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литературы в школе, ученые, методисты и учителя Украины «на ходу», опытным путем создавали методиче-

ские основы новой учебной дисциплины, которые исключали любую идеологическую предвзятость и ангажи-

рованность, стратегию нового курса, которая учитывала специфические особенности мирового историко-

литературного процесса, определяла критерии смыслового наполнения предмета с учетом возрастных и психо-

логических особенностей школьников. 

Ключевые слова: историография науки, методика преподавания зарубежной литературы в школе, страте-

гии школьного литературного образования, становление нового предмета. 
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Abstract: Each project is initiated and implemented in an environment of ambiguity, and there always is a certain risk 

in achieving its goals. This risk needs to be managed. The process of risk management is a series of actions aimed at the 

identification, analysis, evaluation, response and monitoring of potential risk events or situations that may negatively af-

fect the objectives of the project and provide a reasonable belief that these objectives will be achieved. In the following 

report there are various approaches, procedures and methods of risk management in project activities. It also outlines 

the major risk characteristics and potential sources: internal and external. Risk management is viewed as a complex, 

continuous and multidimensional process that is ongoing throughout the project life cycle and goes through various 

stages: risk identification, analysis and risk assessment, cautionary measures to prevent or reduce the impact of risk to 

an acceptable levels, monitoring (control) risk. Some of the most popular strategies against risk are presented – avoiding 

(elimination) risk, accepting (tolerance) risk, reducing (imitating) risk and transferring (sharing) it. The second part of 

the report is devoted to the results of potential risks identification in the implementation of an educational project relat-

ed to the ongoing training of kindergarten teachers in the Republic of Bulgaria. This training is realized featuring teach-

ers form Plovdiv University’s Pedagogy Department as tutors. There are also some specific measures to counteract the 

risks identified in the activity. The parameters set for the report volume allow inclusion of only a small portion of the 

identified risks and measures to counteract, and require them to be presented descriptively in the textual version, not the 

table of risk (as in the original).  

Keywords: risk, risk management, measures to counteract the risk, project work, educational project. 

 

Each project is initiated and implemented in an en-

vironment of ambiguity, and a certain risk in achiev-

ing its goals is inevitable. Risk can be characterized 

by: the probability of occurrence (characterized by 

the expected frequency of occurrence of the risk 

event and is defined as: very small, small, medium, 

large or extra-large); potential impact (characterized 

by the consequences of the occurrence of risk event 

is defined as critical, acceptable or negligible); de-

gree of exposure to risk (defined as the product of 

probability and impact of risk occurrence); the fre-

quency of occurrence of the risk event and its rela-

tive importance compared with other risk events [4], 

[5]. The process of risk management is a series of 

actions aimed at the identification, analysis, evalua-

tion, response and monitoring of potential risk 

events or situations that may negatively affect the 

objectives of the project and provides a reasonable 

belief that these objectives will be achieved. Risk 

management is a complex process that proceeds 

throughout the life cycle of the project and includes 

the following stages: 

Stage One: Identification of risks – a process that 

specifies the potential sources of risk, and the risks 

themselves are identified and described. Risk 

sources in the context of a project can be: external – 

they result from factors and events specific to the 

environment in which participants operate (they 

have economic, social, political or technological na-

ture) and which the project team can not directly in-

fluence; internal – they are related to unique features 

of the project and task types that run in it and are, 

somewhat, controlled by the project team, for ex-

ample: conflicting objectives, unclear roles and re-

sponsibilities in team, conflicts among stakeholders, 

poor coordination between the different participants 

in the project, lack of motivation, turnover in staff, 

lack of discipline and order. Potential risk factors 

and events that may affect the timing, costs and out-

comes of the project and prevent its realization are 

revealed. A variety of methods is used for this pur-

pose: questionnaires, interviews, brainstorming, 

analysis of documents, a list of expected and fore-

seeable risks based on past experience. 

Stage Two: Analysis and assessment of risks – 

here are explored the parameters of specific risks, 

their causes, the links between them, the likelihood 

of their occurrence, frequency of occurrence, and 

qualitative and quantitative assessments of the con-

sequences of their action. This data is distributed in 
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a table of risk – in it risks are categorized and the 

probability of their occurrence and their impact on 

the project are included as well. A sample script has 

to be prepared and executed in case of risk occur-

rence. Table of risks must be reviewed and re-

evaluated on a regular basis – it is possible to delete 

some risks and to develop new ones or to change 

their evaluation. 

