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Introduction. Pedagogic innovation as an advanced edu-
cational experience in a certain sense is a synonymous
optimally organized educational activity that gives the
highest possible training and educational results for time
management. Familiarity with the advanced pedagogical
experience stimulates teachers' creativity to optimize the
educational process, contributes to the development of
their teaching abilities. The integration of stimulating,
educational, edifying and developmental functions deter-
mines the particular importance of the advanced pedagog-
ical experience for the improving educational activities.
The experience of the innovative pedagogical work has
quite a significant impact on the development of peda-
gogy. The summary of the advanced educational experi-
ence is an important component of the process of scien-
tific research of pedagogical issues. The awareness of it
allows, primarily, specifying the research hypothesis,
which has to come out not only with theoretical predic-
tions, but also to assess the possibilities of teaching prac-
tice. The advanced educational experience seems to exe-
cute the natural pedagogical experiment in a particular
field of science; it prevents the phenomenon of the hyper-
bolizing pedagogical recommendations on a particular
issue. Thus, the advanced educational experience has im-
portant functions in terms of development of pedagogical
sciences: hypothesis specification, prognostic and optimi-
zation of scientific and practical recommendations. It also
poses some challenges for teaching science: pedagogy
aims to explain the causes of high efficiency of some new
approaches, to create new concepts of the educational
process, taking into consideration the qualitatively new
phenomena in the practical activities of the school.
Understanding of the phenomenon of "pedagogical in-
novation" nowadays requires analysis of a number of in-
terrelated concepts: "innovator", "teacher- innovator",
"innovation", "pedagogical innovation", "innovative ped-
agogical activity", "author’s school", "advanced pedagog-
ical experience", "exemplary pedagogical experience",
"implementation of advanced educational experience".
"Explanatory Dictionary of Ukrainian Language (K., 2012)
offers a definition of "innovator" as a person who "makes
and implements new innovative ideas in any field of activi-
ty" [12, p. 256]. By "Modern Dictionary of Foreign Words"
(L.I. Nechvolod, Kharkov, 2009) "innovation" — is the in-
troduction of something new, modernized" [7, p. 261].
Short encyclopaedic dictionary "Political Philosophy" (K.,
2002) interprets “the innovation as both purposeful intro-
duction into the current practice of a particular innovation,
through which positive changes and desired effect are
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achieved" [13, p. 255]. By "innovation" in teaching inter-
pretation 1.V. Zaychenko implies innovation in educational
system, improving, perfection of the pedagogical process
and outcome. (In this case, the term "educational system™ is
considered by him as a particular set of interrelated tools,
methods and processes required to create an organized,
focused and controlled pedagogical influence on the identi-
ty formation with some predictable qualities) [6, p. 77]. In
this regard N.P. Dichek said: "If interpreted a pedagogical
innovation as a process of an innovation implementation
into educational practice, then the pedagogical innovation
is the process of the emergence, development, and most
significant, broad introduction into the education sector
some pedagogical innovations and novelty." "The teacher-
innovator" in her interpretation is "an author of new peda-
gogical systems, developer and implementer of educational
innovations and novelty" [5, p. 64]. By V.F. Palamarchuk
"pedagogical innovations are the result of original creativi-
ty, innovative solutions of various educational problems"
[8, p. 59]. N.V. Bordovskaya and A.A. Rean consider the
main indicator of "pedagogical innovation" the progressive
principle in the development of the school or institution of
higher education, compared with tradition and widespread
practice. Under their vision, innovations in education are
related with amendments into: the purpose, methods and
technologies, forms of organization and management sys-
tem; the styles of teaching activities and the organization of
teaching and learning process; the system for monitoring
and evaluation of the educational level; the system of fi-
nancing; training and methodological providing; the system
of educative work; curriculum and educational programs;
in teaching and students’ practices [3, p. 123).

The aim of the study is to research the concept of
pedagogic innovation and its criteria.

Materials and methods. We treat "innovative teaching
activities" as a kind of pedagogical activities aimed at de-
signing, creating, testing, implementation or distribution of
the achievements of pedagogical science, technology, ex-
emplary experience. Innovative activity may have theoreti-
cal and practical significance, educational and didactic
character. "Pedagogical activities" is a generic term in rela-
tion to the concept of "innovate activity" that species as a
means of improvement and successful implementation in
current conditions. The "pedagogical innovation" refers to
us in the narrow and broad sense. In the narrow sense, these
are some achievements of the pedagogical science, didac-
tics and educational technologies, advanced experience
which respond the needs of the practice. Broad view of this
phenomenon allows considering it as the science of innova-
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tion in pedagogical knowledge. In this sense, innovations
are the result of educational achievement (science or prac-
tice), system, process, technology, methodology, training
and education facilities, etc. [2, p. 26, 29].

