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Abstract. The article deals with the premise of appearance a new humanitarian subject in Ukrainian schools, after the
country has reached the sovereignty. The difficulty in forming this subject, such as lack of new textbooks, programmes,
reading-books, qualitative translations of the world literature pieces in Ukrainian are searched. Scientists, methodists
and Ukrainian teachers, having rejected from the Soviet methodology of Teaching Literature in schools were creating a
new course policy and new principles — principles of teaching foreign literature in school.
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On different stages of social development, especial-
ly in the periods of changes political conditions,
ideological setting-outs, values and educational par-
adigm scientists feel necessity to appeal to historic
experience of home pedagogy.

History of teaching principles, like a history of
any other science must reveal the mechanism of sci-
ence development, put into practice the rational re-
construction of the historical transformation of the
pedagogical science, contribute to the increase of
the theoretical level in modern teaching principles,
create premise for the precise valuation of signifi-
cance its achievements. The critical analysis of the
historical experience of teaching principles is the
important source of the policy’s working-out in
modern literature education, necessary basis for the
scientific cognition, on the ground of which scien-
tific-methodical conceptions appear. As a famous
Ukrainian scientist V. Vernadsky claimed, «History
of a science and its past must be critically arranged
by every scientific generation and not only because
funds of our knowledge are being changed, new
documents are being disclosed or new ways of past
restoration are being found... Moving forward, sci-
ence not only creates the new, but inevitably overes-
timates the old, survived» [1].

Learning the process of the principles of school
literature teaching’s formation gives a possibility to
estimate its modern condition, to consider deeper
and to analyze the dynamics of the pedagogical
phenomena, which are particular for the definite so-
cial political and cultural conditions, to find out the
properties of principles of teaching literature as a
science, and also to represent the peculiarities of its
formation in Ukraine clearly.

The aim of this article is to learn the formation of
the principles of foreign literature teaching in the
Ukrainian schools (1991-1995).

Works of V.N. Albatyrova, L.O. Bazille, A. Be-
letskiy, T.E. Benkovskaya, V.V. Golubkov,
A.D. Grechishnikova, N.S. Derzhavin, G.N. lonin,
A.M. Krasnousov, A.R. Mazurkevich, L.F. Mirosh-
nichenko, D.K. Motolskaya, Y.A. Rotkovich,
I.LE. Tselikova, V.F.Chertov, F.M. Shteinbuk and
many others, dedicated to the learning of formation
and development of the principles of teaching
Ukrainian and Russian Literature in school in dif-
ferent historical periods are known in the principles
of teaching literature.

Significant work on comprehension of the me-
thodic heritage of the past, determination of its im-
portance for school practice was performed by
teachers-methodists, despite of the fact, that the his-
tory of the principles of teaching literature is a quite
young research area of the pedagogical science, cre-
ated in 30-s of the XXth century. But the history of
the formation and development the principles of
teaching the foreign literature is almost not
searched.

The subject «Foreign Literature» was introduced
in the Ukrainian schools in 1991, after the country
had reached the sovereignty, when the reformation
processes touched on the system of the secondary
education. After the split of the Soviet Union the
subject «Russian Literature» was excluded from
school curricula in the states of the former USSR,
except the schools in Byelorussia. The world litera-
ture started being taught in Ukrainian schools to-
gether with the native literature.

The phenomenon of the Ukrainian science is
paradoxical: each state that develops its science cre-
ates an appropriate scientific space — relatively
closed system of functioning science as a part of
culture. There is a definite correlation between the
state and the scientific space. The national character
of the science is shown in this correlation. Before
1991 the scientific space of Ukraine was a part of a
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scientific space of the USSR. After the split of the
USSR its scientific space broke, but it didn’t mean
the automatic formation of the scientific spaces of
the former soviet republics.

The history of the Ukrainian science is very hard
to trace in its international cognitive dimension, like
an immanent process, that doesn’t involve the social
context, because the Ukrainian science was influ-
enced by the political, ideological and economical
factors.

Two important aspects stipulate the birth of a
new subject. On the one hand, it’s the course of the
Ukrainian secondary school directed on the humani-
zation of education. On the other hand — necessity to
keep a job for thousand Russian Literature teachers
after this subject on account of obvious reasons had
been withdrawn from the curricula.