 
Chart 1. 

Table of Risks 

Identified risk Category of the 

risk 

Probability of risk 

occurrence 

Risk impact Counteracts to the 

risk 

1. Risk of......... internal medium Critical 1.1. .............. 

1.2. .............. 

2. Risk of......... internal small negligible 2.1. .............. 

2.2. .............. 

3. Risk of…… external large acceptable 3.1…………. 

3.2…………. 

 

Stage Three: Reaction to risks – after we identify 

risks and assess their likelihood and impact, an ap-

propriate response should be considered – taking 

preventive measures to avoid or reduce the impact 

of the risk to acceptable levels. The countermeas-

ures can be directed to reduce the likelihood of risk 

occurrence, reduce the exposure and limit the size of 

the expected consequences or to all three simultane-

ously. The main requirements for counteract risk 

measures are to be economic, efficient and effective. 

Counteracting to each risk is associated with rele-

vant strategy [2], [3]: avoidance, acceptance, reduc-

tion, and transfer. 

The avoidance (elimination) of risk is a strategy 

that reduces the probability of risk occurrence. Ac-

tions that would provoke risk occurrence should be 

avoided. Also some organizational changes might 

be needed to eliminate risk. This strategy is applica-

ble when the impact and probability of risk is signif-

icant. Certainly, a complete risk avoidance is not 

possible, and it is not advisable as it limits the pos-

sibilities for successful and investment return. What 

should be done is avoiding solutions and projects 

that do not meet the stakeholders’ interests. Rec-

ommended control measures are: eliminating risk 

sources, change of purpose and termination of the 

activities. 

The acceptance (tolerating) of risk is when noth-

ing can be initiated against risk, and the only option 

that remains is to it acknowledge and accept it. Its 

consequences as they come should be accepted as 

well – the so-called residual risk. Level of residual 

risks is crucial in determining if one can undertake 

this risk without further action. Acceptance of risk, 

without taking special measures for its control is al-

so possible in order to benefit of an abrupt oppor-

tunity. Implementation of this strategy is justified 

only in the case when the impact and likelihood of 

the risk will be insignificant or when the costs of 

taking action are disproportionate to the potential 

benefits of the activity. The recommended control 

measure is monitoring. These risks need to be moni-

tored – perhaps other internal or external factors af-

fect the likelihood and impact of risk and can move 

the risk to a higher category.  

The reduction (restriction) of risk is the most 

common strategy because risk can rarely be avoided 

altogether. In this case, an acceptable alternative is 

to soften it through mechanisms that will reduce 

damage to a minimum. Risk is limited to a certain 

acceptable level within the general requirements to 

the activity. Possible means to reduce the risk is di-

versification (including the project in a portfolio of 

projects) or sharing it with partners. In the public 

sector the chances to terminate risk are very limited 

because of the strategic objectives set by govern-

ment programs. This strategy applies when the im-

pact of the risk-event is low, but the likelihood of its 

happening is high. The introduction of preventive or 

remedial control measures is recommended.  

The transfer (sharing) of risk is when you con-

sider that the identified risk is too high and losses 

and negative impacts of its appearance should be re-

duced. Then the risk is transferred to other organiza-

tions in the public or private sector where the organ-

ization has established relations. Transfer of risk is 

"taking responsibility for full or partial compensa-

tion of the risk consequences from a specialized in-

stitution." [1, 277] Classical ways of risk transfer are 

insurance, outsourcing and hedging. It is used when 

the impact of risk event is high and the probability 

of its occurrence is low. The recommended control 

measure in this case is transferring risk to a third 

party.  

These actions, including a combination of the re-

actions of a risk, can be addressed at the same risk. 

It is necessary to choose the most appropriate re-

sponse for each identified risk event, given the 

probability and severity of its consequences. There 

need to be identified specific actions, responsible 

people (or units), and deadlines within which there 

must be a reaction to the risk. Data channels also 

need to be specified – they will move information 

between people involved in the establishment of risk 
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events and situations, and those who will decide on 

taking the measures and actions. 