Let us refer to the current teaching science classifica-
tions, typologization of some innovations. A.A. Rean, for
example, cites four main classifications of types of innova-
tions in secondary school and high school. The first classi-
fication is based on the correlation of something new with
the teaching process of a particular type of educational es-
tablishment. Accordingly, there are such types of innova-
tions: into the purpose and content of education; methods,
means, techniques, technology of teaching process; forms
and methods of training and education; administrative
management, teachers and students activities. The second
classification of innovations in the education system is
based on the scale use of signs (volume). It includes the
following transformations: local and isolated, unrelated;
complex, interrelated; all system covering the entire school
or institution of higher education. The third classification is
made on the basis of innovation capabilities. In this case in
can be distinguished: the modifications of the known and
acceptable, associated with improvement, rationalization,
variation (educational programs, curriculum and structure);
combinatorial innovations; eradicative transformations. The
fourth classification of innovations is based on grouping
attributes in relation to its predecessor. This approach to
innovation includes some that replace, cancel, open or to
some previous input. Sources of ideas of updating school or
institution of higher education may be: the needs of the
country, region, city or district as a social order; implemen-
tation of the social order in the laws, directives and regula-
tions of the nationwide, regional or municipal significance;
achievement of complex human sciences; advanced teach-
ing experience; intuition and creativity of managers and
teachers as a way of trial and error; experimental work;
international experience. According to N.V. Bordovskaya
in the development of the educational system should be
considered: absolute novelty (no analogues and proto-
types), the relative newness and novelty pseudo or so-
called inventive stuff [3, p. 124]. 1.V. Zaychenko identifies
three main levels of modern process of innovations: low,
which includes innovations, offering changes in some un-
familiar names and formulations; medium involves chang-
ing forms, but not the merits; high, which resulted in
changing of the whole system or its components. The most
important changes in the areas of innovative pedagogical
system he considers: 1) the pedagogical system as a whole;
2) educational establishments; 3) the pedagogical theory;
4) a teacher; 5) learners; 6) pedagogical technology; 7)
educational content; 8) forms, methods, tools, 9) manage-
ment; 10) the purpose, objectives and results [6, p. 80].

Thus, the concept of "pedagogical innovation" is used
for the definition of "teachers’ and educators’ activities
aimed to improving the process of education and upbring-
ing and its rationalization. This activity may be related to
changes in the objectives, methods and techniques of teach-
ing, as well as changes in the forms of organization of the
process of learning and education. It appears in the work of
experimental, pilot and author’s schools" [4, p. 233-234].

Analyzing the historicism of phenomenon of “authors’
school" as "the advanced pedagogical experience" or "ped-
agogical innovation”, we note that its appearance in our