Actually it was a question of creating an abso-
lutely new subject. Its uniqueness lies in the fact that
literary works which are included in the school cur-
riculum in Ukraine (especially in the curriculum of
the senior school) are studied in all over the world
by the students of the philological departments in
the higher schools. The foreign literature as a sepa-
rate subject is absent from all famous for us state
school systems.

Undoubtedly, the process of establishment of this
subject was undergoing quite difficult, despite of the
fact that Ukraine, the former Soviet Union Republic
had its strong methodic basis, its scientific methodic
schools, scientists-methodists, who enriched not on-
ly the Soviet, but also the world methodic science.

So, in 1992-1993 academic year schools of
Ukraine received the programme of the subject
called «Literature of the Nations», which offered a
list of literary works for studying from the 5 th to
the 11 th form. The programme was quite compact —
there was only an explanatory note, which com-
pletely confused most teachers except the list of lit-
erary works, because teachers were allowed not only
to allocate the total number of hours, allotted to the
subject between the items of the given list, but also
to renew this list in accordance with the texts avail-
ability by themselves, as they see fit: teachers were
allowed some authors and their works to cross out,
others — to include. The next academic year 1993—
1994 the situation practically didn’t change -
schools were provided with the new programme that
was called «The Reference Programme “World Lit-
erature”.

Definitely, teacher has reached the long-expected
freedom of choice. J.I. Sultanov, characterizing this
period, noticed that peculiar features of that stage
were «first of all, the search of the ways of over-
coming consequences of the total ideologization as
fiction in general, as school education, secondly,
practically and intentionally there was returning to

the modern school of the world famous art values,
which were repressed, suppressed and edited by the
cencorship, in the light of the supremacy the Soviet
ideology in the Ukrainian schoolsy [2].

But most school practitioners were bewildered.
Part of the literary works, which were carried over
from the old Russian Literature ptogramme into the
new Foreign Literature programme were familiar to
the teachers, but the second part of the literary
works included into these lists were absolutely un-
known to them, or known, predominately according
to the institute curricula, so the way of teaching
without having the medical support, created a real
problem

The textbooks, texts of the literary works were
absent, even those, that had been taught in the Sovi-
et schools, because Russian Literature textbooks
were withdrawn from schools and destroyed.

Part of the teachers, «the old guard» despite the
introducing of a new subject continued to teach ac-
cording to the old programme the Russian literature,
the second part — went deeper in teaching literature
from the Christian point of view, the third — started
teaching literary works forbidden earlier or inacces-
sible for the wide range of readers with pleasure.

Having refused the old, conventional for the So-
viet times methodology of teaching literature in
school, scientists, methodists, teachers of Ukraine
«on the runy», empirically were creating the method-
ic base of a new school subject, that would exclude
any ideological prejudice and involvement, the poli-
cy of a new course, that would take into account
specific features of the world history-literary pro-
cess, would determine criteria of the notional con-
tent of the subject taking into consideration age-
specific and psychological features of the school
children.

The scholars responded to the idea of creating a
new subject eagerly. Specialists of the Shevchenko
Institute of Literature of the National Academy of
Sciences of Ukraine, National Pedagogical Drago-
manov University, Taras Shevchenko National Uni-
versity of Kiev and other universities performed on
the pages of the particularized press. The teachers
and methodists were joining the discussion of a new
subject’s programme.

The subject has overcome a long way. Scientists
made sufficient effort, so that Foreign Literature
(now the World Literature) as a subject would had
clear methodology, aims and objectives, that it took
its full place among other subjects.

This period many probe textbooks, reading-
books are edited, qualitative translations of the
world literary works in Ukrainian are created. In
1992-1993 academic year 60 variants of the curricu-
la for the comprehensive schools in the professional
journal «Vozrozhdenie» («Bo3poxaenue») were of-
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fered. Different problems of the principles of teach-
ing literature in school are discussed hot.