Stage Four: Monitoring – in order to ensure the 

efficiency of the process of risk management a sys-

tematic surveillance (monitoring) is required at eve-

ry stage. The aim of this process is to observe 

whether the risk profile (likelihood and impact of 

identified risks) changes and guarantees that risk 

management process is effective over time and that 

necessary steps are made to reduce it. The goal is to 

minimize risks and achieve objectives threatened by 

these risks. If necessary, the organization should 

take further action to reduce residual risk. 

The report presents part of the results from work-

ing on an educational project related to the ongoing 

training of kindergarten teachers in the Republic of 

Bulgaria. This training is realized featuring teachers 

form Plovdiv University’s Pedagogy Department as 

tutors. The report presents some identified risks of 

the activity and some specific measures to counter-

act these risks:  

1. Risk of insufficient knowledge or understand-

ing of the objectives. 

Counteractions to Risk 1: 

1.1 Forming a team of key experts and expert 

trainers with the necessary professional skills, quali-

fications and experience able to ensure that the ob-

jectives of the project are in accordance with agreed 

parameters to the highest standards of professional 

task performance. 

1.2 Introducing the team of experts with the ob-

jectives and the parameters of the activity. The ac-

tivity is implemented in an environment character-

ized by a degree of uncertainty, risk and dynamics. 

This can cause a sense of insecurity among the per-

formers of the objectives, the credibility of infor-

mation, the roles, the methods for performance 

measuring, and the success criteria. Good 

knowledge and understanding of the objectives and 

parameters of the activity will ensure commitment 

of the team to work. When performers are attracted 

to the planning activities, they will be encouraged to 

engage with it – people tend to support an activity 

they have been involved in.  

1.3 Through continuous flow of information, ed-

ucation and communication, project participants un-

derstand the meaning and logic of the work they are 

involved in, become aware of the objectives’ im-

portance and this modifies their attitude. When peo-

ple pursue a common, shared goals and have the 

same attitude, then the possibilities for achieving 

these goals are limitless. Clear and honest commu-

nication is needed throughout the process of the ac-

tivity – personal discussions with all stakeholders, 

organization of seminars, joint discussions, creative 

meetings where they openly share, analyze, and ask 

questions of interest. To avoid serious problems 

arising during the project implementation, partici-

pants need full information – current, reliable, accu-

rate, and timely. Hiding, filtering or bias provision 

of incorrect information, deliberately structuring of 

certain events, opposing parties or groups among 

themselves are all typical examples of manipulation 

and an attempt to influence one's behavior. 

2. Risk of admission of possible adverse devia-

tions from the activity targets and parameters (time, 
budget, resources).  

Counteractions to Risk 2: 

2.1 The activities have to be bound to the goals, 

the set parameters, the expectations and needs of the 

users. A periodic briefing on the training organiza-

tion should be performed – team formation, sourc-

ing of project activities (training materials, sched-

ules of training conduction, deadlines, responsible 

individuals or units, channels of communication, in-

formation that will flow in those channels, and re-

mote consulting implementation). As well as this, 

the activity needs to be secured with the necessary 

resources (human, material, financial, informative). 

2.2 There needs to be ongoing coordination and 

close cooperation between all stakeholders in order 

to synchronize their commitments.  

2.3 Effective control of each stage of the activity 
needs to be exercised for the timely removal of risk 

sources and deviations from established standards. It 

is not excluded that other factors can trigger new 

risk situations or move an already identified risk to 

another higher category. The aim is to constantly 

monitor whether the risk profile changes, and if it is 

necessary to take appropriate further action to re-

duce risk to an acceptable level and minimize the 

possible negative effects of its manifestation. 
3. Risk of tension and conflict arising between 

the stakeholders because of contradiction in their in-

terests and expectations. 
Counteractions to Risk 3: 

3.1 Clear and precise internal rules and proce-

dures need to be defined, regarding the rights, duties 

and functions of the parties. All team members need 

to be well aware of their positions, roles, responsi-

bilities and tasks - this will ensure that the necessary 

discipline and order will help to prevent potential 

role conflicts, frustration, tension and inner instabil-

ity and will on other hand guarantee approval, 

commitment and support by the project participants.  