23

country belongs to the innovative educational practices of
the late 1920s. By definition, it is an experimental educa-
tional institution, activity of which is based on the leading
psycho-educational and (or) the organizational and man-
agement concepts developed by the individual author or
authors. The term "author's school” is used deliberately
since the late 1980s. The emergence and development of
author’s schools are associated with decentralization of
education management, overcoming the monotony of edu-
cational institutions and proclamation the principle of their
autonomy. The concept and practice of independent
schools usually significantly differ from traditional school
practices and are often built on the opposition to this prac-
tice, its criticism and the evidence of benefits of new ap-
proaches to known. Many scientists consider the creation of
such schools on the basis of predesigned original (where-
from is the author's school) conceptual project as a special
feature of authors’ schools. As a creator of the author's
school act scientists as well as and practitioners. Author’s
schools, as a rule, are known by the names of their creators.
According to the definition of O.Y. Savchenko "author’s
school" is the teaching and educational establishment,
where a new educational system developed by a teacher or
creative teaching staff is realized. Author’s schools arise
mainly as a response to the urgent need for improving edu-
cational practices and social relevance of certain ideas con-
cerning training, education and development of children
[11, p. 8]. In the history of foreign and national pedagogy
(especially early twentieth century) are known such au-
thor’s schools "free school community”, (H. Lietz, P. Ge-
heeb (Germany), these are boarding schools, the life organ-
ization in which was built on the principles of free child
development and the cooperation of citizens of a small
company, where the education was based on the basis of
compulsory labour and choice of classes; labour school"
(H. Kershenshteiner (Germany), the school by de Roche
(France), koloniya (a special school for unattended chil-
dren) by F.E. Dzerzhinsky, and Gorky commune led by
A.S. Makarenko, schools by S.T. Shatsko, P.P. Bolonsky
that provided professional training of schoolchildren, con-
sidering work as self-worth, relying on the student inde-
pendence and organization of self-management; school of
"free education" in Leipzig, Yasnaya Polyana school by
L.N. Tolstoy, which was considered inappropriate to teach
a student a hole subject or craft, the interest in student de-
velopment was decisive, the communication of teacher and
student was not limited; "school for life, through life"
(O. Decroly, Belgium) — proposing training and education
in close contact with nature, reliance on the activity and
freedom of the child (centre of interests), close contact with
the families of students; "school of action" (J. Dewey, the
USA) tried to bring learning to life and children experience,
encouraging their natural development. The training takes
into account the basic impulses of the natural growth of a
child: social (the desire to communicate), constructive (the
desire for motion in a play), research (thirst for knowledge
and understanding), expressive (the desire for self-
expression). The communication with children of all ages
occurred mainly in extra-curricular activities. From these
school grew: "laboratory school™ (J. Dewey), "play school"
(C. Pratt), based on the principle of using the method of
playing and dramatization in the learning process; "chil-
dren's school" (M. Naumberg ) that guided the motto "only
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by living we learn" and preferred individual classes; "or-
ganic school” (M. Johnson) that oriented classes in groups.
The above-mentioned U.S. schools were characterized by
the desire to find new methods of learning, attention to the
interests of children, the study of individual characteristics
of students, the development of their activities, as well as a
trend towards practicality and utilitarian training and edu-
cation. Waldorf School in Germany (educational system by
R. Stainer) was based on the anthropological understanding
of the process of child development as an integrated inter-
action between physical and spiritual factors that solved the
problem of the full development of the child through an
intense spiritual activity. The school of M. Montessori in
Italy prevised the activities of children in a specially creat-
ed environment where were the processes of self-discovery
and exploration of the world in the different age groups.
The School of Technologies by C. Freinet in France. The
school is organized in accordance with the "project meth-
od" (W.H. Kilpatrik, the USA, B. Russel, the UK), where
the curriculum was seen as a set of related experiments, and
students were given the complete freedom of classes
choice. Schools that have worked for the "Dalton Plan™
(H. Parkhurst, the USA) and guided by the principles of
freedom of the child (individual learning rhythm), its inter-
action with a group of children (communication in different
ages group), the distribution of the study time (monthly
tasks). The "open schools" are known from the second half
of the twentieth century (introduced in the UK in the early
1970s, implemented in a number of experiments, in par-
ticular, "the city as a school", Berlin, St. Petersburg, 1990s,
"snow", "sea" classes, France, "school without walls", the
UK, the USA), where the individual character of studies
has been asserted, there was not a traditional schedule,
school-lesson form and evaluation control system were
abolished. Instead, it was used the so-called "integrated
day" when the student and teacher jointly planed themes
and the realization of various activities. The main learning
method was defined as the way of discoveries. The free
mode facilitated the process of child understanding of the
world and their own expressing. The children with an age
difference of 2 years were combined in the groups. "Snowy
classes," for examples, predicted children familiarity with
nature, life and people life in the mountains (during the
holidays, led by teacher). "Marine classes" solved the same
tasks of training and education during the marine travel.
"Year-round school" (the USA) was built according to the
original system of classes organization: every 45 days, stu-
dents had the two-week vacations. Thus, the students were
at classes as many days as in the regular school. Another
type of schools is "not graduated schools" (the USA),
where there was not the annual division in classes. The
each cycle studying made it possible to learn the classes
material in the individually rhythm [3, p. 125-127]. The
practice, which in the comparison to the overall gave a
higher efficiency and quality of the solution of educational
problems and tended to have in its content new pedagogical
idea, was named as advanced pedagogical, new or exem-
plary experience (A.M. Boiko), which in current conditions
often is replaced by the term "technology"”, because innova-
tive teaching ideas and technologies are often born and
formed in such experience. If the mass teaching experience
so as traditional technology, reveals characteristics of
teaching practice and is available today, the advanced edu-
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cational experience clearly shows what can be achieved in
practice, by what means and conditions. Based on ideas
derived from experience, there is usually an innovative
pedagogical technology.

