus, motivation is connected with the process of en-

couragement to activity through forming motives of be-

haviour which are able to achieve personal and social 

goals. Certain categories are supposed to be used in the 

motivation-forming process: students’ needs – their inter-

ests – activity motives – actions. Clever usage of motiva-

tion helps a teacher work out methods of acheaving the 

best results on the basis of the right understanding of cer-

tain age group and personal peculiarities. A skilful teacher 

always manages to combine constant ‘warm-up’ of stu-

dents’ interest with giving them a possibility of self-

development, their own way to success. K.D. Ushinsky 

considered that a study without interest, which is based on 

enforcement, kills a student’s desire to work; a study 

based on interest only does not give possibility to develop 

and strengthen a student’s willpower, because not every-

thing in the process of study can be interesting, a lot must 

be gained by hard work and strong willpower. [12] So any 

teacher should strive to find this ballance in order to get 

the best results. 
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Грыженко А.Ю. Формирование положительной мотивации в изучении иностранного языка у студентов 

нефилологических специальностей 

Abstract. Статья посвящена доказательству важности формирования положительной мотивации в процессе обучения 

иностранному языку. Изучены мнения некоторых зарубежных и украинских ученых по данной теме. Особое внимание 

уделено работе со студентами высших учебных заведений, которые не имеют профессионального интереса к изучению 

иностранного языка. В статье изучены различные подходы к поставленной проблеме и описаны некоторые практические 

примеры работы в этом направлении, взятые из личного педагогического опыта. 
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Abstract. The concept of “axiology” is determined in the article. It describes the origin and evolution of this concept in philosophical 

and educational scopes. The presently existing main axiological theories are named. The study investigates different approaches to 

the notion, highlights the main axiological problems in Ukrainian educational sphere. Modern tendencies of the world development 

that influence the education are singled out. 
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Introduction. Great changes that are taking place in so-

cial, economic and moral spheres of human society, the 

loss of former values and appearing of the new ones in-

fluence considerably the development of modern educa-

tion. One of the major tendencies in the development of 

educational ideas today is the transition to value system. 

Education is considered to be a universal value. This ten-

dency needs to develop the system of scientific views on 

educational values and the development of pedagogical 

axiology.  

This study is an attempt to emphasize the elements of 

the relation between the philosophy of values and educa-

tion, integrating the concepts of value, ideals and educa-

tion. In this context the article demonstrates that Ukraini-

an axiology has an essential educational calling and is 

remarked by several characteristics related to the topic 

and the presence of worldwide values within the national 

cultural space.  

The main purposes of the article are to investigate the 

value notion in the history of philosophy and education, 

to determine different approaches to this notion, to name 

major axiological theories in historical human thoughts’ 

evolution. We will identify main axiological problems in 

Ukrainian educational scope and discuss modern tenden-

cies of the world development that influence education in 

Ukraine.  

Axiology is a philosophical theory of values that stud-

ies the nature of human values, classifies them, investi-

gates their hierarchy and researches the correlation be-

tween the inner and value characteristics of the carrier of 

the value [7]. Axiology is a general theory of values.  

Each epoch is characterized by a specific set of values 

which is being formed and transformed during the devel-

opmental history of society [4]. 

At the beginning of the 19
th

 century the problem of 

values received an independent meaning and became very 

essential in the theory of neo-Kantian philosophers in 
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