3.2 There has to be comprehensive and most ac-

curate negotiation of contractual relations with all 

stakeholders. The identifying and understanding the 

interests, needs and aspirations of the various stake-

holders is vital. Since interests of different parties 

do not always coincide. Certain people focus on sat-

isfying their own interests and completely disregard 

the interests of the other participants in the activity. 

All this can lead to dysfunctional behavior in the 
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working process. We should not underestimate the 

possibility that some interest groups might divert ac-

tivity from the pre-defined objectives. Detailed, ac-

curate and timely analysis of the causes that can 

provoke controversy will prevent interpersonal and 

intergroup conflict. 

3.3 Conflicts are inevitable in the life of any or-

ganization. It depends on the way a conflict is man-

aged whether its destructive power will appear or its 
constructive effect. The efficient conflict manage-

ment in the team involves analysis of the causes that 

led to their occurrence and identification of their 

type in order to build the most adequate strategy to 

address them. 

4. Risk of reduced learning process motivation of 

the participants (trainers and trainees). 

Counteractions to Risk 4: 

4.1 The team of trainers (Plovdiv University 

teachers) is highly motivated to participate in such a 

prestigious project. For them it is a challenge, 

providing a chance to demonstrate their profession-

alism in front of an extremely demanding audience 

which the kindergarten teachers undoubtedly are. 

On the other hand, participation in the project will 

extend and enrich trainers' professional knowledge, 

skills and competencies (as a result of the conducted 

training of the trainers). It is possible that at some 

point their motivation will significantly decrease for 

reasons of various nature (poor awareness, gap with 

expectations, tension and conflicts within the team). 

A lack of full commitment to the activity can lead to 

serious negative repercussions. To prevent such ef-

fect it is necessary: 

 to work on the creation and maintenance of 

a suitable environment in which recognition of pre-

vious achievements will enhance the search for new, 

higher occupational success; 

 to encourage bravery, creativity and innova-

tiveness of the people; 

 to use their ideas, talents, and inspiration in 

the search of better ways of working;  

 to give them full support in order to facili-

tate their adaptation to the new conditions;  

 to provide them with an opportunity to ex-

perience some "early wins" – this will increase their 

support and commitment and will change attitudes 

towards the activity of some skeptical team players; 

 to encourage and reward every achievement, 

and to recognize people’s merit and their contribu-

tion to the successful completion of the activity 

goals. 

4.2 Trainees (kindergarten teachers) are general-

ly highly motivated and oriented towards formal, 

non-formal and informal education, and have expe-

rience with different forms of learning. They, natu-

rally, have higher expectations for the proposed ed-

ucation. The opportunity to participate in a certified 

training program strongly motivates kindergarten 

teachers. Especially when this program provides the 

opportunity to acquire new personal, professional 

and key competences. The received certificates will 

enrich the professional portfolio of every teacher. 

And serious commitment of the qualification system 

with the career development systems and remunera-

tion will undoubtedly further increase the motiva-

tion of kindergarten teachers’ participation in life-

long learning. 

5. Risk of a gap between training target group’s 

real needs. 

Counteractions to Risk 5: 

5.1 The content of the curriculum needs to be 

considered with the identified needs, the previous 

learning and experience of the trainees. So training 

will be placed in the context of European education-

al idea of lifelong learning.  

5.2 It is very important to orient training towards 

the target groups’ specific needs. Group formation is 

based on a precise analysis of the educational and 

qualification structure of the teaching staff. This 

helps the identification of the teacher’s knowledge 

and skills deficit and the determination of their spe-

cific training needs. The successful formation of 

trainees' groups is a prerequisite for easier adapta-

tion of the training to the actual needs of the mem-

bers – if the group is large and diverse in composi-

tion, it is extremely difficult to adapt the curriculum 

to the specific needs of each of its members. 

5.3 Kindergarten teachers included in the target 

group will distribute the new knowledge, skills and 

competencies among their peers, and thus multiply 

the collective knowledge in the kindergarten as it 

will eventually become a learning organization. In 

the learning organization (kindergarten) each teach-

er improves his/her qualification but s/he also in-

creases the general knowledge.  