Advanced teaching experience and pedagogical technol-
ogies can purposefully be constructed under the supervision
of researchers and teaching staff to the new or restored
pedagogical ideas. Teaching experience describes as the
focused teacher outlet for student, during which there is
training and education, feasibility of content, methods,
techniques and tools of learning and education are re-
viewed, the necessary relationships, dependencies, quality
are established, and perhaps the laws of practical teaching
activities take place positive personal student change. Thus,
the "advanced teaching experience" can be identified with
the concept of "innovative technology" and can be incorpo-
rated into a broader category of "teaching practice” [2,
p. 27-28]. As L.F. Prokopenko and V.I. Yevdokymov point
out, today in theory and practice, there are lots of options in
the learning process. Each author and performer brings
something different, individual, and therefore are grounds
to copyright technology of education. These can be called a
well-known technology by Sh.O. Amonashvili, L. Zanko-
va, P.Y. Halperina, A.K. Dusavitsky, V.F. Shatalova and so
on. Hence, "educational technology — not mechanical, once
and for all given process with the same output, but an or-
ganizational and semantic structure that determines the
direction of interaction between a teacher and students in
an infinite variety of approaches and attitudes" or "strictly
scientific and accurate reproduction of pedagogical ideas
that guarantee success" [2, p. 8, 10, 15]. This approach is
attested by other definitions of educational technology. For
S.U. Honcharenko it is "a system of procedures that up-
dates the professional work of teachers and ensures the
final result scheduled" [4, p. 45]. V.P. Bezpalko considers
educational technology as "project of the new educational
system, which is practically implemented" [1, p.11].
V. Serikov has an interpretation of this concept as "law
determined educational activities that implements science-
based project of didactic process and has a more high de-
gree of efficiency, reliability and security of results than
traditional learning" [2, p. 8].

Of particular importance is the issue of “the introduc-
tion of science teaching and advanced experience in regu-
lar school practice”, which is a component of educational
activities, which directly affected the continuity of post
professional development of teachers, and thus — the ef-
fectiveness and quality of educational activities of any
educational institution. The "introduction™ is an activity to
improve the educational process based on some innova-
tions (new science achievements, educational technology;,
proven and justified advanced experience) aimed at rais-
ing its effectiveness. Practice can be successful and meets
the needs of modern society to the extent that teachers
using the experience already gained in the past, each time
by implementing it bring it into the line with the new ad-
vances in science [2, p. 27, 28, 32].

Justification of something new or innovations needs
primarily to correlate it with current trends in social and
educational development. True innovation cannot be only
for new chronology. In historical terms the scale (size) of
the new is always relative. The novelty has a concrete
historical term, so it can occur before "its time" gradually
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becomes the norm or to be outdated. The main thing is not
the time but how innovation deals with the practice, im-
proving the quality of education or training, social objec-
tives and values. New reinvents the past and often serves
as a development of well-known and traditional, well-
grounded at a new level of science, in the new social and
educational realities and opportunities. Thus, the revival
of productive scientific ideas, their development based on
the latest achievements of science, practice, enrichment
and tests them on a higher level of generalizations, is the
innovation, and it takes a lot of creative effort [2, p. 29].
An important issue in the implementation of innovation
into practice is to identify the criteria for evaluation and
selection. We think that to select new results of scientific
and educational research, achievements of advanced educa-
tional experience for implementation in practice it is advis-
able to use the following performance criteria for their
evaluation. We followed the logic of selection of innova-
tion in the ratio of its pedagogical practice to justify and
reorder the criteria. 1) Relevance — the importance, the sig-
nificance of something to further improve the practice of
educational work; 2) compliance with the time — the criteria
used to determine the new most important and meaningful
for the present; 3) humanity, and 4) focus on the child’s
personality — these criteria are developed on base of the
principles of humane pedagogics, they serve to disclose the
conditions of formation of humanistic values, the perfor-
mance of the educational and cultural mission, the real
conditions for the exercise of creative skills and assertive-
ness of each student; 5) innovation readiness to implement
and 6) methodological teacher preparedness for implemen-
tation — according to these criteria the result of pedagogical
research, technology or science generalized advanced edu-
cational practices should be materialized in the form of
complex conceptually unified teaching materials, other
materials, thus achieving "transformation™ of generalized
research results or experience in a form suitable for imple-
mentation in those that meet the professional capabilities of
the consumer. Research results should be fully implement-
ed in different kinds of practical research by creating teach-
ing manuals (programs, books, plans, teaching writing,
advice, instructional materials, articles, etc.). 7) Continuity
of previously achieved experience and 8) compliance with
the general tendency of the national education system. The
application of these criteria in the presence of complete
continuity with practices will enable to select that "fit" in
the system of work of this particular school or teacher, help
to get rid of enthusiasm "fashion" pursuit of pseudo innova-
tions. This criterion ensures keeping in touch with the past,
everything valuable that has been accumulated before. Pro-
gressive development and improvement of the practice of
training and education is achieved by the reliance on the
past transition to the next level and preparation for the fu-
ture. 9) Integrality — the definition and use of the named
criteria is due to the fact that during the selection process
for the introduction of innovation into practice is very im-
portant to combine the dialectic of whole and part. The
presence of this criterion does not preclude the application
of the new creative, but integrity should be maximized.
10) Harmonization — criterion aims, where possible, to the
full development of the personality. It allows to specify the
work to implement in accordance with the professional and
personal qualities of each teacher, provide the main areas in
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which to conduct methodological work at school, such as
improving teacher competence that logistics set up to
achieve maximum impact. 11) The effectiveness in current
conditions and 12) real expectant results. These criteria
require the understanding of the nature of the new concrete
based on the analysis of the educational work and the level
of students’ bringing up, taken for the innovation imple-
mentation and help to understand whether the application
of the scientific development or expertise serves to provide
the highest quality of education and training, higher form of
educational work in compared with the already existing
ones. Often the outer bright idea does not bring the desired
result, while the original and estimated is required more
complicated at first. The last criterion allows to specify the
work to implement in accordance with the professional and
personal qualities of each teacher to predict where the ma-
jor aspects to develop further methodological work, how to
improve the existing physical infrastructure and overall
working conditions at school in order to maximize practical
effectiveness in the future provided for the implementation
of ideas. It is important to understand the meaning and
place of innovation in the holistic functioning of the educa-
tional process, mindful of the current dialectical contradic-
tion between old and new, and not to hyperbolize it, find its
best place in the educational work of school or teacher [2,
p. 160-170].