Even the name of the subject has caused the ar-
gues — the subject changed its name three times in
the first four years: «Literature of the Nations»
(1992), «World Literature» (1993), and at last «For-
eign Literature». The going programmes, their in-
formation overload tendentiousness and subjectivity
in the material selection, their degree of russification
divided the most.

The logical conclusion of the first stage of the
process of formation and development of the princi-
ples of teaching foreign literature in school was ap-
pearance of the programme edited by K. Shakhova.

It was the first programme which was recom-
mended by the Ministry of Education of Ukraine for
the 5-11 forms of the comprehensive school with
the Ukrainian language of teaching, and unlike all
previous reference-thematic plan of the programme
(1992) and reference programme (1993) the pro-
gramme by K. Shakhova in the beginning
1995/1996 academic year received a status of a
competent document and was almost absolutely
supported by the reading textbooks on foreign litera-
ture recommended for 5-8 th forms and textbooks
and reading-books for the 9—11 forms by the Minis-
try of Education.

Its appearance caused vivid argues, ambiguous
teachers evaluations. The programme had not rec-
ommended, but obligatory way, that caused the gen-

eral discontent, because first of all this programme,
like the previous two, appeared in November, when
the academic year started, secondly, many regions
had been working already according their own pro-
grammes and textbooks.

One should be noticed, that the key problem of
the teaching principles were not solved, and some
have become even sharper. We will agree with
J.1. Sultanov, «who thought, that on the first stage of
the formation and statement of the World Literature
as a school subject, any of the methodical principles
hadn’t been formulated strict and based... and the
problem of the so-called bringing-up teaching...
hadn’t been led to the logical conclusiony» [2].

But, despite the difficulty of formation these
years, the new school subject «Foreign Literature»
has become the integral part of the disciplines of the
humanitarian cycle and the new system of education
in schools of Ukraine.

Including of this course to the core curriculum
defined it as a unique phenomenon not only in the
home, but also in the European educational sphere.
Just to this subject is assigned a task to the humani-
tarian bringing-up the youth, attracting them to the
wealth of the world spiritual culture, mental and
moral growth of a person, aesthetic bringing-up, in
particular — training for life in the concrete historical
socio-cultural area. The new subject in schools of
Ukraine — is the evidence of our openness to the in-
tegration world.
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Anonuna JI.B. IlepBblii 3Tanm CTaHOBJIEHUS] METOAUKH INpenoJaBaHusi 3apy0ekKHOH JUTEepaTypbl B WIKOJIAX
Yxpaunsi (1991-1995)