6. Risk of failure to achieve the required quality 

of the training activities. 

Counteractions to Risk 6: 

6.1 There needs to be current scientific content 

of the training related to the specific requirements of 

pedagogical practice. The training should be con-

ducted in small groups. This is the most adequate 

learning environment as it offers more opportunities 

for decentralized cooperation, more local autonomy 

and diversity. 

6.2 Another counteraction is the use of interac-

tive methods and techniques. Learning in an interac-

tive learning environment has undeniable ad-

vantages – it simultaneously forms knowledge and 

skills, builds attitudes, provoke independent think-

ing and personal development. But the role of inter-

activity should not to be absolute – the use of alter-
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native at the expense of traditional didactic instru-

ment can also provoke serious problems and de-

formities. We will therefore seek a reasonable bal-

ance in the didactic instruments used.  

6.3 The emphasis is on the learning results, not 

on the investments, such as its duration. The learn-

ing results are defined as an indicator of what a 

learner knows, understands and is able to do on 

completion of a learning process. They are specified 

in three categories: knowledge, skills and compe-

tencies. This means that these qualifications in their 

various combinations cover a wide range of learning 

results, including theoretical knowledge, practical 

experience, technical skills and social competence. 

6.4 The team of trainers has undoubted practical 

teaching experience and proven professionalism. 

The training of trainers will ensure quality imple-

mentation of the curriculum. The involvement of 

professionals in the trainers’ training is a prerequi-

site for achieving high quality of execution of train-

ing activities and is oriented towards: 

 training in specific skills needed to accom-

plish the activity;  

 training in specific roles by which people 

are prepared for key leadership roles and positions;  

 training in sensitivity, which focuses more 

on the process than on the content of the training, 

and is more emotional than theoretical training 

which leads to improved communication skills; it 

also leads to confidence building in trainees that 

they can control their working behavior, occupy 

leadership positions, and cope with any challenge of 

the real working environment; 

 motivational training that will inspire train-

ees to achieve their utmost potential; it will help 

them demonstrate a flexible and higher standards of 

operation performance and achieve the necessary 

motivation. 

6.5 The trainers’ team members should maintain 

open communication relations between each other. 

Regular meetings (briefings) need to be organized 

and conducted so that trainers exchange experienc-

es, impressions, recommendations regarding the 

sources of risk and seeking solutions to minimize 

them. 

6.6 There also needs to be internal restructuring 

of the activities. There are mechanisms assessing the 

quality and effectiveness of training on the basis of 

permanent feedback. If necessary, some trainers 

who do not meet the accepted requirements and do 

not achieve the required quality of implementation 

of training activities will be removed. They will be 

replaced with other trainers whose experience and 

qualifications is equivalent to these of the originally 

selected. For this purpose there will be suitable 

training conducted to the backup team.  

7. Risk of shortening the length of the training 

due to the late start of the activity. The subtle differ-

ence between the start and the finale of the project 

generally accepts diversions of the initial baselines. 

Counteractions to Risk 7: 

7.1 A curriculum needs to be developed on 

schedule. This also applies for the trainees’ set of 

training materials and their electronic versions.  

7.2 Flexible schedules for organizing and con-

ducting the training have to be created. There also 

has to be adequate reaction of coping with sudden 

acute risk events of different nature. The training of 

trainers allows interchangeability of the training 

teams. They have the attitude to prioritize their 

commitments so as to respond quickly and appro-

priately when necessary. 

7.3 The action plan is reviewed in accordance 

with any new information appearing (change of 

some of the terms or set parameters, errors in the in-

terpretation of relationships between factors affect-

ing implementation of the activity). 

The parameters set for the volume of the report 

allow inclusion of only a small portion of the identi-

fied risks and measures to counteract, and require 

them to be presented descriptively in the textual ver-

sion, not in a table of risks (as in the original). 
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Аннотация: “Управление риском в контексте проектной деятельности в образовании”, гл. асс. Бойкова 

Красимира, Болгария, Пловдивский университет имени Паисия Хилендарского. Каждый проект 

инициируется и реализуется в условиях некоторой неопределенности, и риск достижения его целей неизбежен. 