Based on the analysis of scientific approaches
(M.M. Skatkin, O. Nilson, N.V. Kuharyev, N.L. Kolomyn-
skyy, V.l. Chepelyev, V.I. Myhaylova, R.H. Amosova,
M. Krasovitsky) us (A.M. Boyko) it was inferred the stages
of the process of implementation of innovative teaching
experience: 1) basic research, 2) applied research, 3) devel-
opments, 4) setting up stage (problem), 5) the selection and
evaluation of some new, 6) psychological, theoretical and
practical training of teachers, 7) information of the results
of the study, 8) the development of teaching materials, en-
suring them among teachers, 9) an explanation and demon-
stration of new tasks specimens, 10) giving of some know-
ledge and skills, 11) the creation of exemplary practices
12) monitoring of implementation, 13) identify and encour-
age practices, 14) operational, generalizing stage 15) final,
summering stage 16) the mass introduction [2, p. 179].

Results and conclusions. The successful introduction of
innovation into practice is based on the following condi-
tions: 1) socio-educational (high competence of teachers,
social orientation, responsibility and clear understanding of
teacher’s professional features, life-long education); 2) the
theoretical and practical (a combination of teachers-
innovators, fair labour with innovative ideas of scientists
which they offer to school, collaboration of scientists and
practitioners, development a system of improving theoreti-
cal basement of members in accordance to the introduction
object of implementation); 3) scientific methodology (sup-
plying of all participants of introduction the complex of
instructional and teaching materials, compliance of teach-
ing materials to certain teachers’ staff and teacher, system-
atically organized aid for implementation by departments,
departments of education and teaching bodies); 4) moral
psychology (focus educators and practitioners on the
child’s personality, the development of a sense of new,
creative initiative, creativity, moral support and participate
in teacher search, reasonable combination in the process the



Science and Education a New Dimension. Pedagogy and Psychology, 111(26), Issue: 50, 2015 www.seanewdim.con

demanding with the countenance, the achievement of "self-
movement" and just making a child) [2, p. 201-202].

Generalization and implementation of innovative pedagog-
ical experience is not simple and non-conflict process, there
always has to identify and overcome the natural conflict
between new and old, to quest the best ways to introduction
of new approaches to the solution of educational problems.
This updates the comprehensive approach — informing
teachers about the findings and achievements in all areas of
the educational process of the modern school aiming to

improve it by taking into account local conditions and
needs. To begin, it should be much earlier, because the
teacher has to be ready to accept innovation. A special mis-
sion is given to teacher training institutions that have not
only to acquaint future specialist with examples of peda-
gogical innovation, the activities of author’s schools, but
also to shape students' ability to analyze, synthesize, select
the leading teaching experience, prepare to system imple-
mentation in practice of the modern school.
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