AnHoTtanus: Llens 1aHHOW CTATBU COCTOMT B M3YYEHHH CTAaHOBIICHUS METOJIMKH MPEIOAaBaHMs 3apyOex HON JuTepa-
Typsl B mKonax YxpauHsl (1991-1995). [Ipenmer «3apyOekHas TuTeparypay ObLT BBEJCH B YKPAWHCKYIO IIKOJIBHYIO
nporpammy B 1991 roxy mocie nojy4eHus CTpaHON roCylIapCTBEHHON HE3aBUCHMOCTH, KOTJa peopMalioHHbIE TIPO-
1IECChl HE MOTJIHM HE KOCHYTBCS M CHUCTEMBI cpeiHero oOpaszoBanus. [locne pacmaga Coserckoro Coro3a B MIKOJaX
OBIBIINX COIO3HBIX PECITyONIHK, KpOME IITKOJI pecyOnuku benapycs, mpeaMeT «pycckas JInTepaTypa» ObIII HCKITFOUEH 13
IIKOJIBHBIX MporpaMm. B mikonax YkpauHsl Hapsy ¢ pOJHOM JUTEpaTypoi Haudajla M3ydaTbCs JIMTEpaTypa MHUpPOBas.
HcTopuio ykpanHCKOW HayKH OYeHb TPYAHO MPOCIECIUTh B €€ HHTEPHAINCTCKOM KOTHUTHBHOM M3MEpPEHHH, KaK HMMa-
HEHTHBIA TPOLIeCC, KOTOPHIA HE KacaeTcsl 0OIIECTBEHHOTO KOHTEKCTa, IOTOMY YTO Ha €€ Pa3BUTHE IMOCTOSHHO BIIHSUTH
MOJIMTHYECKHE, NAEOJIOTHIeCKNe U SIKOHOMHYecKne (GakTopsl. [1osBIeHHI0O HOBOTO IIPEAMETa CIIOCOOCTBOBAJIA HE TOJIb-
KO TYMaHHUTapU3alMs YKPauHCKOH IKOJIBbI, HO U HEOOXOJMMOCTh COXPaHUTh PabOTy Ul THICSY IperoaBartelieii pyc-
CKOM JINTEpaTypbl, 0CJIe TOTO KaK ATOT MPEAMET ObUT U3BSIT U3 MIKOJIBHBIX y4eOHBIX IIIaHOB. PakTHYECKH peysb IuIa O
CO3/1aHUH COBCEM HOBOTO IIKOJIBHOTO MpeaMeTa. Ero yHUKanbHOCTB 3aKJII0YaeTCs B TOM, UTO NMPOU3BEJECHUS, KOTOPHIE
B YKpauHe BXOJAT B LIKOJIEHYIO IIpOrpaMMy (OCOOEHHO CTapIIMX KJIacCOB), BO BCEM MHpPE U3Y4aloTcs CTyAeHTaMu (u-
JIOJIOTHYECKUX CHENHATbHOCTEH B BBICIINX y4eOHBIX 3aBEJCHUSAX. 3apyOekHas IuTepaTypa Kak OTACIbHBIA NpenMeT
OTCYTCTBYET BO BCEX M3BECTHBIX HAM I'OCYIapCTBEHHBIX IIKOIBHBIX CHCTEMaxX. be3yClIoBHO, CTAHOBJICHNE M Pa3BUTHE
HOBOTO MIKOJIBHOTO TYMAaHHUTapHOTO TPEIMeTa MPOXOANIIO JOCTATOYHO CIIOKHO, HECMOTPS Ha TO, B YKpaWHe, paHee
BxoauBiIeil B coctaB CCCP, cymecTBoBasIM CBOSI CHIIbHASI METOAWYECKas 0a3za, CBOM Hay9HBIE METOJMYECKUE IITKOJBI,
Y4eHBIe-METOIUCTHI, KOTOPBIE 000TAaIIaIN HE TOIBKO COBETCKYIO, HO 1 MUPOBYIO METOJMYECKYI0 HayKy. B aTOT mepuox
M3JAI0TCd MHOTOYHMCIICHHBIE TPOOHBIE YUeOHHKH, XpPECTOMATHH, CO3/IAI0TCS KaueCTBEHHBIE IEPEBOIBI MTPOU3BEACHUI
MUPOBOH JUTEPATYPHl Ha YKPAUHCKU s13bIK. OTKa3aBIIUCH OT TPAJULMOHHON COBETCKOW METOJIOJOIHH MPENOoAaBaHuUsL
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JUTEPATyphl B IIKOJE, yICHBIE, METOAUCTEI U YUUTENS YKPAWHBI «HA XOAY», OTBITHBIM ITyTEM CO3/aBaJlil METOANYE-
CKHE OCHOBBI HOBOHM y4eOHOHN TUCLUILIMHBI, KOTOPBIE HCKITIOYAIH TI00YI0 HIACONOTHIECKYIO MPEAB3ATOCTh U aHTaXH-
POBaHHOCTb, CTPATETHI0 HOBOTO Kypca, KOTOpas YYHThIBaJla CIEIU(UUECKHEe OCOOCHHOCTH MHPOBOTO HCTOPUKO-
JUTEPaTYpHOTO Tpolecca, ONPENeIsiia KPUTEPHUH CMBICIIOBOTO HATIOJIHEHHUS IIPEIMETa C YIETOM BO3PACTHBIX M MCHXO-
JIOTHYECKUX OCOOEHHOCTEH IIKOIBHUKOB.

KaroueBble cinoBa: ncropuorpadusi Haykn, METOAMKA NPETIOIaBAHMUS 3apyOeKHON JINTEpATyphl B IIKOJIE, CTpaTe-
T'MU LIKOJBHOTO JINTEPAaTYPHOI'0 00pa30BaHMsl, CTAHOBJIEHUE HOBOTO MpPEIMETa.
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