Этим риском нужно управлять. Процесс управления риском есть последовательность действий, направленных 
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на идентифицирование, анализ, оценку, реакцию и контроль потенциальных рисковых событий или ситуаций, 

которые могут повлиять негативно на достижение целей проекта, и обеспечивает разумную уверенность, что 

эти цели будут достигнуты. В представленном докладе указаны различные подходы, процедуры и методы 

управления риском в проектной деятельности. Очерчены основные характеристики риска, а также возможные 

источники риска: внутренние и внешние. Управление риском рассмотрено как сложный, непрерывный и 

многоаспектный процесс, протекающий в течение всего жизненного цикла проекта и проходящий через 

различные этапы: идентифицирование риска, анализ и оценку риска, принятие превентивных мер для 

предотвращения или уменьшения влияния риска до приемлемых уровней, мониторинг (контроль) риска. 

Представлены и некоторые из наиболее популярых стратегий противодействия риску – избежание 

(элиминирование) риска, принятие (толерирование) риска, уменьшение (редуцирование, ограничeнrе) риска и 

переведение (трансфер, разделение) риска. Вторая часть доклада посвящена результатам работы по 

идентифицированию потенциальных рисков при реализации образовательного проекта, связанного с 

продолжающимся обучением учителей детей дошкольного возраста на территории Республики Болгарии, в 

котором в качестве обучителей заняты преподаватели Педагогического факультета ПУ им. Паисия 

Хилендарского. Представлены и некоторые конкретные меры противодействия идентифицированным рискам 

деятельности.  

Ключевые слова: риск, управление риском, меры противодействия риску, проектная деятельность, 

образовательный проект. 
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Abstract: Millennial oriental pedagogical science, it’s contemporary and future. This article aims to make a historic 

overview and analysis features of the East. More attention to our stop for the coverage of Eastern thinkers pedagogical 

ideas concerning teaching and learning of pupils (students). We also aim to highlight the specific training of future ori-

ental specialists abroad and in Ukraine, which is based on the features of pedagogy East. 
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Globalization trends contribute to the understanding 

of communication between different cultural sys-

tems as a significant element of the picture of the 

modern world. The processes, connected with the 

globalization phenomenon, foresee frequent regular 

contacts in various fields between different cultures 

representatives. On the whole the intercultural meet-

ings stopped to be something extraordinary. This 

situation requires the simultaneous solving of the 

practical problems and issues cultural adaptation. 

Quality and efficiency of education directly de-

pends on the level of the pedagogical science devel-

opment and its ability to provide the modern society 

by the highly qualified specialists. Pedagogical re-

search in recent years has enriched the scientific 

opinion by important scientific conclusions and new 

concepts of educational organization. All the pro-

jects are connected with the study of specialists vo-

cational training. Our attention will be concentrated 

on the professional training in the sphere of oriental 

study. Because of this a brief analysis of foreign and 

Ukrainian experience of preparation of oriental spe-

cialists is significantly important.  

While speaking about the system of preparation 

of oriental specialists in the U.S.A. we should em-

phasize the fact of institutions’ development. The 

oriental departments were created by certain univer-

sities in 1920–1940-ies. Later, in 1940–1959 orien-

tal institutes were formed and they studied current 

problems of the East. Since 1959 and up to now is 

the period of the federal government activity for the 

needs of education [9, 275].The facts is that with the 

passing years the situation in the U.S.A. concerning 

the attitude to the oriental science has improved. At 

the outset the departments were opened, later – the 

institutes and at last the government became inter-

ested in this scientific problem. 

Australia manifested its interest to the countries 

of Asia and the Far East because of its geographic 

proximity required the establishment of good neigh-

borly relations. Australia’s interest in the study of 

economic and political problems of the North-East 

Asia and the Far East countries [2, 247].  

Orientalism has emerged in Europe as science 

due to which were studied the languages of the Bi-

ble and Muslim nations. Later on Orientalism in Eu-

rope began to serve practical purposes, such as: the 

conquest of the East countries, creation of the mili-

tary-administrative structures, shopping centers, 

missionary institutions.  

Due to the needs of the languages specialists, 

specialists in political system, religions and tradi-
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